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A'MEPOZ: BIOTPADIKO HMEIQMA

1. NPOzZQMIKA 2TOIXEIA

OVOMATENWVUHO

AOANAZIO2 TPHIOPIAAHZ

EmayyeApatiki tdiotnta

KaBnyntig Tunuatog Emotnuwv NpooXoAkng
Aywyng kot Exkraibevong, A.MN.O.

AwevBuvon

MavemotnuioumoAn A.M.O. — Nupyog
Nadaywytkng £xoAng, TK. 54124, Oscoalovikn

HAektp. taxvdpopeio

asis@nured.auth.gr

TnA. emkowwviog

2. AKAAHMAIKEZ *NOYAEZ

2000-2005 :

(AtdakToplkég omoudEQ)

2310991169, 6944731472

ASaktopko SimAwpa anod to Tunua Emotnuwy
MpooxoAlkng Aywyng kat Eknaidsuong tou
AplototéAelou Mavemotnuiov @scoaAovikng.
Ofpa: «ALOTPOCWTILKEG OXECELG OTO VNTILAYWYELO:
AVTIANYPELC VATILOYWYWV KOL LABNTWV yLa TG
HETAEL TOUC OXEOEL», (BaBuoc: Aplota
napdnoel).

1996-1999 :
(MetamtuyLoKEG OTIOUBEG)

Metantuxtako SimAwpa eldikeuong
Natdaywytkol TuAuatog Anpotikng Eknaidevong
OAwplvag, Tou AplototéAelou Mavemotnuiou
@eoocalovikng, amno to MetamtuyLloko Mpoypapua
Nadaywylkwv Zrouvdwv (Babuog petart. titAou:
9,56 ApLota)

1992-1996 :

(Mpomrtuylakég omoubEc)

Mruyxio Nawdaywyikolu TUAUATOG ANUOTIKNG
Exnaidevong OAwpvag, Tou ApLoToTEAELOU
Mavemniotnuiov Oecoalovikng (Babuog mtuyiou:
8,65 ApLotay).
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3. ENAITEAMATIKH AMAZXOAHZH - EMMEIPIA

04/2023 — ocipepa :

Ka®nyntng oto AplototéAelo Mavemot Lo
@eoocalovikng, TuRua Emotnuwy NpooxoAkng
Aywyng kot Ekmaidguong e yWWOTIKO QVTLIKEIPLEVO
«MNadaywyikég Mpooeyyioelg tng ANANAentidpaong
otnv MpooxoAkn HAwia» (DEK 958/12-4-2023 ©.T).
ASaoKOALO OE TIPOTITUXLOKO KAl LETATITUXLAKO

eninedo.

03/2019 - 03/2023 :

AvanAnpwtig Kadnyntr¢ oto ApLOTOTEAELO
Maveniotulo Oscoalovikng, TuRua Emotnuwy
MpooxoAlkng Aywyng kat Eknaibeuong He yvwoTtiko
avtikeipevo «Matdaywylkeg Npooeyyloels Tng
AMnAenidpaong otnv MpooxoAikr HAwkia» (DEK
531/22-4-2014/t.I" ). Albaokalio 0€ TPOTTTUXLAKO KOl

LETAMTUXLAKO eTtimedo.

12/2017 - 02/2019 :

Movip. Entikoupog oto AploTtotéAslo MavemoTAHLO
Oeoocalovikng, TuRua Emotnuwyv NpooXoAkng
Aywync kot Eknmaibeuong He yVWOTIKO QVTIKEIPLEVO
«MNadaywyikég Mpoaoeyyioelg tng ANNAenidpaong
otnv MpooxoAwr] HAwkio» (DEK 1386/29-12-2017 t.I).
AlbaoKaAla o€ TPOTITUXLAKO KOLL LETATITUXLAKO

eninedo.

4/2014 -12/2017 :

Enikoupog 0to ApLoTOTEAELO MOVETILOTAULO
Oeoocalovikng, TuRua Emotnuwyv NpooXoAkng
Aywync kot Ekmaibeuong He yVWOTIKO QVTIKEIPLEVO
«MNatdaywyikég Mpoaoeyyioelg tng ANNAenidpaong
otnv MpooxoAwr HAwio» (DEK 737/04-09-09 t.I").
AlbaoKaAla 0€ TIPOTITUXLAKO KOlL LETATITUXLAKO

eninedo.

2015:
(XeLEPLVO EEAUNVO)

Academic Research Fellow cto MavemotiuLo tng
0O€dopdnc (Department of Education) ota mAaiowa TG

eKALOEVTIKAG AdELag.
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9/2009 - 4/2014 :

Néktopag 0to AploTotéAELo MNMAVETLOTALLO
@eooalovikng, TuRua Emotnuwy NpooxoAkng
Aywyng kot Eknmaibeuong He yVWOTIKO QVTIKEILEVO
«MNadaywyikég Mpooeyyioelg tng ANANAentidpaong
otnv NpooxoAikn HAwkia» (DEK 737/04-09-09 t.I).
Al aoKoAla 0€ TIPOTTUXLAKO KAl LETATITUXLAKO

eninedo.

2013:
(eapvo e§aunvo)

MNpookekAnuévog kaOnyntng oto MNavemnioTr o Tou
Bielefeld tng Mreppaviag yia tn StdaokaAia tou
paonuartog 3 ECTS «Childhood in Europe: A cross-
national comparison of children’s developmental
conditions in two European countries: Greece and
Germany”. [Me gykekpluévn adeta amnd tn .2 Tou
Tunuoartog].

2008 - 2009 :

EvtetaApévog Aéktopag-Edikog Emotipwy (M.A.
407/80) oto Tunpa Emotnuwyv MpooXoAtkic Aywyng
kat Eknaidevong, Tou AplototéAetlou MNavemniotrpiou
©e00aAOVIKNG OTO XELUEPLVO KAL EAPLVO EEAUNVO
SibaokaAiag. Avtikeipeva Si6aokaAlag:

(a) «Edpappoopévn MpooxoAikn Matdaywytkn |»,

(B) «Edappoopévn MpoaoyxoAkn Natdaywykn I1»,

(v) «<Edappoopévn MpooyoAwkn Nawdaywykn VI,
(6) «MeBobdoloyia-Texvoypadia-ITATIOTIKN»,

(€) EmotnuoAoyia Nawdaywykwv OswpLwv.

EvtetaApévog Aéktopag-Eldikog Emotipwy (M.A.
407/80) (avaBeon) oto Tunpa Mouotkwv Imoudwy,
Tou AplototéAelou MNavemiotrpiov Oecoalovikng oTto
gapvo eEapnvo StdaokaAiag. Avtikeipevo

SbaokaAiag: «Eloaywyn otnv Noawdaywyikn».

EvtetaApévog Aéktopag-Eldikog Emotipwy (M.A.
407/80) (avaBeon) oto lMpoypauua MeTamtuytakwyv
Zrouvdwv (N.M.Z) tou TuApoatog MraAAkn¢ NMwooag Kot
@uoloyiag tng Doocodikng ZXoAng, Tou
AplototéAelou Mavemotipov O@socaAovikng oto

XELMLEPLVO e€Aapnvo SibaokaAlag. AVTIKELLEVO
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Sdaokaliog: «XZuyxpoveg Maltdaywylkeg
Mpooeyyloelg».

2007 - 2008 : EvtetaApévog Aéktopac-Ewdikoc Emtothipwy (M.A.
407/80) oto Tunua Emotnuwyv MpooXoAtknc Aywyng
kat Eknaidevong, Tou AplototéAetlou MNavemniotrpiou
©e00aAOVIKNG OTO XELUEPLVO KaL EAPLVO EEAUNVO
Sibaokaliag. Avtikeipeva SibaokaAiog:

(a) «Edpappoopévn MpooxoAikn Matdaywyikn I»,

(B) «Edapuoouévn MpoaoxoAkn Natdaywykn 11»,

(v) «<Edappoopévn MpooyoAwkn Nawdaywykn VI, kot
(6) «MeBodoloyia-Texvoypadia-ITATIOTIKN».

2006 - 2007 : EvtetaApévog Aéktopac-Ewdikoc Emtothipwy (M.A.
407/80) oto Tunpa Emotnuwyv MpooXoAtknc Aywyng
kat Eknaidevong, Tou AplototéAetlou Mavemniotrpiou
©e00aAOVIKNG OTO XELUEPLVO KAL EAPLVO EEAUNVO
SibaokaAiag. Avtikeipeva SibaokaAiag:

(a) «Edpappoopévn MpooxoAikn Matdaywytkn |»,

(B) «Edapuoopévn MpoaoyxoAikn Natdaywykn 11»,

(v) «<Edappoopévn MpooyoAwkn Nawdaywykn VI,
(6) «Xuyxpova Mpoypappata NMpooXoAlkng Aywyncy,

() «MeBoboloyia-Texvoypadlo-ITOTIOTIKI ».

2005 - 2006 : EvtetaApévog Aéktopac-Ewdikoc Emtothipwy (M.A.
407/80) oto Tunpa Emotnuwy MpooXoAtkic Aywyng
kot Eknaideuvong, Tou AplototéAetou Mavemniotrpiou
©e00aAOVIKNG OTO XELUEPLVO KAL EAPLVO EEAUNVO
Sibaokaliag. Avtikeipeva Sid6aokaAilag:

(a) «Edpappoopévn MpooxoAikn Matdaywytkn I»,
(B) «Edapuocpévn MpoaoyoAkn Natdaywykn 11»,

(v) «<Edappoopévn MpooyoAwkn Nawdaywykn VI, kot
(6) «MeBodoloyia-Texvoypadila-ZTATLOTIKN»

4. AIAAKTIKO EPTO - MAOGHMATA

JUVOALKA €Xw OLOAEEL O TIPOTITUXLOKO KOl LETATITUXLAKO ETiMeSO o€ TEVTE SLAdOPETIKA
TIAWVETILOTA L0, OE TPEiG XwpeC (EAASa, KUmpo, Meppavia) pia ospd and padnuota.
Mapakdtw mapatiBevrol avaAuTIKA:
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2021-2022

Mpontuxiako Eninedo

(1) «Edappoopévn NpooxoAikn Natdaywyikn I» (MpaKTikn

Aoknon - 24 ECTS)

(2) «Nadaywyikry AAAnAentiSpaon kot KoWwvIKEG IXECELG OTNV

MpooxoAwkn HAwkio» (6 ECTS)

(3) «Opyavwon kat Ataxeipton MaBnotakwv NeptBarlroviwy»
(6 ECTS)

(4) «MNpoaogyylon Twv Kowwvikwy Ixécewv oto Ekmatldeutiko

MeptBarovy» (MaAaid Npoypappa Zmoudwv)

Metantuyilako Eninedo

(1) Adbaokalia piag SLaAeénc ws MPOOKEKANUEVOG OUANTAG
oto MNpoypappa METAMTUXLAKWY ZTTOUSWV «ANULOUPYLKN KoL
Mpooappoopévn Quotk Aywyng» tou TUApatog Emetiung
Quokng Aywyng kot ABAnTiopoU tou Anpokpitelou
Maveniotnuiov Opakng. H S1aAe€n pe titho «IxedSlaouog
EKTTALOEVUTIKWYV TOPEPPBACEWY OE TIPOOYOALKA LaOnoLaKd
nepBaAlovia» mpayatonolOnke To XEUEPLVO EEALNVO TOU
akadnuaikoL €toug 2021-2022 ota mAaioLa Tou Pabnuatog
«Kivnon kat pabnon otnv mpooyoALkn nAtkio».

2020-2021

Metantuylako Eninedo

(1) Adbaokalia piag SLtaleénc ws MPOOKEKANUEVOG OUANTAG
oto Mpoypappa MeTamtuxLokwy Zmoudwv « AnULoupyLKA Kal
Mpooappoopévn Quatkr Aywyng» Tou TUAUOTog Emothung
Quokng Aywyng kot ABAnTLopoU tou Anpokpitelou
Maveniotnuiov Opakng. H S1aAgEn pe titho «IxeSlaopuog
EKTTALOEUTIKWYV TOPEPPBACEWY OE TIPOOYXOALKA LaOnoLaKd
TiepLBAAAOVTO» TIPAYLATOTOLONKE TO XELUEPLVO EEANVO TOU
akadnuaikoL €toug 2020-2021 ota mAaiola Tou Habnuatog
«Kivnon kat pabnon otnv mpooxoALkr nAtkia».

(2) Abaokalia 4 SlaléEewv W TPOOKEKANUEVOC OLLANTIC OTO
padnua «Aglomoinon Hruwv As€lottwy otig EMLoTES TNG
Aywync», oto «MNpoypappo MeTAMTUXLAKWY XTTOUSWV
«Wnolakég kat Heg Ae€Lotnteg otig Emotripeg tng Aywyng»
Tou TuARuatog Aywyng kat @povtidag otnv Npwipn Matdikn
HAkia tou AteBvoug Navemotnuiov EAAGSOG To eapvod
e€apnvo tou akadnuaikoL €toug 2020-2021.
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2019-2020

Mpomntuxtako Eninedo

(1) «<Edappoopévn NpooyxoAikn Natdaywyikn I» (Mpaktikn

Aoknon - 24 ECTS)

(2) «Nadaywyikry AAAnAemntidpaon kot Kowvwvikég IXEOELG oTNV

MpooxoAkn HAwia» (6 ECTS)

(3) «Opyavwon kat Ataxeipton Madnolakwyv MeptBaAloviwv»
(6 ECTS)

(4) «Npoaéyylon Twv Kowvwvikwy IxEoewv 0To EKMaLSeuTIKO

MeptBaiiovy (Malatd Npoypappa Zmouvdwv)

Metantuyiako Eninedo
(5) Atbaokalio MaBrpatog «ZxoAtkr) BeAtiwon, ZXoAKA

AnoteAeopatikotnta Kot Kowvwvikeg AANAnAemudpaoeig» (10
ECTS) oto Metamtuyloko Mpdypappa Awa Biou Exknaibeuon kat
Exnawdevtikn Hyeola-Emotueg tTng Aywyng Tou TUAUOTOG
Ermotnuwv MNpooyxoAikng Aywyng kat Eknaidevong tou A.M.0

(6) AlbaokaAia (cuppeToxn 2 SLAAEEELS, TNV ELOAYWYLKN
SLAAeEN kal éva epyaotrplo) oto Madnua «MNpaktikr) Aoknon
ka 2xedlaopog Epywv Ala Biou Mabnong kat Aloiknong
Exmatdeutikwv Movadwv» oto gapvo e€aunvo 2019-2020 tou
MetarmtuylakoU Mpoypdaupotog «Awa Biou Ekmaideuon kot
Exnawdevutikn) Hyeola-Emotipeg tng Aywyng» tou TUAUOTOG
Ertotnuwv NpooxoAikng Aywync kot Exknaibeuong tou A.M.0

(7) Adbaokalia piag Slaleénc ws MPOOKEKANUEVOG OUANTAG
oto Mpoypappa MeTanMTuXLOKWV ZToudwV « ANULOUPYLKNA Kal
Mpooappoopévn Quatkn Aywyng» Tou TUAUaTog Emothung
Quokng Aywyng kot ABANTIopoU tou Anpokpitelou
Maveniotnuiov Opakng. H S1aAe€n pe titho «IxeSlaopuog
EKTTALOEVUTIKWYV TOPEPPBACEWY OE TIPOOYOALKA LaOnoLaKa
TiepLBAAAOVTO» TIPAYLATOTOLONKE TO XELUEPLVO EEANVO TOU
akadnuaikoL €toug 2019-2020 ota mAaiocla Tou HabRuatog
«Kivnon kat pabnon otnv mpooxoALkn nAtkio».

2018-2019

Mporntuytako Eninedo

(1) «<Edappoouévn NpooyxoAikn Matdaywyikn I» (Mpaktkn
Aoknon - 24 ECTS)

(2) «Nawdaywyikry AAAnAemntidpaon kat Kowvwvikég IXECELG oTNV
MpooxoAkr HAkia» (6 ECTS)

(3) «Opydvwon kat Ataxeipion MaBnotakwv MNeptBarloviwv»
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(6 ECTS)
(4) «Npoaéyylon Twv Kowwvikwy IxEoewv oTo EKMaldeutikod
MeptBaiiovy (Malatd Npoypappa Zmouvdwv)

Metantuyiako Eninedo
(5) Atbaokalio MaBrpatog «IxoAtkr BeAtiwon, ZXoAkA

AnoteAeopatikotnta kot Kowwvikég AANnAerudpaoceig» (10
ECTS) oto Metamtuyloko Mpodypaupa Awa Biou Exknaideuvon kat
Exnawdevtikn Hyeola-Emotpeg tTng Aywyng Tou TUAUOTOG
Erotnuwv MpooyxoAkng Aywyng kat Eknaidevong tou A.M.0

2015-2017

Mpomntuxiako Eninedo

(1) «<Edappoopévn NpooyxoAikn MNatdaywytkn I» (Mpaktkn
Aoknon - 24 ECTS)

(2) «Nadaywyikry AAAnAemtidpacon kot Kowwvikég IXECELG oTNV

MpooxoAkn HAwia» (6 ECTS)
(3) «Opyavwon kat Ataxeipion MaBnolakwyv MNeptBaAroviwy»
(6 ECTS)

(4) «MNpoaogyylon Twv Kowwvikwy IxEcewv oTo EKmalSeuTiko

MeptBarovy» (MaAald Npoypappa Zmoudwv)

Metantuyiako Eninedo

(5) AlbaokaAia pabrnpatog « ALATPOCWILKEG OXEOCELC,
oAAnAemidpaon Kol KALVOTOUES EPAPUOYEC OTO EKTIALOEVUTLKO
nieptBaAAovy» (10 ECTS) oto Metarmtuylako Mpoypaupa
Awoiknon OAkn¢ Mowdtntag kat Kavotoues EdapuoyEg otnv
Exnaibeuon tou TuRuatog Emotnuwy MpooyoAkng Aywyng Kal
Exnaibevong tou A.N.O

2013-2015

Mpomntuxiako Eninedo

(1) «<Edappoouévn NpooxoAikr Matdaywyikn I»

(2) «Nadaywyikry AAAnAemtidpaon kot Kowvwvikég IXECELG oTNV

MpooxoAkr HAkia» (6 ECTS)

(3) «Opydavwon kat Awaxeipton MaBnolakwv MNepBarlroviwy»
(6 ECTS)

(4) «Npoacéyylon Twv Kowvwvikwy IxEoewv oTo EKMaldeuTiko

MeptBaAiovy (Malatd Npoypappa Zrouvdwv)

(5) «Edappoouévn NpooxoAikn MNatdaywykn |, 11 kat IV»

(MaAawod Npoypappa Zrouvdwv)
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2012-2013

Mpomntuxtako Eninedo

Xelpepvo e€aunvo ekmaldeutikn adela

(1) «<Edappoouévn NpooyxoAikn Natdaywykn 11»,

(2) «Edappoouévn NpooyxoAikn Natdaywykn VI,

(3) «Npoaoéyylon Kowwvikwv Zxéoewv oto Ekmatdeutiko
MeptBaAiov»

(4) Eapwvo e€aunvo. NpookekAnUEVOC KaBnyNnTnRG oTo
Mavemniotruio tou Bielefeld tn¢ M'eppaviag yia tn StdaockaAio
Tou paBdnuartog 3 ECTS «Childhood in Europe: A cross-national
comparison of children’s developmental conditions in two

European countries: Greece and Germany”.

Metantuyilako Eninedo

(4) AdbaokaAia 11 wpwv oto pabnua «EMA 764 Ieuwvaplo
Erotripeg tg Aywyng llI» Tou MetamtuxtakoU Mpoypappotog
Inoudwv «Emiotrueg Tng Aywyng», KatevuBuvon
«NnmooxoAikr) Aywyn» tou lNaventotnuiov Kumpou

2011-2012

Mpomntuxitako Eninedo

(1) «<Edappoopévn NpooyxoAkn Natdaywyikn 1»,

(2) «Edappoopévn NpooyxoAikn Natdaywykn 11»,

(3) «Edappoopévn NpooyxoAikn Natdaywyikn VI,

(4) «Zuykprtikn Natdaywyikn» (skm/kn ddeta cuvadéldou),

(5) «@egpeAwdn Zntpata Emotnuwy tTng Aywyne» (skm/kn ddsta
ouvadéldou),

(6) «Mpoaoéyylon Kowwvikwv IxEoewv oto EkmatdeuTtiko
MeptBaAlov»,

(7) «Z0yxpova Mpoypappata MNpooxoAikng Eknaideuong»
(exmt/kn adela ouvadéddou).

Metantuylako Eninedo

(8) «MeBodoloyia tng Epeuvac I» (Npoypaupa MM
«Wuyonaldaywyikr tng Evraéng», TEMAE, A.M.0. Zuvdidaokalia pe k. T.
Mevege),

(9) «ZUyxpoveg Nadaywykég Mpooeyyioelg» (Mpdypaupo MMz
TuApatog MadikAg Mwooag kat Oholoyiag thg Dhocodikrg IxoAds)

2010-2011

Mporntuytako Eninedo
(1) «<Edappoopévn NpooyxoAikn Natdaywyikn 1»,
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(2) «Edappoopévn NpooyxoAikn Natdaywykn 11»,

(3) «Edappoouévn NpooyxoAikn Natdaywyikn VI,

(4) «Nadaywyikry Opydvwaon Tou Xwpou» (exkm/knA ddeta
ouvadéidou),

(5) «Xwpog kat Stadkaoieg Aywync» (ekm/kr adela cuvaséidou),
(6) «NMpoacéyylon Kowwvikwv Zxéoewv oto EkmatdeuTtiko
MNeplBaAlovy,

Awdackaleio

(7) «MeBodoloyia tng Epeuvacy» (Asackaleio EtSIkAc AywyAc,
TEMAE, A.N.0),

(8) «MeBodoloyia tng Epeuvagy» (Asackaleio Mevikric Aywyng,
TENAE, A.N.0).

(9) «Zxéon NnmaywyoU-NnTtiou» (Asackaleio Mevikrig Aywyng,
TENAE, A.N.0).

Metantuyilako Eninedo

(10) «MeBodoroyia tn¢ Epeuvag I» (Mpoypappa MMz
«Wuyonaldaywyikn tng Evraéng», TEMAE, A.M.0. Zuvdidaokalia pe k. T.
Mevege).

2009-2010

Mpomntuxitako Eninedo

(1) «<Edappoopévn NpooyxoAikn Natdaywyikn 1»,

(2) «Edappoopévn NpooyxoAikn Natdaywykn 11»,

(3) «Edappoopévn NpooyxoAikn Natdaywyikn VI,

(4) «MeBodoloyia-Texvoypadia-ITATIOTIKA»,

(5) «EmiotnuoAoyia Matdaywylkwv Oswplwvy,

(6) «Mpoaoéyylon Kowwvikwv IxEoewv oto EkmatdeuTtiko
MeptBaAlov»,

Awbaokaleio

(7) «MeBodoloyia tng Epeuvacy» (Asackaleio EtSikAc Aywync,
TEMAE, A.N.0),

(8) «MeBodoloyia tng Epeuvacy» (Asackaleio Mevikric Aywyng,
TEMAE, A.N.0).

Metantuylako Eninedo

(9) MeBodoAoyia tng Epeuvac | (Npdypappa MM
«Wuyonaldaywyikn tng Evraéng», TEMAE, A.M.0),

(10) MeBodohoyia tng Epeuvag Il (Mpoypappa MM
«Wuyonmaldaywyikn tng Evraéng», TEMAE, A.M.0),
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(11) «Zuyxpovec MNatbaywylkeg Mpoaoeyyloels» (Mpoypaupa MMz
TuApotog FaAAikig Nwooag kat Gholoyiag thg DAocodIKAg IXoARS)

2008-2009

Mpomntuxitako Eninedo

(1) «<Edappoouévn NpooyxoAikn Natdaywyikn 1»,

(2) «Edappoouévn NpooyxoAikn Natdaywykn 11»,

(3) «Edappoopévn NpooyxoAikn Natdaywykn VI,

(4) «MeBoboloyia-Texvoypadia-ITaTIOTIKA Y,

(5) «EmiotnuoAoyia Matdaywylkwv OswpLwvy,

(6) «Mpoacéyylon Kowwvikwv Zxéoewv oto Ekmatdeutiko
MNeptBAANOVY, (cuvSidackahia ue M. MrtipprtiAn),

(7) «NMoAtTlopkeg 181attepOTNTEC KAl KOWVWVIKEG IXECELGY,
(ouvSibacokahia pe K. Tolouun),

(8) Eloaywyn otnv MNatdaywytkn (Tupua Mouctkwy mouswv)
Metantuxtako Eninedo

(9) «Zuyxpovec Matdbaywylkeg NMpooeyyloelc» (Mpoypaupa MM
TuAuatog MaAikAg Nwooag kat Oholoyiag thg Ghocodikrig IxoAds)

2007-2008

Mpomntuxitako Eninedo

(1) «<Edappoopévn NpooyxoAkn Natdaywyikn 1»,

(2) «Edappoopévn NpooyxoAikn Natdaywykn 11»,

(3) «Edappoopévn NpooyxoAikn Natdaywyikn VI,

(4) «MeBodoloyia-Texvoypadia-ITATIOTIKN».
Metantuylako Eninedo

Aldaokalia KOTOTLY TPOCOKANCEWC oTo Mpoypappa
Metantuxtakwy 2rmoudwv tou Matdaywytkol TUAUOTOC
MpooxoAlkng Ekmaideuong BoAou, tou Mavemiotnuiou
Oeooadiag oto pABnua «Xwpol pacnc Kot Tpomol
natdaywylkng napépufaonc» (Sidaockouoa A. Kakava). Tithog
SLaAe€ng «H edappoyn TG ouvepyaTIKAG HEBOSOU Kol oL

SLOHASLKEG OXEOTELC HETOL OTNV TALN Y.

2006-2007

Mpomntuxiako Eninedo

(1) «<Edappoopévn NpooyxoAikn Natdaywyikn 1»,

(2) «Edappoopévn NpooyxoAikn Natdaywykn 11»,

(3) «Edappoopévn NpooyxoAikn Natdaywyikn VI,

(4) «Zuyxpova Npoypappata MPooxoAkng Aywync»,

(5) «MeBobdoloyia-Texvoypadia-ITATIOTIKN», (cuvSiSackahio pe

K. Tekakn)
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(6) «MoAttiopikeg 18LattepdtTnTEC & KOWWVIKES IXECELGY
(ouvdibaokalia pe k. Tolouun)

Metantuxlako Eninedo

Aldaokalia KOTOTLY TPOCKANCEWC oTo Mpoypappa
Metamtuxtakwy Zrmouvdwv «Matdaywytkod YALKO Kot
Natdaywykd Matyvidt otnv mpwtn matdikr nALKia» Tou
MNatdaywykoL Tunuatog MNpooxoAikng Exknaibeuong BoAou,
Tou Mavemniotnuiov Osooadiac oto pabnua «Xwpot Spdong kat
TpomoL maldaywylkng napéupaocnc» (6ildaockouoa A. Kakava).
TitAog dlaleénc «Alaxeiplon opadag kot emiAuon cUYKPOUOEWV

OTh CUVEPYATLKA TAEN».

2005-2006

Mpomntuxitako Eninedo

(1) «<Edappoopévn NpooyxoAikn Natdaywyikn 1»,
(2) «Edappoopévn NpooyxoAikn Natdaywykn 11»,
(3) «Edappoouévn NpooyxoAikn Natdaywykn VI,
(4) «MeBodoloyia-Texvoypadia-ITATIOTIKA».

5. YIOTPOOIEZ — APIZTEIA - BPABEIA

2006 :

TNtk SLaKpLon yla TNV €MLOTNUOVIKN dnuoacisuon
«Prospective early childhood educator's attitudes toward
teaching multicultural classes: A planned behavior theory
perspective»oto SLaywviopo TNG EMLOTNUOVLKAG BAaong
S6ebopévwy “Taylor and Francis” yia to mio Stakekplpuévo apBbpo
tou NeplodikoL Journal of Early Childhood Teacher Education
T0 2006.

2003 :

Yrnotpodia aploteiog tou Mpoypdppatog «Ymotpodieg
Aploteiac» uroPndiwv Stdaktdopwy tng Enttponng Epsuvwv
Tou A.M.0. yia To £to¢ 2003.

1997-1998 :

Yrnotpodia tng Emtponnic Epeuvwy tou A.M.0O., Y.A. KA/679/96
Aoyw aploteiag oto deUteEPO £TOC TOU METAMTUXLAKOU
Mpoypdpupatog Zrovdwyv (1997-1998).
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1996-1997 :

Yrniotpoodia tou I6pUpatog Kpatikwv Yrotpodlwv (1.K.Y) Aoyw
OPLOTELOG OTO MPWTO £T0G TOU MeTamtuyLlakoU MpoypappoTog
Yroubwv (1996-1997).

6. AIOIKHTIKO EPTO — AIOIKHTIKEZ OEZEIZ

M 6.1 AIOIKHTIKO EPTO (2YMMETOXH ZE ENITPOMNEZ)

‘EXW CUUUETAOYXEL 0€ MANBWpPO EMUTPOTMWYV KATA T Sldpkela Tng Bnteiag pou. And to

€106 2017 €w¢ KAl OUEPO CUMUETEXW N CUUMETELXA O€ 15 €MITPOMEG Kal elpat

SteuBuvtn¢ Tou MNpoypappatog Metamtuylakwy rmouvdwv (M.M.2) «Awd Biou

Mabnon kat Hyeota otnv Eknaibevon-Emotipeg tng Aywyng» tou TEMNAE. Aletéleca

eniong AteuBuvtng Tou Topéa Madaywylkng, dteubuvtng Emtponnc MPaKTKAg

Aoknong kat MNpoéedpog tou Emtotnuovikou Emontikov XupBouliov (EM.E.X) tou 2%V

2/0 Ohonpepou Mepapatikov Nnmaywyeiou kat 3°¥ (10/Nepapatikol

Nnmaywyeiov (Evtaypéva oto A.M.0.- Tuvepyalopeva Nnmaywyeia).

2017-onuepa

(a) Erutponiy Mpoypappatog Inoudwy, YneuBuvog Emitponig
MpomtuxlakoL Mpoypapupotog Zmouvdwy.

(B) Emitporntr) NapakoAouBnong Npoypappatog Zmouvdwy,

(v) Eretporntn) Mpaktikng Aoknong (amo tov 9/2018-crpepa)
(8) Emutporn) AleBvwv 2xéoswv (amo to 2016-2020)

(€) Emutponn) Katataktpuwyv Eéstdoswv

(ot) Emutpony ZupBouAwyv Zroudwv TENAE

(?) TpwueAng Etonyntikn Emtponn) yia a€loAdynon oLtrioswv
evéladépovtog povipwy ekmatdeutikwy A Babutag kat
B'Babuiac ekmaibevonc yla petataén os O€on EAIN oto
TEMAE ylo To yVWwOoTIKO AvTiKeipevo «Mpaktiki Acknon otnv
MNpooxoAikn Exkmaibevon» (2017-2018)

(n) TpwueAng Etonyntikn Emtponr) yia a€loAdynon aLtrioswv
evéladEpovtog Hovipwy ekmatdeutikwy A Babutag kot
B'Babuiac ekmaibevonc yla petataén os O€on EAIN oto
TEMAE ylo To YVWOTIKO AVTIKE(pEVO «ITATIOTIKN» (2017-2018)
(0) Edkn Atatunpatikn Emctpornn (E.A.E) tou A.N.M.X
«Aloiknon OAkng Notdtntacg kat Kawvotopecg Epapuoyég otnv
Exnaidevon» (2017-onpepa)
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(1) Emitpontn) a€loAdynong Kal EVOTACEWV OTO TPOYPAHA
«MNpaktik Aoknon @ottntwv A.N.O» (2017-onuepa)

(wa) TplueAng Emtpomnr) ALoAdynong yia mpocAnyn pe NA
407/80 (2/2018-6/2018)

(\B) TpueAng Etonyntikn Emttponn yia afloAdynon attroswy
evéladépovtog povipwy ekmatdeutikwyv A’ BabuLag kat
B'Babuiac eknaibevonc yla petataén os O€on EAIN oto
TEMAE ylo To yVWwoTIKO Avtikeipevo «Mpaktik Aoknon otnv
MpooxoAikn Exkmaidevon» (2019-2020)

(ty) MéAog Emtpomnig E€etdoswy tou A.M.M.Z «Exmaideuon
yla tnv Astpopia-Emotipeg Tng Aywyrnc» yla To okadnuaiko
¢toc 2021-2022.

(18) Méhog Edopeutikig Emtponrg EkAoyrc Mpoédpou
TEMAE (louviog 2021)

(ie) TpwueAng Etlonyntikn Enttponn yia afloAdynon
uroPndiwv yla tnv mpoécAnyn pe to NA 407/80 yia to
pabnua «Edapupoopévn NpooxoAkn Natdaywyikn 1» (€tog
2021-2022)

2013-2017:

(a) Erutponiy Mpoypappatog Inoudwy, YneuBuvog Emitponng
MpomtuxlakoL Mpoypadpupotog Zmouvdwy.

(B) Emitporntr) NapakoAouBnong Npoypaupatog Zmouvdwy,

(v) Emwtponn) Npaktikng Aoknong (Léxpt to 2015)

(8) Emtpormn) AleBvwv 2xéoswv (amod to 2016-onuepa)

(€) Emutponn) Katataktpuwyv Eéstdoswv

2012-2013:

(a) Erutporty Mpoypdppatog Znouvdwy, YreuBuvog Emttponnig
MpomtuxlakoL Mpoypdupatog Zrouvdwv.

(B) ELdkn Alamaveniotnuiakn Alatunpatikn Emcpornn
(E.A.A.E) Tou AlQmAVETLOTNULAKOU ALOTUNULATLKOU
Mpoypdupotog MetamTuylakwy Zmouvdwy
«Wuyxomadaywykn tng Evragng».

(v) Emutpontr) NpaktikAg Aoknong

2011-2012:

(a) Emitpory Npoypdppatog Zrmouvdwy, YrevBuvog Enttponng
MpomtuxlakoL Mpoypdupatog Zrmouvdwv.
(B) Emitport) Nadikou Kévtpou A.M.0O,
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(v) Eldkn Alamavemniotnpiokn Atatpunpotikn Emccponn
(E.A.A.E) Tou AlamavenmioTnuLakoU ALQTNLATIKOU
Mpoypdupoatog MeTamTuylakwy Zmoudwy
«Wuyxonadaywykn tng Evragng».

(6) Ermutportn Mpaktikig Aoknong T.E.M.A.E

(€) Zuppetoxn os ekAektoplkd cwpata oto T.E.N.A.E kot o€
AAAa TuApata MpooxoAkng Aywyng

(ot) Zuppetoxn o Tpueheic Elonyntikég Emutpormég

2010-2011:

2009-2010:

(a) Erutponiy Mpoypdppatog Imoudwv

(B) Emitpon) Alepelvnong MpoomtikAg AlEUPUHEVNG
Mpaktikig Aoknong

(y) Eretporntn Mpaxtikng Aoknong T.E.M.A.E

(8) Zuppetoxn os ekAektoplkd cwpata oto T.E.N.A.E kot og
AAAa Tunpata NpooxoAkng Aywyng

(a) Erutponiy Mpoypdppatog Imoudwv

(B) Eruutporntn) Mpaxtikng Aoknong T.E.M.A.E

(v) Zuppetoxn os Tplueleic Elonyntikég Emitponég

(8) Zuppetoxn os ekAektoplkd cwpata oto T.E.N.A.E kot og
Ao TuRpata NpooxoALkng Aywyng

Bl 6.2 AIOIKHTIKEZ OEZEIZ

9/2022- AtevBuvtic Npoypappatog Metamtuyloakwy Zrnouvdwv (M.M.Z)

8/2023 «Aa Blou MaBnon kat Hyeola otnv Eknaidevon-Emnwotiueg
™G Aywyngy

9/2021- AtevBuvtnc Emtponng Mpaktikng Aoknong T.E.M.A.E, A.N.O

8/2022

9/2018- AlevBuvtig Topea Nawdaywyikng tou T.E.MN.AE, A.N.O

8/2019

9/2018- AtevBuvtnc Emtponng Mpaktikng Aoknong T.E.M.A.E, A.N.O

8/2019

9/2018- MéAog AlotkntikoU TupBouAiou T.E.N.ALE, A.N.O

8/2019
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3/2016- MNpodedpog Tou Emotnuovikol Emomtikol ZupBouliou (EM.E.X)

8/2019 ToUu 2° 2/0 OAonpuepou Mepapatikov Nnmaywysiov kot 3°Y
(16/Nepapatikot Nnmaywyeiou (Evtaypéva oto A.MN.O.-
Juvepyalopeva Nnmaywyeia).

7. EPEYNHTIKA NPOrPAMMATA

B 7.1 TPEXONTA EPEYNHTIKA MPOrTPAMMATA

2024-2025

MéAog epeuvntiking opadag Epyou «AfloAdynon
Mowotntag Zuvepyaoiog Nawdaywyol MNpooXoALkng
HAwiog pe NMaudid kat Moveig». EMLOTNOVLKOG
YnevBuvog Navemniotripo Bamberg, M'epuavia.
Xpnuatodotnon Kpatidio Bavapiag.

2019-2023
EXMA 2014-2020

E€wtepikog A§LoAoyntig tou Epyou «Ymootnpién
NapepBacewv Kowvwvikng Méptuvag Qottntwv»

Tou AteBvoucg Navemniotnuiov EAAaS0G, Kwdikog

‘Epyou: 20853

B 7.2 ONOKAHPQMENA EPEYNHTIKA MPOTPAMMATA

2019-2022
Erasmus+, KA3 Support

for Policy Reform

Emiotnpovikog untelOuUvVog Tou ApLOTOTEAELOU
Mavemniotnuiov Oecoalovikng w¢ EMLOTNULOVIKOU
etaipou oto €pyo «Building School-Wide Inclusive,
Positive and Equitable Learning Environments
Through A Systems-Change Approach (SWPBS)»,
MNpoypaupa Erasmus+ KA3 Support for Policy
Reform. Zuvtoviotikd i6pupa CARDET-Centre for
the Advancement of Research & Development in
Educational Technology Limited” Cyprus. Kwdikog
€pyou otnv EE: 606687-EPP-1-2018-2-CY-EPPKA3-
PI-POLICY, Xpovikn Stapketa 42 pnveg: 28/02/19-
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31/08/22. (2uvoALkog MpoUTOAOYLOMOG:
2.265.9160,00€).

2016-2019
Erasmus+, KA2 Strategic
Partnerships

ETLotnHOVIKOG UTteUBUVOG TOU APLOTOTEAELOU
Mavemniotnuiov O@ecoalovikng w¢ EMLOTNLOVIKOU
etaipou oto €pyo «SIA-ProD: An innovative self-
improvement approach for the professional
development of early educators», Mpoypappa
Erasmus+ KA2 Strategic Partnerships. Zuvtoviotiko
dpupa Mavemotriulo Kpntng. Kwdikog Epyou otnv
EE: 2016-1-EL-KA201-023420, Xpovikr didpkela 36
urveg: 01/09/16- 31/08/19. (SuvoAikog
npoUmoAoylopog: 284.050,00€).

2015-2017
Erasmus+, KA2 Strategic
Partnerships

EEwTtePLKOG cuvepyATng Tou Mavemiotnuiov
Kpntng oto mpoypappa «EQuaP: Enhaning quality
in early childhood education and care through
participation» pe ouvtoviotiko idpupa to SERN
(Sweden Emilia Romagna Network). Xpovikn
Stapkela Epyou 2014-2017, (NpolmoAoylopog
391.132,00¢€).

2012-2015
Zuyxpnuatodotnon ano
Eupwmnaikd Kowwviko
Tapeio kat EBvikoug
Moépou¢ (Emxelpnotako
Mpoypapua Ekmaidevon
kat Ata Blou MaBnon
2007-2013)

Eriikedalng TNG EPEVVNTLKIG ORAS G
«opyavwong, UAomoinong Kal EMOMTELAG TNG
TUAOTIKN G KOL TNG KUPLAG EPEUVAC» TOU €PYOU
«AfLoAGynon tNG moLdTNTAC TNG ITPOCYOALKNG
eknaidevong: Npoocappoyn twv ECERS-R & ECERS-E
010 €eAANVIKO eKTTALOEUTIKO TteEPLBAAAOVY OTN
6paon «®@AAHZ, Evioyuon tng ALETILOTNOVLKAG KalL
AuSpUUATIKAC EPELVAG KOL KALVOTOULOG LE
Suvatoétnta npooéAkuong epeuvnTwyv unAouv
ermuunédou armnod 1o e€WTEPLKO HEOW TNG SLEVEPYELAG
Baolkng kal edapUOCUEVNG EPEUVAC APLOTELOGH
0Nz 379429. ZuvtovioTiko idpupa ATEI
@eooalovikng, Xpovikn Slapkela 48 UAVEC:
01/2012 - 12/2015. (2uvoAKOG PO UTIOAOYLOUOG
480.000 €).
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2011-2014
European Union,
Comenius Lifelong
Learning Programs

Ermiotnovikag urteBuvog tou €pyou «Early
Change: Promoting the professional development
of early childhood educators» tou AplototéAelou
Mavemniotnuiov Oecoalovikng w¢ EMLOTNLOVIKOU
etaipou oto MNpoypaupo COMENIUS Lifelong
Learning Programs (Kw&ikog €pyou otnv EE:
517999-LLP-2011-GR-COMENIUS-CMP, Xpovikn
Sapketa 30 pnveg: 01/12/11- 31/05/14 (20.000€).
(XuvoAikog mpoimoAoylopog: 300.000€).

2013-2014

MéAog Epsuvntikng opadag oto Mpdypappa Ala
Blou Mabnong «Alddpaoig» pe titho «Opydvwon
TipoypappaTwy dta Blou pabnong yla tnv
UTIOOTNPLEN EUTTABWV KOWVWVIKWV OPAdwV oTo
OXOALKO TepLBaAAov». Adpketa: 1/2014 — 7/2014.
l'evikn Mpappateia Ala Biou Maénong kat

AplototéAelo Navemniotripo Oecoalovikng.

2012-2013
Ermitpony Epeuvwy
A.N.O.

ZuvtovLoTAG Kot Emiotnovikag YrevBuvog tou
Mpoypaupoatog «Epeuvwvtag tn oxéon
vNToywyou-uadntn péoa amnod tig avtAqPEeLg Twy
nadlwv: Mia TurmoAoyia Twv HOVTEAWV AUTAG TNG
oxéong». Xpnuatodotnon €pyou Emttponn
Epeuvwyv A.M.0 «Alaywviouog Evioxuong
Epeuvntikng Apaotnplotntag oto A.M.0., Apdon A’
Evioxuon EpguvnTtiking Apaotnplotntag
AvBpwrotikwyv Emotnuwv». Xpovikn dtapkela
€pyou 12 pnveg: 1/3/12-28/2/13. (uvoAikog
nipoUmoAoyLopuog 4.000€).

10/2011-3/2012

Zuvepyatng Empopdpwtng oto MNpoypappa
«Ekmaideuvon AANodamnwv Kal TaAlvwooToUuvVTwy
pabntwv». Xpnuatododtnon Epyou Ymoupyeio
MNawdeiag Ala Biou Mdabnong kat ©@pnokeupATWY,
Ermotnuovikn YrneuBuvog k. Avactaolddn-

Jupewvidn, Kwbikog Epyou 85705.
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5/2005 - 8/2005

Zuvepyatng oto Mpdypappa «Avapopdpwon
Mpoypdupoatog Mpomtuxtakwy Imoudwv TUAUATOG
Ermiotnuwv NpooxoAikng Aywyng Kot
Eknaidevong». Xpnuatodotnon £pyou Ymoupyeio
EOvikn¢ Nawdeiag kat Opnokevpatwy (Kwdikog
€pyou otnv Emutponn Epeuvwy A.M.0. 21485)

12/1998 - 6/1999

Zuvepyatng Epsuvntng oto Mpodypappa
«Anuoupyia HAektpovikoU Koppou yla tnv
umooTtAPLEN Twv SL86A0KOVTWY TO PABNUA TNG
YAWOOLKAG Oywyn¢ Kal cUmepLPopaAg oth
AsutepoPabuia Exnaibevon», tou Kévipou
EAANVIKAG MAWOOQC PE EMLOTNUOVLIKO UTIELBUVO ToV
I.N. KaZain. Xpnuoatodotnon and B Kowvotikd
MAaiolo ItApténg/Emkelpnotako Mpoypappa
Ekmaidevong kot ApxXLKi G Ko EmayyeApatikig
Kataptiong (EMEAEK) (Xpovikn Aldpkela 1998-
2000).

06/1997 - 05/1998

Zuvepyatng Epeuvntig oto MNpoypappa
«Ekmaideuvon MoucouApavonaidwv» pe
EMLOTNMOVLIKA uTtELOUVO TNV A. Dpaykoudakn Kot
OUYKEKPLUEVA oTnV Apdon 5 «Mapaywyn
Mwootkol UALKOU». Xpnuatodotnon amnod EMEAEK
I/YMEN® (Xpovikn dtapketa 1997-2000).

8. ENIZTHMONIKEZ AHMOZIEYZEIZ

JUVOALKA KaTtatiBevtal 86 EMLOTNOVIKEC EPYAOLEG.

Autég meplhapBavouv: 3 BiBAla EevoyAwooa (1 empélela kat cuyypadr kebpaiaiwy,

1 ouyypadn), 17 kedpdAara BLPAlwy (11 oe SieBveig TOpOUG KaL 6 og eEAAnvIkoug), 50

apBpa (44 o 61eBvn emoTnUOVIKA TTEPLOSIKA, 6 o€ EAANVIKA), 16 ApOpa 0€ MPAKTLKA

ouvedpilwv (6 og E€va mpakTika Kal 10 og EAANVLKA TIPAKTLKA).

H 8.1 BIBAIA
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1123-1128. [Awk mpoc avoAluTikd umtdpuvnual

FpnyopLadng, A. (2007). «Kowwviopetpia». ApBpo-Afupa oto M. ZwyxEAAN
(emup.): «Aeéiko tne Mabaywyikng», 00.387-389. Oeccalovikn, eKGOCELG
Kuplakidn. [Awk mpog avalutiké umduvnual

Tsigilis, N., Tsioumis, K., & Gregoriadis, A. (2006). «Prospective Early Childhood
Educators’ Attitudes Toward Teaching Multicultural Classes: A Planned Behavior
Theory Perspective». Journal of Early Childhood Teacher Education, 27, 1-9.

[AWK Ttpo¢ avoAUTIKO urtouvnua]

Mrmikog, K., & FTpnyoptadng, A. (1998). «HAikia kot KpITHPLO KOLVWVIOUETPLKWV

emAoywv». Makebdvov, 4, 89-100.  [Awk pog avoAutikd uméuvnual
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74.

AgplkoA€Tn, A. M., KoUAn, O., Mnteunétoog, E., & Fpnyopadng, A. (2021). H
enidpacon evog puBULIKOU KoL KLVNTIKOU TPOYPAUUATOC 0TNV evouvaicbnon
natdlwyv tpooxoALkng nAkiac. Quaotkn Aywyn & ABAntioudg, 41(2), 161-164.

[AWK 1tpog avoAUTIKO uTtduvnual

FpnyopLadng, A., MmipumtiAn, M., Manavépéou, M., & Kakava, A-M. (2020).
MpokAnoelg otov Evtomiopo Kpiolpwy uppaviwy otnv Mpaktiky AcKnon twv
Qoutntwv. 1o Mpaktika 2°° MNMaveAAnviouv Suvedpiou Aiktuou MPaKTIKWV
Aoknoewv «Ekmaidbevon Exmoaidevtikwy kat Modaywyika Tunuorta, 30 xpovia
UETA: AVTIUETWITI{OVTOC TIC VEEC TTPOKANTELGY, (00. 73-86). MAVETLOTNULAKES
Ek6boelg Oeooaliag: Bolog, 28-30 ZemteuPpiouv 2018. ISBN 978-960-9439-68-8
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Foutag, O., TpkkaAlwng, |., & Fpnyoptadng, A. (2020). ZxoAlkd IuoTnua
MpowBnong Oetikng Zupumnepldopadg: Mpoypappa mapépBaong oto dSnUOTIKO
oxoAeio. 2to @. Novotlag (Emip.). Mpaktika tou 7°Y MaveAAnviou Suvebpiou:
«Néog Matdaywydcgy, (06o. 956-962). ABrva, 19 IenteuBpiov 2020. ISBN: 978-
618-84728-6-3. [Awk npog avaAuTikd utOpvNua]

Grammatikopoulos, V., Gregoriadis, A., Liukkonnen, J., et al. (2014). Evaluation
of early childhood education quality across Europe. Conference proceedings of
International EIF/LINQ 2014 “Changing the Trajectory: Quality for Opening up
Education, pp. 82-90, Logos Publications. [Awk npog avoAutikd untduvnual

Xatlnamnootolou, A., & FpnyopLadng, A. (2014). ZuumnepldpopEC KOWVWVIKNG
arnoduyn¢ ota atdld mpooxoAkn¢ nAkiag. Xto 9° MaveAAnvio Suvébplo
«EAAnvikn MNodaywyikn kot Ekmaitdevtikn Epsvvay, Nowdaywyikn Etatpeia
EA\adog, Topog B’ (00. 1364-1376). Navemniotripio Autikng Makedoviag,
OAwpuva, 28-30 NoepBpiou 2014. ISBN: 978-960-99909-8-1  [Awk npog avalutikd
uropvnpa]

Zachopoulou, V., Grammatikopoulos, V., Gregoriadis A., et al. (2013).
Comparing aspects of the process quality in six European early childhood
educational settings. In ICERI 6™ International Conference of Education
Research and Innovation Conference Proceedings (pp. 4218-4224). 18-20
November 2013, Seville, Spain.  [Awk npo¢ avoAutikd vtéuvnual

Grammatikopoulos, V., Gregoriadis, A., Natsi, V., Klapsinou, K. (2013). Assessing
Student-Teacher relationships: Implementing the Dutch versionof STRS in a
Greek sample, pp.149-154. Proceedings of the Learning Innovations and Quality

(LINQ)", 2013 conference. 16-17 May, Rome, Italy. [Awk npog avaiutiké umduvnual

Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2013). Evaluation of
educators’ professional development: Implementation of the four-level model
approach. In: "Education and teacher education worldwide: Current reforms,
problems and challenges". Proceedings of the 15t international symposium.
Rethymno, Greece. [Awk npoc avodutikd umduvnual

Michalis, 1., Chatzivasiliou, E., Gregoriadis, A., Tsaliki, C. (2012). What first
comes to mind ... with basic statistical terms. Conference Proceedings of 58th
World Statistics Congress (1S12011). Dublin, Ireland. Retrieved from
http://isi2011.congressplanner.eu/pdfs/950981.pdf  [Awk npog avoAutikd
umouvnua
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Gregoriadis, A., Zachopoulou, E., & Konstantinidou, E. (2011). Early childhood
educators' perceptions of creativity in education. In: Conference Proceedings of
OMEP European Regional Conference, "Perspectives of Creativity and Learning
in Early Childhood", pp. 120-128. OMEP 2011, Cyprus. Retrieved from
http://www.omep.gr/synedria.htm  [Awk rpoc avolutikd urduvnual

Chaniotakis, N., Gregoriadis, A., & Thoidis, I. (2009). Teachers’ perceptions
about homework in full-day school. In: Practical Proceedings of the European
Conference on Educational Research", "Theory and Evidence in European
Educational Research”, Vienna, 28-31 September 2009. Retrieved from
http://www.eera-ecer.eu/ecer-programmes/conference/ecer-

2009/contribution/1724/?no_cache=1&cHash=4ce9c77915 [Awk rpog
OVOAUTIKO uTtOpvnual

FpnyopLadng, A., & MmupumiAn, M. (2009). «Exploring the role of student-
teacher supervisors in Greek higher education: learning from the insiders”. 2to:
Mpaktikad “Current Issues in Preschool Education in Europe”tng OMEP, European
Regional Meeting and Conference, oo. 149-164, YUpog, 28-29 AnptAiou 2009.

[AwK Ttpog avoAUTIKO uTtouvnual

Fepuavog, A., ApBavitn, I., FpnyopLadng, A., & KAwanng, M. (2007). «Ot
ekmatdevutikol afloAoyouv tn dtadikaocia kot To anotéAeopa tng dnuloupyiag
OUVEPYATLKOU TEPLBAAAOVTOC OTNV TAEN TOUG, OTO TTAQLOLO MLOG EPEUVOG-
6pdaongy. Zto: Mpaktikd Zuvedpiou tnG ZXOANG EMotnuwy Tng Aywyng tou
navenotnuiov lwavvivwy pe Bépa «H MpwtoBaduia eknaidbevon kot ot
TIPOKANOELG TNG EMOXNG UaC», 00. 294-302. Mdiog, 2007. [Awk mpog avaAutikd
umouvnua

Fepuavog, A., ApBavitn, I., Fpnyopladng, A., & KAtarnng, M. (2006). «OL
avTIAAPELC TWV HaBNTwV yLa TN CUVEPYOTLKA TAEN KAl TA KPLTAPLA LIE TO ool
Vv afloAoyolv». 2to: Mpaktikd tou 5°° MaveAAnviou Zuvedpiou «H EAAnvikA
MNawbaywyikn kot Eknatdevtikn Epgeuva» tng Nawdaywykng Etatpeiag
EAAGSog». TOuog B, 0o. 487-495, Oscoalovikn, ekddoelg Kuplakidn,
Oeoocalovikn, NoéuPplog 2006.  [Awk mpog avaAuTikd urduvnual

Mrtikog, K., Tolouung, K., & Fpnyoptadng, A. (2002). «MOALTIOULKEG
LLaLTEPOTNTEC KAl KOWVWVIKEG OXECELG TIALSLWV TIPOCYOALKN G NALKLAGY». 2TO:
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88. Mnikog, K., Tawouung, K., & FpnyopLadng, A. (2000). «H kowvwvikn B€on
TLOLOLWV HE TIOALTIOLKEG LOLALTEPOTNTEC OE TALELG TOU EAANVLKOU
vnmaywyeiou». 2to: Npaktikd 2ou MaveAAnviou Tuvedpiou «H EAAnvikn
Matdaywyikn kat Ekradevtikn Epguva» tng Nawdaywyikng Etatpeiag EAAGSOG,
Touog B', 0o. 864-885, ABrjva: Atparmoc. [Awk mpoc avaAutikd umduvnual
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Michael, D., Goutas, T., Tsigilis, N., Michaelidou, V., Gregoriadis, A., Charalambous,
V., & Vrasidas, C. (2022-under review). Effects of School-Wide Positive Behavior
Support on Collective Teacher Efficacy. Psychology in Schools.

9. ANADOPEZ 2TO EPEYNHTIKO EPIO (CITATIONS)

Google Scholar: Méypt onjuepa (05/06/2024) undapyouv 1322 avadgopég os Siebvi
ETILOTNMOVLKA TIEPLOSLKA OTO £PELVNTIKO €pyo Tou ABavaciou Mpnyopladn
(mephappavovtal avtd-avadopécg). Google Scholar h-index=20

Athanasios Gregoriadis or AGavaaiog [pnyopiadng \ GET MY OWN PROFILE
Aristotle University of Thessaloniki, Greece
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10. AZIOAOTHZEIZ AIAAKTIKOY EPFOY ANO ®OITHTEZ (2012-2022)

MNapakdtw mapatiBetal éva «otypotuno 08ovng» (screenshot) to omoio avtAel
mAnpodopiec and tn M.O.A.1.MN tou A.M.0 ano tic afloAoynoeLg Tou SI8AKTIKOU
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11. ENIAETMENEZ NAPOYZIAZEIZ ZE AIEONH & EONIKA ZYNEAPIA

MNapatiBevtatl cuvoAikd 84 mapoucLAcELg o€ ouvESpLA (67 SleBvr kat 17 eAAnVLIKA).

1.

Rothou, K., Padeliadu, S., & Gregoriadis, A. (2024). What do Greek early
childhood teachers know about dyslexia? A preliminary exploratory study. In
6t EDA European Dyslexia Conference “Dyslexia and Discalculia across the
lifespan”, 18-20 October, 2024. Athens, Greece.

Xie, W., Gregoriadis, A., Zhang, X., Vatou, A., & Krousorati, K. (2024). Young
Chinese and Greece Children’s Emotional Dependency on Teachers and
Psychosocial Adjustment: A Cross-cultural Study. In the 27th Biennial Meeting
of the International Society for the Study of Behavioural Development
(ISSBD). June 16-20, 2024. Lisbon, Portugal.

MapyapttonovAou, O., Towtpidou-Evayyélou, M., Fpaupatikénoulog, B.,
FpnyopLadng, A. (2024). Mia BLBALoypadLkr) avaokOmnon Twv epyareiwv
OUVEPYOOLAG OLKOYEVELOG-OXOAELOU TTOU afloAoyolv TNV YndLakn
eTKowvwvia. Zto Matdaywytko Suvedplo «Madnon kat AtdaokaAio-
Juyxpoveg MpokAnoeic ko Mpoontikég». 18-19 louviou, 2024, @scoalovikn.
Nedeloudn, E., Touna, E., Towtpidou-Evayyélou, M., & FpnyopLadng, A.
(2024). «Movomnadtia yovéwv»-Ymootnpilovtag Tn YOVEIKOTNTA OTNV TTPWLLN
natdikn nAkia. 2to 1° Aedvec Maitdaywyiko Suvédplo AteuBuvoncg
MpwtoBavuiac Ekrtaidevonc (ALT.E) Miepiag «ZxoAtko KAlua: S0yxpoveg
MpokAnoeic kat Mpoontikég». 25-26 Maiou 2024, Katepivn.
MapyaplitonovAou, 0., Tottipidou-EvayyElou, M., & TpnyopLadng, A.
(2024). E€eTtalovtag T avTiANPEeLS YOoVEWV Kat Ttatdaywywv yla tnv Pndlokn
TOUC EMLKOLVWVLIA OTA TIPOOXOALKA KEVTPA. 2T0 1° Atedvec Maitdaywyiko
2uvebdplo Atevduvonc MpwtoBadutac Ekrtaidevonc (ALTM.E) Miepiag «ZxoAiko
KAlua: Zoyxpovec MpokAnoeic kat Mpoontikég». 25-26 Maiouv 2024, Katepivn.
MapyapttortouAou, O., Tottpidou-Evayyelou, M., & Tpnyopladng, A.
(2024). AfLoAdynon ¢ ouvepyaoiag OLKOYEVELAC-TIOLS ALY WY WV TIPOCXOALKNG
nAKiag. 2to 2° Maitdaywyiko Suvédpilo AteuBuvonc MNpwtoBadutog
Exnaibevonc (Al.T1.E) KiAkic «Anutoupyikotnta kat Qavraoia otn ZxoAkn
Tdén». 18-19 Maiou 2024, KAKIC.

Batou, A., Tottpibou-Evayyélou, M., TOuna, E., & Fpnyopladng, A. (2024). H
UTIOOTAPLEN TWV YOVEWV YLA TNV EVIOXUON TNG KOWVWVLKO-OUVOLOONATIKAG
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QVATTUENC TWV TTOULSLWV TTPOCXOALKN G NALKIOG LECW TIPOYPUUUATWY
napéupaong: Mua BBAloypadikn emokonnon. 2to MaveAAnvio Suvébdplo
«Matdaywyikn kat Eknaibevon oe Zuvinkec Kpiong kot MetaBaong otov 21°
atwvar. 12-13 Antpiiov 2024. ZxoArj AvBpwTLOTIKWVY Kot KoWwvikwy
Erotnuwy, Navemotiuio Autikng Makedoviag, GAwpLva.
MapyapttonouAou, O., Tottpidou-Evayyélou, M., FpnyopLadng, A., &
MPOUMOTIKOTIOUAOG, B. (2024). MEAETWVTAG TN CUVEPYAOLO OLKOYEVELAG-
oxoAeilou: BIBAloypadikn avaokomnon twv SLabéoiuwy epyaleiwv. Sto
MaveAAnvio Zuvédpio «Mabaywyikn kot Ekmaidevon o Suvdnkec Kpionc kat
MetaBaonc otov 21° atwvax. 12-13 Antpihiov 2024. IxoAr} AvOpWITLOTIKWV
kat Kowwvikwv Emotnuwy, Navemotuto Autikng Makedoviag, OAwpLva.
Vatou, A., Gregoriadis, A., Tsigilis, N., & Grammatikopoulos, V. (2023).
Teachers’ social self-efficacy as a predictor of teacher-child relationships
quality in Greek ECE. Oral presentation in the 20" EARLI CONFERENCE (EARLI
2023) “Education as a Hope in Uncertain Times”. 22t-26%" August,
Thessaloniki, Greece.

Hendrix, S., Spilt, J., Cadima, J., Camacho, A., Ferreira, T., Gregoriadis, A., et
al.,, (2023). Cross-cultural differences in preschool teachers’ perceptions of
teacher-child emotional dependency. Poster presentation in the 20" EARLI
CONFERENCE (EARLI 2023) “Education as a Hope in Uncertain Times”. 22t-
26™ August, Thessaloniki, Greece.

Paananen, M., Husberg, H., Maki, N., Karhu, A., Gregoriadis, A., et al.,
(2023). An individual behavioral intervention in Finland and Greece: A single
case experimental study. Oral presentation in the 20?" EARLI CONFERENCE
(EARLI 2023) “Education as a Hope in Uncertain Times”. 22t"-26% August,
Thessaloniki, Greece.

Michael, D., Goutas, T., Tsigilis, N., Michaelidou, V., Gregoriadis, A.,
Charalambous, V., & Vrasidas, C. (2022). Collective Teacher Efficacy and
School-Wide Positive Behavior Support: An Experimental Study in Cypriot &
Greek Primary Schools. In 4rth Research Symposium of the PBS-Europe
Network, 3" November 2022, University of Jyvaskyla, Finland.

Foutag, ©., FpnyopLadng, A., TolyyiAng, N., & TpikkaAwwtng, I. (2022).
Edappoyn tou Zuotuatog NpowBnong Ostikng Zuunepidopdg os 30
Anpotika XxoAsia tng Kevtpikng Makedoviag: Enidpaon oto kAipa taéng, ota
nipoPAnpata cupunepldopag Kal oTo oXOAKO KALpa. Xto 18° MaveAAnvio
Juvebdpio Wuyoloyikng Epeuvac. 5-9 OktwBpiou 2-22, ABrva.

Tsigilis, N., Togia, A., Vatou, A., & Gregoriadis, A. (2022). Applicability of the
Young Children’s Appraisals of Teacher Support (Y-CATS) in the Greek
educational setting. In the 29" International Conference on Learning
“Intercultural learning in plurilingual contexts”. University of Valencia, 13-15
July 2022, Valencia, Spain.
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. Alexiou, V., Panta, A., Karagiorgou, |., Kaladaridou, D., Zeimpeki, A.,

Hatzigianni, M., Gregoriadis, A., Moumoutzis, N., Christoulakis, M. (2022).
Integrating design thinking, digital technologies and arts to explore peace,
war and crisis concepts with young children. In 74th OMEP World Assembly
and Conference «Early Childhood Education in the 21st century: new
perspectives and dilemmas». 12-15 July 2022. Athens.

Goutas, T., Trikkaliotis, I., Kliapis, P., Theodosiou, A., Tsigilis, N., &
Gregoriadis, A. (2022). School-Wide Positive Behavior Support: Tier 1
implementation effects on school climate of 30 Greek primary schools. In
International Conference on Education and Learning (ICEL), July 9™,
Pennsylvania, US.

Gregoriadis, A. (2022). The implementation of the primary prevention in
Greece. In the SWPBS Conference “Systemic Approaches to Inclusive
Education: Implementing Positive Behaviour Support Systems in four
countries”.4 June, 2022. Nicosia, Cyprus.

Vatou, A., Gregoriadis, A., Tsigilis, N., & Geka, M. (2021). Measuring
teachers’ social self-efficacy (TSSE): Results from a pilot study in Greece. In
EECERA 30™, International Conference “Democratic Early Childhood
Pedagogies”. 15:-17t™" September, 2021, Online Festival-Croatia.

Krousorati, K., Gregoriadis, A., Grammatikopoulos, V., & Tsigilis, N. (2021).
Measuring teachers’ social self-efficacy (TSSE): Results from a pilot study in
Greece. In EECERA 30™, International Conference “Democratic Early
Childhood Pedagogies”. 15:-17t" September, 2021, Online Festival-Croatia.
Zachopoulou, E., Vitoulis, M., Grammatikopoulos, V., Kotsakis, R., Tsigilis, N.,
& Gregoriadis, A. (2021). Evaluation of iMentors’ Training Program of the
Umbrella project. In the 3" World Conference on Social Sciences, 3-5
September 2021, Prague.

Sumatic, M., Malmberg, L-E., Gregoriadis, A., Grammatikopoulos, V., &
Zachopoulou, E. (2021). Child, group, and teacher predictors of child-teacher
relationships in Greek preschools. In 19" Biennial EARLI Conference for
Research on Learning and Instruction “Education and Citizenship”. 23-28
August, Gotenborg.

AgplkoA€n, A. M., KoUAn, O., Mnteunétoog, E., & Fpnyopadng, A. (2021). H
enidpacn evog puBULIKOU KoL KLVNTIKOU TPOYPAUUATOG OTNV evouvaiocbnon
TaLSLwV POooXOALKAG NALKLOC. 2T 24° Atledveég Suvédpilo Duatkng Aywync &
AUGAntiouou tn¢ Evwoncg Nuuvaotwy Bopeiouv EAAabdog. 21-23 Maiou 2021,
@eocalovikn.

Foutag, ©., KAanng, M., TpikkaAwwtng, I., & Fpnyopradng, A. (2021). ZxoAwko
cuotnua powbnong BeTkn g cuunepldopag: ebappoyn Stadikaolwv
npwtoyevou¢ poAnPng os 30 Snuotika oxoAeia. 2to 6° MaveAAnvio
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Juvebplo Exnaibevuon kat MoAttiouog otov 21° awwva. 23-25 Anpiliou 2021,
ABnva.

Foutag, ©., KAianng, M., TpwkaAwtng, |., & Fpnyoptadng, A. (2021).
Exmaibeuon ekmalSeUTIKWVY OTA OKTW TUPNVLKA OTOLXELQ TOU TIPWTOYEVOUG
eruunédou mpoAnYPng Tou IxoAlkou Tuotrpatog Mpowdnong Twv OTIKWY
Juunepldopwv. 2to 6° MaveAAnvio Zuvédpio Exnaidevon kat MoAltiouoc
otov 21° atwva. 23-25 Anpiliou 2021, ABrva.

Goutas, T., Trikkaliotis, I., Kliapis, P., Gregoriadis, A., Tsigilis, N., Theodosiou,
A., Grammatikopoulos, V. (2021). Implementation of the School-Wide
Positive Behavior Interventions and Supports Approach in 30 Greek primary
schools. Virtual presentation at 2" World Conference on Research in Social
Sciences. Budapest, 19-21 March 2021.

Vitoulis, M., Grammatikopoulos, V., Zachopoulou, E., Gregoriadis, A., and the
research academic team of Umbrella project. (2021). Preliminary results from
the UMBRELLA project: A volunteer-mentoring initiative for socially
disadvantaged university students. Virtual presentation at 2" World
Conference on Research in Social Sciences. Budapest, 19-21 March 2021.
Foutag, O., TpkkaAlwng, I., & FpnyopLadng, A. (2020). ZxoAlkd IuoTnua
MpowBnong Oetikng Zupumnepldopadg: NMpoypappa mapepBaon oto dSnUOTIKO
oxoAeio. 2to @. Novolag (Emipy.). Mpaktika tou 7°Y MaveAAnviou Suvebpiou:
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2021, ©scoalovikn.

e [lpookekAnuéEvog ZuvtovioTr g otn Ztpoyyuln Tpamela Ye TITAO « «ZXOALKO
Zuotnua NpowBnong Ostikwyv Zuuneptdpopwv. Molog ivat o poAog TG
OLKOYEVELAG;». 2T0 1° MaveAAivio Emotnuovikd Zuvedplo «IxEoelg xoAeiou-
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Owoy£velag otn olyxpovn emoxn». Yo tnv atyida tng Mepldepelakng
AleBuvong Kevtpkng Makedoviag kat tng Mepidpépelag Kevrpikrng Makedoviag.
Oeooalovikn, Ktrplo K.E.A.E.A, A.N.O. 18-19 Maptiou 2023.

13. ENIBAEWH AIAAKTOPIKQN — METANTYXIAKQN - MTYXIAKQN
EPFAZIQON

B 13.1 ONAOKAHPQMENEZ AIAAKTOPIKEZ AIATPIBEZ QX ENMONTHZ

OAokAnpwon we MNpwtog EMPAENWY 3 StdakTtopkwv Slatplpwv:

1. Awkatepivn Kpouoopatn. Tithog Atdaktopikng AtatpBng: «H afloAdynon tng
TIOLOTNTOG TOU OLKoyeveLaKoU pabnolakol meptBaliovtog otnv EAAAGSa». Tunua
Ermiotnuwv NpooxoAikn¢ Aywync kat Eknmaidevuong, AplototéAelo MavemoTiuLo
Osooalovikng. OAokAnpwon Statplpng 8/12/2019, Babudcg Apltota opddwva.

1% emmBA€nwv: ABavaaoiog Mpnyopladng

2. Avaotaoia Batou. TitAog Atdaktopikng AlatpiBng: «Avamtuén kAipakag ya tnv
a€LoAOYNON TNG KOWVWVLKN G QUTO-ATTOTEAECUATIKOTNTAG TWV TTALdaywywyv Kot
Slepelivnon NG ox€ong NG Ke TNV aAAnAenidpaon madaywyol-matdlov Kat ta
pnabnolaka anoteAéopatar. Tunua Emotnuwv MpooxoAlkng Aywyng Kat
Exknaidevong, AplototéAelo Maveniotiulo Osooadovikng. OAokAnpwaon dtatplBig
18/2/2021, BaBOuog Aptota opodwva.

1° emiBAénwv: ABavaoiog Fpnyopladng

3. @e6dwpog MNovtag. Tithog Adaktoptkig Alatplpng: «EmayyeApatiki eunuepia
EKTTALOEVTIKWV KoL evioxuon KAlpatog oxoAlkng povadag: H emidpaon tou
npoypappatog mapéuBaong npowbnong BeTikAg cupmepldopac». Tunua Emotnuwv
MpooxoAlkng Aywync kat Eknaideuong, AplototéAelo MNavemniotruio Oecoalovikng.
OAokAnpwon StatptBng: 30/6/2022, Babuog: Aptota opodwva.

1° ermBAénwv: ABavaoiog Mpnyopldadng

13.2 ONOKAHPQMENEZ AIAAKTOPIKEZ AIATPIBEZ QZ MEAOZ TPIMEAOYZ2
EMITPOMNHZ

1. Qowtntpla Qavn Tlaumnaln. Tithog Aldaktopiknc AlatplBAg: «EmoyyeApOTIKA Kl
TofLlKA OTEPEOTUTIA TTOULSLWV TIPOCYOALKI G KoL OXOALKN G NALKIAC». TUAUa Emotnuwy
MpooxoAkng Aywyng kat Eknaidevong, AplototéAetlo MNavemniotuio Oecoalovikng.
OAokAnpwon Statptpng 9/1/2020. BabBuog Aptota opodwva.

MEéAocg tptueAouc ouuBoulAeutikiic enttporric: ABavaoilog Mpnyoplddng
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B 13.3 ONOKAHPQMENEZ AIAAKTOPIKEZ AIATPIBEZ Qf MEAOZ ENTAMEAOYZ
ENITPOMH2

1. Qowttpla: Avta koupmou (AplototéAelo Mavemiotripo Oecoakovikng), MEAOG

EMTAUEAOUC ETUTPOTNG UTOOTNPLENG SLaTpLBng

2. ®ourtpla: EAévng ZnoomouUAou (Aplototélelo Mavemiotiuio Oecoaiovikng),
MéAog enmtapeAoUg EMLTPOTG UTIOOTHPLENG SLaTtpLpnG

3. QountAc: lwavvng TpikkaAlwtng (Mavemotiuio Autikng Makedoviag), MéAog
EMTAUEAOVUG EEETOOTLKNAG ETMLTPOTIAG UTTOOTAPLENG SLaTPLBAC.

4. Qoutntpla: Xplotiva MeyaAovidou (Aplototéelo Mavemniotiuio @ecoalovikng,
Tunua ®oocodiag kat Matdaywyikng), MENOG enTapeAoUG EEETACTIKNG ETUTPOTNG
umootnpLEng datpPnc.

5. ®outntig: NoAuxpovng Eukapmidng (TENAE, A.M.0). MéAog emtapeAoug
€EETAOTIKNC EMLTPOTIC UTIOOTHPLENG SLaTPLBAC.

6. Qoutntpla: Oupda Acomowa (TEDQAA, A.M.0). MéLog emtapeAoUC EEETACTIKNG
ETUTPOTNG UTtoOoTNPLENG StatpLpng. 2018

7. ®outntpla: Kuplakol Mapia (Mavemotipo Kimpou). MéNog emtapelolg
€EETAOTIKNC EMITPOTIC UTIOOTNPLENG SLlatpLBic. 2018

8. Qoutntpla: Kapapavé Eupnuia (AptototéAelo Navemotipo @scoalovikng,
Tunua Ooocodiag kat Natdaywyikng). MéAog emtapeAoUg EETACTIKNC EMITPOTNC.
2019.

9. @outnpla: ZwtnpomoUAou EAévn (T.E.N.A.E, A.N.0). MéAog emtapeAoug
e€eTaoTIKNG emLtpomn¢. 2019.

10. Qoutitpla: MaBidou Avaotaoia (T.E.M.A.E, A.N.O). MéAo¢ emTapeAoug
e€eTaoTIKNC emutponnc. 2019.

B 13.4 ENONTEIA METANTYXIAKQN AIATPIBOQN
2009-2022: Baolkog emontng o€ 18 oAokKANPWEVEG LETAMTUXLOKES EPYACLEG

2022: Kouvpaoitn BaotAkn

2021: Avaoctactadou Qwrtewvn. Kahoudad Avva.

2019: Xat{nkotiavoudn XpuoouAa. NamadomovAou Anuntpa. MNamavactaciou
Euyevia. Ztapatng Nrewpylog.

2017: Batou Avaotaoia. Moutag Os6dwpoc.

2016: TovAa Katepiva, KuplakoU EAEvn.

2015: Avépeadou FaPpiéda. Aaumnakn Fewpyla.

2014: Maupidou EAévn, Nipopou ABavaocia. ManadomnovAou EAEvN.

2012: To\ikouva Mapia. MmtaAA Maopia.

2009-2022: M£AOG TPLLEAOUG OUBOUAEUTLKNAG ETLTPOTIAG O 80 OAOKANPWUEVEG
HETATITUXLAKEG EPYAOLEC

46



Bloypadiko Inueiwpa AB. pnyopladn

B 13.5 ENONTEIA NTYXIAKQN EPTAZIQN

2009-2022: Emtomtteia 0 53 OAOKANPWUEVEC TTUXLOKEG EPYACLEG

14. ENIMOPOQTIKO EPTO

2020-2022

Mpayuatornoinon 240 6w Twong 1N € QmMOOTACEWCS
EMUOPOWTIKWY oepvapiwv oe 30 OSnuoTikA oxoAeia TNG
Nepidepelakng AlevBuvong Eknaidevong Kevtpikig Makedoviag
WC EMIOTNUOVIKOG uTtieBuvog tou A.M.0. oto mAaiolo tNng
vAomoinong tou Epyou Erasmus+ KA3 wg emLotnovikoU eTaipou
oto £pyo «Building School-Wide Inclusive, Positive and Equitable
Learning Environments Through A Systems-Change Approach
(SWPBS)». (Atoféoia umoypadéq GUMHETEXOVIWY Kat pwtoypadieg amd
KABe emipopPwWTIKG OEULVAPLO EEXWPLOTA).

2022

AladIKTUAKO EKTIOLEEUTLKO OEULVAPLO 0TOUC SaoKAAoug Tou 12V
dnuotikol oxoAeiou Apapag pe Bépa  «Edoapuoyrn TOU
Juothuatog Mpowbnong Oetikwv Zupmnepipopwv-MNapouvaciaon
Tou £pyou SWPBS Erasmus+ KA3». 26 lavouapiou, 2022.

2021

Oullla  og  eKkmaAldeUTIKOUG  OTtnV  TNAe-nuepida NG
Nepidepelakng AlevBuvong Eknaidsvong Kevtpikic Makedoviag
HE Bfpa «Zvotnua MpowBnong Oetikwv Zupmeplbopwv-
Mapouaoiaon tou €pyou SWPBS Erasmus+ KA3». 8 AskepuBpiovu,
2021.

2021

Awadiktuakn ev6oo)oAikn empopdwaon oe eKMAlSEUTIKOUC TOU
3% Tyuvaciov Mikpag KATOMLV TTPOCKANONC TNC CUVTOVIOTPLAC
Exmatdevutikol Epyou 1°° M.E.K.E.Z tng K. Makedoviag. Oéua
emuopodwong «Opyavwon kat dlaxeiplon oXoAkng tagng». 20
Armpliiou, 2021.

2019

Exmaldeutikd oepwvaplo oe  dowutnteg  tou  AleBvoulg
Maveniotnuiouv EANGS0o¢ oto mAaiolo tng Mpagng «Ymootnplén
MNapeupacswv Kowwvikig Mépiuvag Qottntwv», Zivdog, 20
NoeuBpiou 2019.

2018

Ou\ia otoug vnmaywyou¢ tou NopoU Hpabiag pe B€upa
«BeAtiwon eKMALOEUTIKWY TIPAKTIKWY KAl  ETMOYYEAUATIKNA
avarntuén». Ndouoa, 21 louviou 2018.
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Oulla ota 2° kat 3° Nepapatika Nnmaywyeio Oeooahovikng
pe Bépa «Alaxeiplon tng Zupneplidpopadg kat Néeg Texvoloyieg
oto Owkiako MeptBdaiiov». 22 Maptiou 2017.

2015

Oula otn AievBuvon MNpwtofadulag kot AsutepoBabuiag
Exnaidevong Autikng @ecoalovikng pe B€pa "MpokANOELS oTnV
nipooxoALkn eknaidevon otov 210 awwva”, lavouadplog 2015.

2013

JEULWVAPLO EMLUOPPWONG yLa T Xprion tng KALLakag afloAdynong
nepLBAAAOVTOC MPOOYXOALKNG TAENG 0 oXOAlkoUC cupPBoUlAoug
Kot SleuBuvTtEG TTPOOYOALKAG aywyng SnUwv ota mAaiola Tou
EpELUVNTIKOL Mpoypappatog «Oalng: AELoAdynon TnG moLotNTog
TIPOOXOALKNG  ekmaidevongy, 22-24 OeBpouapiov 2013,
@eoocalovikn.

2013

Jeuwvaplo ETMUOPOWONG  EKMOLOEUTIKWY  TIPOCYOALKNG
ekmaibevong ota mAaiolad TOu gUpWTAIKOU TPOYPAUUATOG
«Early Change» ywa t™ xpnon tng kKAlpakag oafloAoynong
nepBarloviog mpooxoAlkng tagng, 27-29 lavouapiov 2013,
Aevkwola, KOmpog.

2013

JEUWVAPLO  ETUUOPPWONG  EKMOLOEUTIKWY  TIPOOYOALKNG
ekmaildevong ota mAaiold TOU EUPWMOIKOU TIPOYPAMUOTOG
«Early Change» ywa tn Xpnon tng kAlpakag afloAdynong
neplBaAlovto¢ TPooXoAlknG TAéng, 6-9 AekeuBplou 2012,
Bucharest, Poupavia.

2012

JeuwvapLlo EMUOpdOWONG  EKMOLOEUTIKWY  TIPOCXOALKNG
eknaibevong ota mAaiola Tou eupwmaikol TPOYPAMUATOG
«Early Change» ywa t™ xpnon tng kKAlpakag ofloAdynong
neplBairlovto¢ mPooxoAlknGg Taéng, 3-5 AekeuBplou 2012,
@eoocalovikn.

2012

JEULVAPLO ETILLOPDWONG EKTTALOEUTIKWYV TIPOCXOALKNG EKMaideuong
ota mAaiola Tou supwraikol mpoypdppatog «Early Change» yia
xpnon t¢ kKAlpakag a€loAdynonc neptBAAAOVTOG MPOooXOALKN G TAENG,

29-31 Oktwpplov 2012, Jyvaskyla, D\avdia

2012

JeuwvapLo EMUOPDWONG EKTIALOEVUTIKWY  TIPOOXOALKNG
eknaibevong ota mAaiold TOU EUPWTAIKOU TIPOYPAMUATOC
«Early Change» ywa tn xpnon tng KAipakag oafloAoynong
neplBailovto¢ TpooxoAlkng taéng, 6-7 OktwPpiou 2012,
Nykoping-Falster, Aaviag.
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OMANTAG oTo MaLSayWYLKO OEULVAPLO TIOU SLlopyavwoe to Kévtpo
Kowwvikng Npootaociag & AMnAeyyung Anpou Naouoag pe B€pa
«Kivntpa, oxéoelg kat Suokodieg Twv natdtwv vnriakric nAkiog». 28
louviou Ndouoa.

2012

OMANTAG OTOo EMUOPPWTLKO OEMLVAPLO TIoU Slopydvwaon 1n
Nepidpépela Anpotikng Ekmaidevong tng Nepidepetakng Alevbuvaong
A/OMIAZ kaL B/OMIAZ Exnaidevong Kevtpikrng Makedoviag pe Ogua
«H Stayeipion tnc oxoAiknc taénc oto ouyxpovo axoAgio». 6
YemtepBplou, KIAKIG.

2011

OUANTAC otnV EMpopdwTikr) cuvavtnon mou dlopyavwaon n
Nepidepelokn AlevBuvon MpwtoBadutag kat AsutepofaduLag
Exnaidevong Kevtpikn¢ Makedoviag kat n ZxoAwr upBoulog 597
Exri/kng Nepudépelag A.Osooalovikng k. Bolikn AyyeAikn pe Bépa «H
MNoabaywyikn AAAnAenidpaaon oto erntikevtpo twv e€eAiewv: n
TTOLOTNTA TNG OXEONC VNTTLAYWYOU-UadnTn ».

2009

OMANTAG oTNnV EMpopdwTIK CUVAVTNGN TTIOU SLOPYAVWOE N
Mepidpepelakn AtevBuvon NpwtoBadutag kat AsutepofaduLag
Exnaidevong Kevtpikn¢ Makedoviag kat n xoAkn ZUpBouAog 3715
Exr/kng Nepudépetag N. XaAkidikng K. Navaywwtidou EAeuBepia pe
Bépa «Kpttnpla Twv natdtwv mpooyoAlknc nAtkiag yla tnv moLotnta
NG ox€ong Ue ™ Nnmaywyo».

2008

(a) OLANTAG otnv Huepida «Opyavwon kat Asttoupylia tne
OUVEPYATLKNAG TAéNG 0TO EAANVIKO axoAgio» UTIO TNV alyida Twv
eknaldeutnpiwv MavtouAidbn kat tng Nepidepelakng Alevbuvong
MNpwtoBaduiag kat Asutepofabuiag Eknaideuong Osoocalovikng pe
BEua «KpLtripla opydvwong TwV CUVEPYATIKWY OUAS WV,

(6) Opyavwon Epyaotnpiou pe B€pa «Mapadelypa epoapUoyng tng
TEXVIKAG Jigsaw. AuoKOALEG Kal TTpoBAROTO TTOU TTPOKUTITOUV OO TNV
edappoyn tNg ouvepPyaTIKAG LEBOSoU» UTIO TNV atyida Twv
eknatdeutnpiwv MavtouAidn kat tng Nepidepetakng Alevbuvong
MpwtoBadutag kat Asutepofabuiog Eknaideuong OsocoaAovikng.
@sooalovikn, Ekmatdeutripla MavtouAidn. 30 louviou, Oeo/vikn.

2006

Empopdwaon veodloplotwy ekmaldeutikwy oto MNpoypappa tng A’
®daong Eloaywywkng Empopdwong, oto 2o NEK Osooalovikng.
Emuopdwon oktw wpwv otn Bepatikr evotnta «AfLoAdynaon».

2005-2006

Emupopdwon daokalwv (40 wpeg) oto Zepvaplo ««H guvepyartikn
Stbaokaldio kat uadnon: Oswpia Kot EQAPUOYEC OTO ANUOTIKO
oxoAegio», uTO TNV alyida tng Nepidepelaknc AlevBuvong
MNpwtoBaduiag kat Asutepofabuiag Eknaidsvong Oscoalovikng, TnG
Ouadag Zuvepyatikng AdaokaAiag kat paénong tou TUAMATOG
Eriotnuwv MNpooxoAikng Aywyng kat Exknaibevuong tou A.M.0. kat Tng
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0XOALKNG oupBolAou 14n¢ eknaldeuTikng nepidépetag. . ApBavitn,
pe BEpa «OL SLATMPOCWITLKEG OYECELC OTN OXOALKN Taén».
@eoocalovikn, 18° Anuotiko xoAeio ZTaupoUoAN .

15. KPITHZ ZE ENIZTHMONIKA MNMEPIOAIKA

Early Childhood Research Quarterly - ECRQ

Frontiers in Education

Educational Research and Reviews -ERR

Early Child Development and Care

Research Papers in Education

Social Development

Studies in Educational Evaluation

International Journal of Psychology

MNawdaywykn EmBewpnon - NE

MpooxoAkn kal ZxoAikr Ekmaidsuon

Awdhoyol. Oswpla kat Mpagn otig Emotripeg tng Aywyng & Exnaidsuong

16. MEAOZ ENIZTHMONIKQN ETAIPEIQN

European Early Childhood Educational Research Association (EECERA)

Nawdaywyikn Etatpeia EAAadog (MEE)

17. ZENEZ TNQ22E2

AyyAwkn Nwooca Aplotn yvwon, Mtuyio: Certificate of Proficiency in English,

University of Michigan

Freppavikn Mwoa  Mvwon og apxdplo emninedo
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18. AAAEZ INQZEIZ

Xprnon Néwv
TexvoAoywwv
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Aplotn yvwon xpnong neptBarloviwv windows 7, windows
8, 10S, OSX, Ztatlotikwv AoyLoptkwyv SPSS. AMOS, R,
MNpoypappatwv EndNote, Nvivo k.a.
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B'MEPOZ: ANAAYTIKO YNOMNHMA ENIZTHMONIKHZ
EPTOITPAQDIAZ

NEPINHWEIZ — ZYNTOMH NEPITPA®H EPTAZION

1. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (Eds.) (2018).
Professional Development and Quality in Early Childhood Education: Comparative
European Perspectives. Palgrave Macmillan, ISBN: 978-3-319-64211-6

This book aims to address all of those interested in the professional
development of early childhood teachers and the quality of early childhood
education environments.

The main purpose of this edited book is to present an alternative approach to
early childhood teachers’ professional development. The initial thoughts of the
editors about this book stem from the experience gained from the coordination of
the Early Change Project. Early change project was a Comenius Multilateral project
(code:517999-LLP-2011-GR-Comenius-CMP) funded with the support of the Lifelong
Learning Programme of the European Union that was completed on the 31t of May
2014. Six European countries participated in the project; Greece as the coordinating
country (Alexander Technological Educational Institute of Thessaloniki was the
coordinating institute) and Cyprus, Denmark, Finland, Portugal and Romania as
partners.

Among other goals, the main objective of the project was to enhance the
professional development of the early childhood teachers that participated in the
project from the six European countries. The basic mean to achieve this goal was the
training of the early childhood teachers in using the observational rating scale Early
Childhood Environment Rating Scale-Revised (ECERS-R) (Harmes, Clifford, & Cryer,
2005) as a mean for self-evaluation and reflection. During the 30-month period that
was the project’s duration, the incoming feedback and the experiences of the
approximately 120 participating early childhood teachers were all describing
noteworthy gains and personal improvement through their use of the instrument.
Almost all early childhood teachers from the six EU countries reported that their
experience from the project and the training they received enhanced significantly
their professional learning (Edwards & Nuttall, 2009), empowered their reflection on
their daily teaching practices and facilitated their self-monitoring and realization of
every aspect of their work. Over the course of the project, this kind of feedback from
the early childhood teachers bolded even more our belief that a professional
development approach that is not targeting only on episteme (pure knowledge) but
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on phronesis (practical knowledge) (Andrew, 2015) as well, can have a much larger
influence on early childhood teachers’ attitudes.

To BBAlo autd aneuBUveTal oe GAoUG 600G evlladEpovTal yla Thv
ETAYYEAUQTIKA aVATTTUEN TWV atdaywywv TPooXoALKAG NALKLOG KAl TNV toldtnTa
TwV nepLBarAoviwy tpooxoALkng ekmaidevonc. O Baolkog oKomoOg auTtou Tou
empeAnuévou BLBAlou elval va mapoucLlAoEL pla EVOANAKTLIKI) TIPOCEYYLON OTNV
ETAYYEAUQTIKA avATTTUEN TWV matdaywywv PooXoALlknG NAkiag. To apxLko
evlLapEpOV TWV eMUEANTWYV yLa auTo To BLBAlo avtAel tnv adetnpia Tou anod tnv
anoktnBeioa eumnelpia ano tnv vAomnoinon tou Epeuvntikol Epyou Early Change. To
‘Epyo Early Change ntav éva Comenius Multilateral project (code:517999-LLP-2011-
GR-Comenius-CMP) 1o onoio xpnuatodotBnke pe tnv unootnplén tou Lifelong
Learning Programme of the European Union, to onoio oAokAnpwOnke tnv 31" Maiou
2014. Juppeteixav €L eLPWTMAIKEG XWPEG 0TO MPOTLEKT. H EANAda Tav n
ouvtoviotpla xwpa (to AAe¢avdpelo Texvoloyiko EKkmaldeutiko lvotitouta
OeooaAoVikn ATV TO CUVTOVLOTIKO 6pupa) kat n Kumpog, Aavia, @avdia,
MoptoyaAia kat Poupavia wg etaipot.

Metafl Twv dlapopwv otoxwv, BaoLkdg oKomoOG Tou €pyou ATav va
EUMAOUTIOEL TNV EMAYYEALATIKN QVATITUEN TWV TTALSAyWYWV TIPOCYOALKN G NALKLOG
TIOU CUMHETELaV 0TO €pyo amo Ti¢ £€L Eupwraikég xwpeg. H kevipikn pébodog yla
NV enitevén autol Tou oKOToU NTAV N eKMALSEUON TWV TALSOYWYWV TIPOCYXOALKNG
nAkiag otn xprnon twv KAtpdakwv AfLoAdynong tng Mowdtntag NpooxoAlkwv
MNepBaAlovtwv-AvaBeswpnuévn Ekdoon (ECERS-R) (Harms, Clifford, & Cryer, 2005)
WG HECO avaoToxaopoU Kal autoaflohoynonc. Kata tn diapketa twv 30 pnvwv mou
Atav n SldpKeLa Tou £pyou, n avatpododATnaon Kal oL EUTELPLEC TwV mepimou 120
matdaywywv TPooyoALKR S NALKLaG aveédbepav TNV TPOOWTTILKA Toug BeATiwaon Kal TV
TOAUTLUN cuvelodopd PEoa amod TN XprRon TwV KALLAKwY. Zxedov 0ol oL mawdaywyol
oo TLC £EL EUPWTTAKEC XWPECG AVEDEPAV OTL N EUTTELPLO TOUC ATtO TO £PYO KAL TNV
eknaidevon nou €Aafav EUMAOUTIOE GNUOVTIKA TNV EMOYYEALATLIKI) TOUG OVATITUEN
(Edwards & Nuttall, 2009), eviocxuoe TovV avaoToXaoUd TOUC WG MPOC TG KABNEPLVEG
TIPAKTLKEG TOUG Kol SLEUKOAUVE TNV autoafloAdynon Kal TNV auToyvwaoia TouG.
KaBoAn tn dapkela tou €pyou, n avatpododotnon mou pag édwaoav oL matdaywyol
TIPOOXOALKAG NALKLOG, EVIOXUOE OKOWN TIEPLOCOTEPO TNV MEMOIBNCNA Hag OTL N
ETOYYEALATIKY AVATITUEN SEV TIPETEL VAL OTOXEVEL LOVO OTNV ETLOTA N, 0AAA Kall
oTNV MPaKTLkA yvwon (Andrew, 2015). [Eniotpodn oto CV]

2. Gregoriadis, A., Zachopoulou, E., Grammatikopoulos, V., Liukkonen, J., Leal, T.,
Gamelas A. M., et al. (2014). Good practices in early childhood education: Looking
at early educators’ perspectives in six European countries (222 pages).
Thessaloniki: Christodoulidi Publishers. ISBN 978-960-8183-88-9
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The 21st century has been described by many researchers as an era of
educational change. The constantly evolving smart technologies, the Internet and
the ICTs claim a substantial part of teachers' and children's daily time, interest and
practices. It is true that the change that has occurred in education practice and tools
over the last fifteen years has been truly remarkable. Theoretical frameworks like
constructivism, sociocultural theory, attachment theory and others, have enhanced
the way we approach children's learning and development. The traditional face-to-
face and teacher-centered approaches have been substituted by discovery learning,
individualized learning, creative thinking, hand on experiences and child centered
practices.

The recent reforms in several early childhood curriculums of the international
educational community have highlighted the demand to develop learning
environments that will meet children’s needs in the most effective way (Gettinger,
2003). But what constitutes a high-quality early childhood education environment?
What are the basic requirements for an early childhood education environment in
order to be described as qualitative?

Despite the technological advances and the shift of educational interest
towards children's needs, abilities and motivation, the fact remains that there are
some classic and global criteria that must be met for an early childhood environment
to be characterized as qualitative. Harms, Clifford and Cryer (2005) mention that in
order to provide quality of life care and education, we must provide for the three
basic needs all children have: (a) Protection of their health and safety, (b) Building
positive relationships and classroom climate, and (c) Opportunities for stimulation
and learning from experience.

Based on these criteria the Early Change project developed an instrument
named 'Good Practices Inventory Form' (see Appendix) in order to collect good
practices from the six participating European countries' early childhood education
environments. The instrument focused on collecting good practices for five specific
categories of the daily practices in early childhood education environments:

(a) Health & Safety,

(b) Activities/Play,

(c) Interactions,

(d) Classroom Management, and

(e) Diversity/Inclusion.

The Early Change project defines the term "Good Practice" as the wide range
of individual activities, policies, and programmatic approaches achieving positive
changes in student attitudes or academic behaviors (MAEOPP, 2014). Also, it is
important that the descriptions of the good practices contain detailed information to
be implement such as: (a) detailed description of the phases of the activity; (b)
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critical elements for implementation; (c) essential resources and materials; and (d)
well-described roles and tasks of the participants.

The 122 early childhood teachers and caregivers that participated in the Early
Change project were trained in using the ECERS-R and the Good Practices Inventory
Form. During the Training Phase Il of the project where the data collection for the
main study occurred, they collected a total of 146 Good practices from Greece (32),
Portugal (26), Finland (12), Denmark (14), Romania (37) and Cyprus (35). The
majority of these good practices (113) are being presented in this publication
representing the early childhood educators’ ideas from six countries about what
constitutes a good practice and a qualitative early childhood education environment.

It is imperative to mention that none of the presented good practices have
been changed or tampered in any way by the academic staff of the Early Change
project. The selected good practices are examples that the participating teachers of
the project observed or had implemented themselves in their classrooms and
decided to choose them as such. All the good practices that are being presented in
this report reflect solely the perspectives of the early childhood educators from the
six participating countries.

The Early Change project considered that this was a unique opportunity to
present the views and the interpretation of in-service educators on what a good
practice is from so different sociocultural backgrounds and different early childhood
education systems. The Good Practices Inventory Form was not an initiative to
present high quality environment, programs and activities approved by academic
researchers, something that was done anyway in the past numerous times, but is
purpose was to show the in-service practitioners' daily practices and the way they
cope with the various issues they face daily in the class.

Furthermore, the collection of such a wide range of good practices from so
many different educators working in six European countries was an opportunity to
record the strengths and weaknesses of the different early childhood education
framework of each country, to highlight the educators’ common beliefs, values and
attitudes and initiate the discussion about the cultural differences and similarities
that the European early childhood education systems share.

0 21°S awwvag éxeL meplypadel wg o atwvag TG eKmadeuTikng aAAayng. Ot
SLopKWG e€EALOOOUEVEC EEUTIVEC TEXVOAOYLEC, TO (VTEPVET KL OL VEEC TEXVOAOYIEC
SLEKSIKOUV TTAEOV GNUAVTLKO LEPOG TOU XPOVOU Kal Tou eviLladEPovTog atdaywywyv
Kal padntwv. Eivat aAnBeta otL n aAAayr) TOU CUVTEAEOTNKE OTNV EKTOLOEUTIK)
TIPAKTLKN KoL 0TIG LeBOSoUG Ta teAeuTaia SeKaMEVTE £€TN lval TPAYUATIKA
afloonuelwtn. OewpnTIKA LOVTEAX OTIWCE O KOVOTPOUKTLBLOUOG, N
KOLVWVIKOTIOALTIOMLKA Bewpla, n Bewpia TG TpookOAANOoNG KATL. £XOUV EUTTAOUTIOEL
TOV TPOTIO HE TOV OMOL0 TPOCEYYI{OUE TN LAONON KAl TV AVATTTUEN TWV TTALSLWV.
OLmapadoolakéC SAOKANOKEVIPIKEG KOl LETWTTLKEC TIPOKTLKEG £XOUV AVTLKOTOOTAOEL
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oo tn padnon peow avakaiuPnc, tnv e€atoplkevuévn pabnon, tTn SnUoupyLKA
OKEPN KO TLG TIOULOOKEVTPLKEG TIPAKTIKEG.

OLmpoodaTes LETOPPUOUIOELG OTA AVAAUTIKA TIPOYP AT TNE TTPOOYXOALKAG
ekmaidevong MOAWVY Xwpwv KATASEIKVUOUV TNV AVAYKN oVATTTUENG Labnolakwy
nepBOAAOVTWY TTOU Ba AVTATIOKPIVOVTAL OTLG OVAYKEG TWV TALSLWVY LLE TOV TULO
OIMOTEAECHATIKO OLKOVOLKA TpOTto (Gettinger, 2003). AAMA TL cuvLoTa €va UPNANG
ToLOTNTAG TPOCXOALKO eKTTALSEUTIKO TtepLBAAAov; Moleg elval oL BACLKEG ATIALTOELG
WOTE €VaL TIPOCYOALKO eKTIALOEVTIKO TtepLBAAAov va Bewpeital uPnAnRg molotnTag;

Mapd TLg TEXVOAOYLKEG AAAQYEG KAl T HLETATOTILON TOU EKTTALOEUTLKOU
evlLadEPOVTOG OTIG AVAYKEC, TLG LKAVOTNTEG KAl TNV TapakKivnon Twv matdlwy,
TIAPAUEVEL TO YEYOVOG OTL E€KOAOUBOUV VO UTIAPYOUV OPLOUEVA KAQOLKA KOl
TIAYKOO LA KPLTHPLAL TOL OTtolal TIPETEL VAL TTANPOUVTAL VLA VO XOPAKTNPLOTEL Eval
TIPOOXOALKO eKTOLOEUTIKO TepLBalAov ws uPnAng mowotntag. Ot Harms, Clifford kat
Cryer (2005) avadépouv ot yla va mpoodepBei motdtnta otn {wn, TNV aywyn Kat
™V eknaibevon, MPEMEL VoL KAAUTITOVTOL OL TPELG BACLKEG OVAYKEC OAWV TWV
nadLwyv: (a) Tnv mpootacia yla tnv vyeia kot TNV achadela, (B) tnv olkodounon
BeTIKWV ox€oewv Kat BeTikol KALHATOC TAENG, Kal () TIG EVKaLpieg yla epebiopata
Kal pabnon péow avakaAung.

Me Baon autd ta kpLtipla, to €pyo Early Change avémntuée éva epyaleio pe To
ovopa «Evtuno Anoypadnc KaAwv Npaktikwv» (BA. Mapdptnua) mPoKeLUEVOU vVa
OUMAEEEL KOAEG TIPOKTLKEG ATTO Ta TIEPLBAANOVTA IPOOXOALKN G EKTtAiSeuong Twv £EL
CUMUETEXOUOWV EVUPWIAIKWY XWPWV. To epyaleio emikevtpwOnKe otn cuAloyn
KOAWV TIPAKTLKWY YLOL TIEVTE CUYKEKPLUEVEG KATNYOPLEG KOABNUEPLVWYV TIPAKTLKWY OF
nieplBaAlovta TpooxoALKnG ekmaidevonc:

(a) Yyela kat Aodpahela,

(B) Apaotnplotnteg/Mawyvidy,

(v) aAAnAemibpaoelg,

(6) Awaxeiplon Tagng, kot

(€) Aradopetikotnta/Evraln.
To €pyo Early Change opilel Tov 6po «KaAr MpaKTikn» w¢ To eUpy GACUA EMUEPOUC
6p0oTNPLOTATWY, TIOALTIKWY KOLL TIPOYPOAUUOTLKWY TIPOCEYYIOEWV TTOU ETILTUYXAVOUV
BeTIKEG AAAQYEG OTLG OTAOELG N TLG AKASNUAIKEG oL UTEPLDOPES TWV HaBNTWV
(MAEOPP, 2014). Entiong, elval onUavtiko oL TepLlypad£G TWV KOAWVY TPAKTIKWY vVa
TIEPLEXOUV AEMTOUEPELG TANPOGOpPLEG TTOU TIPEMEL VA edhapUOcTOUV, OMWC: (o)
Aemtopepng neplypadn Twv GpAacewv TnG dpaoctnplotntad. (B) kplolpa otolyeia yla
™V epappoyn. y) Baokolg mopouc Kat UAKA. Kal (6) kaAd meplypadopevol poiot
KL KB KOVTO TWV OUUUETEXOVTWV.
O1 122 nawdaywyot mpooxoALkn ¢ nAwiag mou cuppeteiyav oto €pyo Early Change
eknatdevTNKAV otn Xprjon tou ECERS-R kat tng poppag kataypadng Kalwv
pakTKWwV. Kata tn diapketa tng Ekmawdeutikng daonc Il tou €pyou o6mou
nipaypatonotnonke n culhoyr deSoUEVwY yLa TNV KUPLOL LEAETN, OUVEAEEQY
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OUVOALKA 146 KOAEC TTIPAKTLKEG o tnv EAAGda (32), tnv Noptoyalia (26), Tn
OwAavédia (12), Tn Aavia (14), Tn Poupavia (37). ) kat KUmpog (35). H mAelovotnta
OUTWV TWV KaAwV TpakTikwy (113) mapouaotalovtal o€ auth T dnuocisuon,
OVTUTPOOWTEVOVTAC TLG LOEEC TWV EKTTALOEUTIKWYV TIPOOYXOALKAG NAKIOG oo £€L
XWPEG OXETIKA LLE TO TL CUVLOTA KON TIPAKTLKI KAl TIOLOTIKO TEPLBAANOV TTPOCYOALKN G
ekmaidevong. Elval EMITAKTIKY avaykn va avodpEPoupe OTL Kapia amno tig
napoucLalOpueveg KOAEC TIPOKTLKEG ev €xel aAAAEeL | aAAoLwOEL pe omolovénmote
TPOTO OO TO AKASNUATKO TPoowTLko Tou €pyou Early Change. Ot emiAeypEveg
KOAEC TIPAKTLKEG Elval mopadelypota Tou oL EKMALSEVUTLKOL TTOU CUUETELXAV OTO
£€pyo mapatpnoayv n eixav epapudoel oL 18LoL oTIG TALELS TOUC Kal arnodAacLoay va
TIG eTUAEEOUV WG TETOLEC. OAEC OL KOAEG TIPAKTLKEG TIOU TIOPOUGLALOVTOL OE QUTAV TNV
€kBeon aVTIKATOMTPI{OUV QTTOKAELOTLKA TLG TIPOOTITIKEG TWV EKTIALOEUTIKWY
T(POOXOALKAG NALKLOG OO TLC €L CUMUETEXOUOEG XWPEC.

To €pyo Early Change Bswpnoe 6tL autr Tav pla povadikr eukatpia va
TIAPOUCLACTOUV oL alOPELC KOL N EpUNVELR TWV EVOOUTINPECLAKWY EKTTOLOEUTWV
OXETIKA LLE TO TL €lvaL Lot KOAN TIPAKTLKI A0 TG0 SladopeTIKA
KOLVWVLKOTIOALTIO LKA UTIOBaBpa kot SLadOPETIKA CUOTI AT TIPOCYOALKAG
eknaidevonc. To Evtumo Anoypadr¢ Kahwv Mpaktikwv §gv Atav pia mpwtofoulia
yla tnv apouaciaon uPnAng molotntag mePLBAANOVTOC, TTPOYPAUUATWY Kl
6paOTNPLOTTWY EYKEKPLUEVWY OO AKASNUATKOUG EPEUVNTEC, KATL TIOU €YLVE OUTWG
N GAAWG oTo TtaPeABOV MOANEG POpPEC, AAAA OKOTIOG NTaV VoL SELEEL TIG KOBNUEPLVEG
TIPOKTLKEG TWV EV EVEPYELQ ETIAYYEALATLWV KOL TPOTIO TIOU QVTLUETWITI{OUV Ta
Sladopa Bépata mou avtlpeTwriouv KaBnuUepva otnv tafn. [Emotpodn oto CV]

3. Krousorati, K., Vatou, A., Gregoriadis, A., & Grammatikopoulos, V. (2022).
Supporting teachers to promote psychological resilience and well-being in the
Greek early childhood education. In B. Silva, C. Craveiro, A. Pinheiro, & P.
Medeiros (Eds.). Training perspectives and experiences in early childhood
education. (pp. 9-21). Paula Frassineti Escola Superior de Educacao.

Positive education is a relatively young field that promotes social and emotional
learning at schools by teaching children the skills of well-being, resilience,
gratitude, strengths, meaning in engagement, flow, positive relationships and
positive emotions. The foundations of positive education are identified in the
science of positive psychology (Seligman et al., 2009). Among others, the benefits
of positive education include the prevention and management of psychosocial
problems and the increase of psychological resilience and well-being (Shoshani &
Slone, 2017). Despite the importance of promoting early childhood children’s
resilience and well-being as well as the spread of positive education across the
world (Seligman & Adler, 2019), in Greece there is limited research investigating
positive education applications in early childhood education.
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The RESILIENT PRESCHOOLS project aims to develop educational resources for
preschool teachers and guidelines on how to utilize positive psychology with young
children. Through several concepts deriving from positive psychology’s methods
and principles, preschool children will be given the opportunity to start building
from a young age their psychological capacity and life-skills, thus magnifying the
possible future benefits. By fortifying young children’s resilience and well-being,
their academic performance will be enhanced as well. The present study is a small
part of the RESILIENT PRESCHOOLS project. The main aim of this study was to
explore the preschool teachers’ perspectives regarding the possibilities of
promoting psychological resilience and well-being in Greek kindergartens and
childcare centers.

H Btk exmaideuon elval £vVag OXETIKA VEOG TOUENG TIOU TIPOWBEL TNV KOWWVLKN
Kall cuvaloOnuatiki pabnon ota oxoAeia S1dAcKovTaG ota maLdLd TG S€L0TNTEC
™G eveflag, NG avOeKTIKOTNTOG, TNG EVYVWHOOUVNG, TwV SUVATOTATWY, TNG
6€opeuong, TNG PoNG, TWV BETIKWV OXECEWV Kal TwV BeTIkwy cuvalodbnuatwy. Ta
BepéAla TN BeTIkN G ekmaidevong evtomilovial oTnV EMLOTHUN TG OETIKNAC
Juxoroyiag (Seligman et al., 2009). Metaft dAAwv, Ta opEAN TG OETIKNC
eknaidevong neptAapuBavouyv tnv mpoAnyn kot Staxeiplon PuxoKoWwWVIKWY
TMPOoPBANUATWY Kal TRV avénon tng PUXOoAoYIKN G avOeKTIKOTNTAG KoL eVEELAC
(Shoshani & Slone, 2017). Mapad tn onuooia TG mpowbnong TNg avOeKTIKOTNTAG
KOl TNG EUNUEPLOG TWV ALSLWV TN TPOOXOALKNG NALKIAG KaBwg Kat Tng dtadoaong
™G BeTIkng ekmaidevong o€ 0Ao Tov koopo (Seligman & Adler, 2019), otnv EAAGSa
UTIAPXEL TIEPLOPLOUEVN EpEuVA TTOU SLEPELVA TIG EdapPUOYEG BETIKNAG ekmaibeuong
oTNV MPOCXOALKN ekmtaibeuon.

To €pyo RESILIENT PRESCHOOLS otoxeUeL 0TNV QVATTTUEN EKTTALOEUTIKWY TTOPWV yLa
KL EVTIKOUG TTPOCXOALKN G NALKIAG KAl KATELBUVTPLWVY YPOAUUWY CXETIKA UE TOV
TPOTO XPNong tng Betikng Yuxoloyiag ota pkpad radld. Méoa ano diddopeg
€VVOLEG TIOU QTOPPEOUV Ao TIG HEBGSouC Kal TG apxEG tng Betikng YuxoAoylag, Ta
natdLd mpoooALkn ¢ nAtkiag Ba €xouv TNV eukapia va apyicouv va xtilouv amnod
veapn NAKia TG PuxoAoyLkEG Toug LKavotnTeg Kat de€lotnteg Lwng, peyebuvovrog
£1oL T iBava peAlovtikd opEAN. EvioxUovtag TNV avOeKTIKOTNTA KAl TV
eunuepia Twv pikpwy matdlwy, Ba evioxuBbouv kal oL akadnUAikéC ToUuG EMIOOOELC.
H mapouoa peAétn eival éva pikpo péEpog tou €pyou RESILIENT PRESCHOOLS. O
KUPLOC OTOXOC QUTHC TNEG LEAETNC ATAV VA SLEPEUVHOEL TIG ATIOYELG TWV
EKMOLOEVTIKWV TIPOOYOALKN G NALKIQG OXETIKA UE TIG SuvaTtoTnTeC TpowONoNng tng
PUXOAOYIKNC avOEKTIKOTNTOG KoL eVEELOC 0T EAANVIKA VTILOYWYELD KL KEVTPOL
TALOLKAG LEPLUVAC. [Emiotpodn oto CV]

4. Hatzigianni, M., Gregoriadis, A., Moumoutzis, N., Christoulakis, M., & Alexiou, V.
(2021). Integrate design thinking, digital technologies, and the art to explore
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peace, war and social justice concepts with young children. In C. Cohrssen, & S.
Gauvris (Eds.). Embedding STEAM in Early Childhood Education and Care. (pp. 21-
40). Switzerland: Palgrave Macmillan. https://doi.org/10.1007/978-3-030-
65624-9 2

The current study adopted the IDEO model which encompasses five stages: (a)
discovery, (b) interpretation, (c) ideation, (d) experimentation and (f) evolution.
Among the available models, the IDEO model (Fierst, Diefenthaler, & Diefenthaler,
2011) is particularly helpful in providing teachers with a detailed free handbook
that includes scaffolds, stimuli, first-hand accounts and expert advice.This chapter
is structured according to the IDEO design thinking model adopted for this case
study. Each stage of the IDEO model is briefly explained at the start. The practical
implementation of each stage is then described and finally concluding thoughts are
outlined. Following the IDEO structure contributes to exploring the model in depth
and also clarifies how the different stages of the model were implemented (the
‘what’, the ‘why’ and the ‘how’). Data were collected over a period of eight
months, from November 2018 to June 2019. Prior to data collection, the Research
Ethics committee of the Aristotle University of Thessaloniki approved the ethics of
the research design in order for researchers to obtain access to the participating
kindergarten schools. The school counsellors and the directors of the kindergartens
were also informed about the purpose and the methodology of the study. All
kindergarten teachers were informed about the study and consented to participate
in it. The parents were informed in detail and signed consent forms were obtained.
Finally, children were informed about the purpose and the content of the study and
advised that they could stop participating in the study at any time. Confidentiality
and anonymity were ensured, and pseudonyms are used in this chapter.

H mapouoa peAétn voBetnoe to povtéAo IDEO to onoio meplhapufavel mévte
otadia: (a) avakaAuvyn, (B) epunveia, (y) tbeacudg, (6) melpapatiopog Kat (oT)
€€ENLEN. MeTafU Twv SLaBEoipwv povtéAwy, To povtélo IDEO (Fierst, Diefenthaler,
& Diefenthaler, 2011) ivat Slaitepa XprioLUO YL TNV TTAPOXI) OTOUG
EKTTALOEVTIKOUG PE Eva AETITOUEPES Swpeav eyxelpiblo ou mephapPavel
OKaAWOLEG, epebiopata, Aoyoplacpous amo MpwTo XEPL Kol CUMPBOUAEG ELOLKWV.
AUTO Tto Kedalalo eival dopnpévo cupdwva pe To povtéAo okéPnc oxediaong
IDEO uLoBetnBnkKe yla auTAV TN HEAETN TiepimTwonG. KaBe otddlo Tou HovtEAou
IDEO e&nyeital ev ouvtopia otnv apxn. ITn CUVEXELQ TIEPLYPADETAL N TIPAKTLKN
epappuoyn kabe otadiou kat, Té€Aog, oklaypadouvtal oL TEAKEG okEWPELS. H
napakoAouBnon tng Soung IDEO cupPAAAEL oTn Slepelvnon TOU LOVTEAOU OE
BaBog kat emiong dleukplvilel mwg edapudotnkav ta Stadopa otadla Tou
HOVTEAOU (TO «TL», TO «yLoTi» KoL TO «Ttwe»). Ta Sedopéva cuAEXBNnKav og
Slaotnua oKTw pNVwy, oo tov NoguBplo tou 2018 £wg tov lovvio tou 2019. Mpwv
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oo tn culloyn Sedopévwy, n enttpon Epeuvntikng AsovtoAoyiag tou AMNO
€VEKPLVE TN SeovtoAoyia Tou oXeSLOOUOU TNG EPELVAG TIPOKELUEVOU OL EPEUVNTEC
Va QTTOKTAOOUV MPOCPacn 0TO CUUUETEXOV VNTILAYWYELO oXoAeia. Na To oKoTo Kall
™ pebodoloyia tng LeEAETNG EvnUEPWONKAV ETTiONC OL oXOALKOL cUBOUAOL Kal oL
SleuBuVTEC TV vnruaywyeiwv. OAeg oL vamaywyol evnuepwOnkav yla tn HeAETn
Kall ouVaVECQV VOl CUUUETAOXO0UV O auThV. OL YOVELG EVNUEPWONKAV AETTTOUEPWG
Kal eEAndpOnoav umoyeypappéva EVTuTia cuykatabeong. TEAOG, Ta maldLld
EVNUEPWONKAV YL TO OKOTIO KAl TO TIEPLEXOUEVO TNE UEAETNG KAl CURBOUAeUTNKOV
OTL UIOpOoUCAV VO OTAUATHCOUV VO CUUUETEXOUV OTN UEAETN AVA TTACA OTLYUN.
AlaoPaAlOTNKE N EUTLOTEUTIKOTNTO KAL N AVWVULO KOL XpNOLLOTIoLoUvVTOL
Peuvdwvupa o€ auTo To KEPAAALO. [Emiotpodr oto CV]

5. Gregoriadis, A., Grammatikopoulos, V., Tsigilis, N., & Zachopoulou, E. (2020).
Assessing Teacher-Child Relationships: A cultural context perspective. In O.
Saracho (Ed.). Handbook of Research on the Education of Young Children. 4rth
edition, pp. 322-332. New York, NY: Routledge. DOI: 10.4324/9780429442827

The broad aim of this chapter is to prompt reflection on attachment theory and
teacher-child relationship research, on one hand, and the influence of cultural
contexts in the development and interpretation of these relationships, on the other
hand, by discussing relative conceptual and empirical contributions. In other words,
the goal is to tackle the question about the central role sociocultural processes and
cultural contexts play in the way adult-child and teacher-child relationships are
assessed, perceived and interpreted in different cultural settings.

This chapter is structured in the following way: the first section describes key
findings about the significance of teacher-child relationships, especially in early
childhood settings. Afterward, we present in brief the most common techniques for
assessing early teacher-child relationships. The third section introduces key aspects
of attachment theory to demonstrate the central role it holds in conceptualizing
teacher-child relationships. The fourth section describes main points of criticism
regarding the universality of attachment theory and also summarizes in brief
literature findings about the influence, the role and the characteristics of cultural
contexts. In addition, the example of the construct of dependency is presented in
detail, in order to build the case for the influence of the cultural context, while
measuring teacher-child relationships. The last section attempts to present some
conclusions and proposals for future research efforts.

O eupl¢ oto)XOC aUTOoU Tou KepaAaiou sival va evBappUVeL Tov MPoBANUATIOUO

OXETLKA HE TN Bewpla NG MTPOOoKOAANGCNG KOL TNV €PEUVA TWV OXECEWV SATKAAOU-
natdlov, adevog, Kal TNV EMLPPON TWV TOALTIOULKWY TTAALOLWVY 0TNV avArTuén Kot
E£pUNVELX AUTWV TWV OXECEWV, APETEPOU, CUINTWVTAC OXETIKEG EVVOLOAOYLKEC KOl

61



EUTELPLKEG El0DOPEG. Me Al AdyLa, 0 0TOXOC ELvaL VA AVTLUETWTILOTEL TO
EPWTNA OXETLKA LE TOV KEVIPLKO pOAo Tou Stadpapatilouv ot
KOLVWVIKOTIOALTIOMLKEG SLASIKOOLEG KL TAL TIOALTIOMLKA TTAQLLOLOL OTOV TPOTIO UE TOV
OTtolo oL OX€0ELG evnAikou-TtadLou kat matdaywyou-pabnti aflohoyouvtal,
ylvovtal avTIAnTItéG Kat eppnvevovtal o SLoPOPETIKA TTOALTIOUKA TIEpLBAAAOvTA.
AuTO to KedaAalo eival Sounpévo Pe Tov akoAouBo TpOTmo: N mpwTn evotnTa
TeEpLYpAdEL BACIKA EVPHAOTA OXETIKA LE TN ONUACLO TWV OXECEWV Tadaywyou-
pHaontn, eldka og mepBAAovia MpwLUNG TALSIKAG NAKIOG. ITn CUVEXELQ,
TIAPOUCLATOULE CUVOTTTIKA TLG TILO KOLVEG TEXVLKEG yLA TNV O§LOAOYNCN TWV
TPWLILWV oX€oewV daokaAou-matdov. H tpitn evotnta eLodyet Baoikég TTUXEG TNG
Bewplag mPookOAANoNnG yla va katadeifel Tov Keviplkd poAo mou Stadpapatilel
0TNV EVVOLOAOYNON TWV oXEoewv Saokalou-rtatdlol. H tétaptn evotnta
TiEPLYpAdEL Ta KUPLO ONUELN KPLTIKAG OXETLIKA HE TNV KABOAIKOTNTA TNE Bewplag tng
TIPOOKOAANONG Kal emiong ocuvoilel oe cuvonTikd BLBAloypadikd euprpata
OXETLKA HLE TNV ETILPPON, TO POAO KAL TA XAPAKTNPLOTIKA TWV TIOALTIOUUKWV
mAatoiwv. EmutAéov, mapouaotaletal avaAuTIKA TO TapASELYUA TOU
KATAOKEUAOUOTOG TNG EEAPTNONG, TIPOKELUEVOU va olkodounBel n mepinmtwaon tng
ETUPPONC TOU TOALTIOMLIKOU TTAQLGIOU, LETPWVTOC TTAPAAANAQ TIG OXECELG
Saokahou-mtatdlou. H teheutala evotnTa EMLXELPEL VA TIOPOUCLACEL OPLOUEVA

CUUTEPACLATA KOL TIPOTACELG YLa LEAANOVTLKEG EPEUVNTIKEC TIPOOTIAOELEG.
[Emotpodn oto CV]

6. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (2018). Introduction to
the volume. In A. Gregoriadis, V. Grammatikopoulos, E. Zachopoulou (Eds.).
Professional Development and Quality in Early Childhood Education: Comparative
European Perspectives, Chapter 1, (pp. 1-6). Palgrave Macmillan, ISBN: 978-3-
319-64211-6

The Introduction chapter is designed to familiarize our readers with the
context and the concept of the subject dealt with in the present book. It highlights
the importance of early childhood education and care in a child’s development and
surveys the level of attention that high-quality early childhood education services are
attracting on the part of international institutes and organizations. It also indicates
the scope and main objectives of the book, which include sharing the experience of a
European-funded project that dealt with the professional development of early
childhood teachers. More specifically, the book attempts to present an alternative
approach to the professional development of early childhood teachers based on
promoting self-evaluation skills and the use of observation rating scales toward that
end. Follows brief descriptions of each of the nine included chapters.
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H Elcaywyn €xel oxedlaotel yia va €0LKELWOEL TOUG OVOYVWOTEG HaC LE TO TAaiolo
KalL TNV €vvola Tou B€UaTog Tou mpayuateveTalL To mapov BLpAlo. Yroypaupilel tn
onuaoia tng mpooXoAkn¢ eknaidevong katl ppovtidag otnv avamtuén tou matdlov
KOl EPEVVA TO €MiNeSO MPOCOXN G TTOU MPOTEAKUOUV oL UPNAAG TTOLOTNTOG UTINPECLEC
T(POCXOALKNG EKTIAOEVONG ATO TNV MAEUPA TWV SLEBVWV LVOTITOUTWVY Kol
OPYaVIOHWV. YTIOSELKVUEL ETILONG TO EUPOG KOl TOUG KUPLOUG 0TOXOUG Tou BLBAlou, ot
omolol mepAappavouv tnv aviaAlayr NG EUNELPLAC EVOG EpYOU TIOU
xpnuatodoteital and tnv Eupwrnn mou adopoloe TNV EMAYYEAUATLKA OVATITUEN TWV
SaokaAwv mpooxoAikn¢ nAkiag. Mo cuykekplpéva, to PLBAlo emxelpel va
TLOPOUCLACEL L0 EVAAAQKTLKN TIPOCEYYLON OTNV EMAYYEALATIKY QVATITUEN TWV
Sa0oKAAWV TPOOXOALKNG NAKLAG pe Bacon TNV mpowBnon Twv deflothtwy
QUTOOELOAOYNONG KaL TN XPrion KALLAKWVY agloAdynong mapatnpnaong npog autov Tov
okomo. AkoAouBel cuvtoun neplypadn KabBevog amo ta evvéa KepAAaLa TIouU

nepthappavovral. [Emotpodr oto CV]

7. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (2018). Early Childhood
Education and Care Today: Impact, Policies, Quality. In A. Gregoriadis, V.
Grammatikopoulos, E. Zachopoulou (Eds.). Professional Development and
Quality in Early Childhood Education: Comparative European Perspectives,
Chapter 2, (pp. 7-28). Palgrave Macmillan, ISBN: 978-3-319-64211-6

This chapter discussed in brief the diversity of existing terms regarding early
childhood education and provided a definition of the term and the notion of ECEC. It
also presented the latest research findings regarding the impact high quality ECEC
settings have on children’s well-being, academic and social outcomes and lifelong
learning. Most importantly, this section attempted to describe the crucial role ECEC
has on children’s development and subsequent trajectory. As several researchers
mention (e.g. Bumgarner, & Brooks-Gunn, 2015; Sammons et al., 2008), children,
lacking strong foundations early in their life are unlikely to overcome this dearth and
the setback remains over time.

Hence, it is of great importance that policy makers and academic community focus
their attention towards the goal of providing high quality early childhood education
and care settings for young children. And the first and most basic prerequisite for
such an ambition is to define and comprehend in depth the notion of quality in ECEC.

AUTO To KedaAalo e€€Taoe ev ouvtopia TV NMolklopopdia Twv UGLOTAUEVWY OpwV
OXETLKA HE TNV TPOOYOALKN eKaidELON KAL TTOPELXE EVOV OPLOO TOU OPOU KOLL TNG
€VVoLOG TNG MPOCYOALKN G aywyng Kat ekmaidevong. Mapouvciace eniong ta
TeAeuTala EPEVVNTLKA EUPHLATA OXETIKA LE TOV AVTIKTUTIO TTOU £XOUV OL SLOCTACELG
NG KAAH TTOLOTNTAG TIPOOXOALKAG aYWYN G Kal EKaieuonNg oTnV EUNUEPLA TWV
matdlwy, ota oKASNUAIKA KoL KOWVWVLIKA armoteAéopata Kot otn dia Blou pabnon.
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Kuplwg 0w autni n evotnta npoonadnoe va nmeplypaP el Tov KpLoLo pOAO TtoU €XEL
N MPOCXOALKA aywyn Kat ekmaibguon otnv avantuén Twv nadlwy KoL otnv
UETEMELTA TTOPEia TOUC. Onwe avadépouv apKketol epeuvntéC (m.x. Bumgarner, &
Brooks-Gunn, 2015- Sammons et al., 2008), ta matdid mou Sev £xouv Loxupad Bepélla
vwpic otn {wn toug ival SUokoAo va Eemepacouv autr TNV EAAeWPn kot n SuokoAia
TIAPAUEVEL PE TNV TAPOSO TOU XPOVOU.

Q¢ ek ToUTOU, €lval TTOAU ONUAVTLKO OL UTIEUBUVOL XAPAENC TTOALTIKAG KL N
aKadNUAikr KOwoTNTA va E0TLACOUV TNV TPOCOXH TOUG OTOV OTOXO TNG TOPOXNA G
uPNAAG oLoTNTOG MPOCXOALKN G ekTtaibeuonc Kal dpovtidag yla pikpd matdid. Kat n
pwTn Ko o Baotikr) mpoindbeon yia pla tétola pthodolia eival va opiooupe Kat

Va KATAVONOOUUE o€ BAB0C TNV €vvola TG OLOTNTAG OTO TPOCXOALKO TtepLBAAOV.
[Emiotpodn oto CV]

8. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (2018).Professional
development and impact of the Early Change Project: Reflections from the Greek
Example. In A. Gregoriadis, V. Grammatikopoulos, E. Zachopoulou (Eds.).
Professional Development and Quality in Early Childhood Education: Comparative
European Perspectives, Chapter 8, (pp. 105-114). Palgrave Macmillan. ISBN: 978-
3-319-64211-6

This chapter focuses on the reflections and feedback from the implementation
of the Early Change project in Greece. More specifically, it discusses the particular
way in which the project was implemented in Greece, presents some experiences of
the early childhood teachers who used the observational rating scales and the way
that it influenced their practices.

Further, it discusses the impact the use of observational rating scales had on
two levels—on the professional development of the early childhood teachers and on
the educational policies implemented in the educational districts that were partners
in the Early Change project.

AUTO to KEDAAALO £0TLALEL OTOUC TTPOBANUATIOUOUC Kal T OXOALa Ao TNV
uAoroinon tou €pyou Early Change otnv EAAGSa. Mo cuykekplpéva, avadEpeTaL o
dlaitepoc TpOMOG e ToV omoio uAomolOnke to £pyo otnv EAAada, mapouaoialovrtal
KAUTTOLECG EUTTELPLEC TWV SAOKAAWV TN POOXOALKN G NALKIOG TTOU XpnoLUoTIoinoaV TLG
KALLQKEG TTapaTPNONG YL TNV afLOAGYNnon Kol 0 TPOTIOC TIOU EMNPEACE TLG
TIPAKTLKEC TOUG.

ErumtAéov, oulnTa Tov aVTiKTUTIO TToU £LXE N Xpron TwV KALLAKWY afloAdynong
oe 6U0 enimeda—otnNV EMAYYEALATIKI) AVATITUEN TwV SACKAAWY TNG TIPWLLNG
TatdIkAG NAKLG Kal oTLG EKTTOLOEUTIKEC TIOALTLKEG TTOU £PaPUOTIOVTAL OTLG
KOO EVTIKEC TIEPLOXEG TTOU NTAV £TAipOoL oTo €pyo Early Change. [Emiotpodr oto CV]
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9. Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2018). Self-evaluation
as a means to improve practice: An alternative approach for the professional
development of early childhood educators. In A. Gregoriadis, V.
Grammatikopoulos, E. Zachopoulou (Eds.). Professional Development and
Quality in Early Childhood Education: Comparative European Perspectives,
Chapter 10, (pp. 116-125) Palgrave Macmillan, ISBN: 978-3-319-64211-6

The use of self-evaluation procedures for early educators as a mean to
enhance the quality of the provided education is receiving increased attention in
research, and studies have revealed the role of self-evaluation as a vehicle for
educators’ professional development (Ross, & Bruce, 2007; Schildkamp, Visscher, &
Luyten, 2009). Undeniably, the concept of self-evaluation is highly related with
educators’ motivation for improvement of their own practices, revealing the positive
effect it can have on their professional development. To our opinion, educators’ self-
evaluation not only affects teaching effectiveness, but additionally it may be a
vehicle to overcome the inherently defensive attitude that educators usually have,
when it comes to evaluation of their practice.

The use of observation rating scales such as the Environment Rating Scales is
dominant in evaluating quality of early childhood education. High quality ECEC does
not only affect child outcomes but also educators’ characteristics, and can lead to
the improvement of teaching effectiveness. During the last decades, the reflective
role of early childhood educators has been acknowledged as a vital element for
school improvement. Moreover, the argument that ‘educators as researchers is vital
for their professional development, is gaining ground in the field of educational
research (Darling-Hammond, & Snyder, 2000; Potter, 2001; Rodgers, 2002).
Educators developing research skills become more aware about the complexity of
their daily practice, and increase their understanding of educational processes
(Burke & Kirton, 2006). Despite this acknowledgment, most of the professional
development programmes still remain attached to the usual conventional forms and
methods. In conclusion, current professional development programmes are still
characterized by limitations, they usually approach practitioners as passive learners
and do not take into consideration their actual needs (Borko, 2004; Downer, Kraft-
Sayre, & Pianta, 2008; Sandholtz, 2002).

The strong point of our proposal is that the majority of the conventional
professional development programs aim mostly at content knowledge and are not
always efficient (Kennedy, 2016). Our proposal focuses on enhancing educators’
internal motivation and commitment. We believe that self-evaluation procedures
are easily accepted by educators, can motivate them, and can enhance their
commitment for professional improvement. Yet, as it was mentioned in the
limitation section, firm conclusions can be drawn, only if rigorous experimental
designs will be applied in the future.
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H xprion Stadikactwv autoaloAdynaong yla Toug madoywyouc mPooXOALKNC
NAKLOG WG LETO yLa TN BEATIWON TNG TTOLOTNTAG TNG MAPEXOUEVNG EKTIALOELONG
TUYXAVEL QUENUEVNG TTPOCOXN G OTNV EPEUVA KAl OL LEAETEG £XOUV QTTOKAAUYEL TO
POAO TNG AUTOELOAOYNONG WG LECOU YLOL TNV EMAYYEALOTLKA QVATITUEN TWV
ekmaldevuTtikwy (Ross, & Bruce, 2007- Schildkamp, Visscher, & Luyten, 2009).
AvaudloBnnta, n €évvola tng autoafloAoynong oxetiletal o peyalo Babuod pe ta
KLVNTPOL TWV EKTALSEVTIKWYV YLa BEATIWON TWV SLKWV TOUC TIPAKTLIKWY,
QTOKAAUTITOVTOG TN BETIKA EMISPAON TTOU UTTOPEL va €XEL OTNV EMAYYEAUATIKA TOUG
avarmntuén. Katd tn yvwun Hog, N autoafloAdynon Twv eKMalSeUTIKWY OXL LOVO
ennpPealel TNV amoteAsopatikotnta tn¢ dtdaokaAiag, aAAd emuTAéov Umopel va ivat
€va OXNUa yla va EEMEPAOTEL N EYYEVWG OUVTLKE OTACH TIOU £X0UV cUVHRBwWG oL
EKTIALSEVUTIKOL, OTAV MPOKELTAL YLA TNV ALOAOYNON TNG TTPAKTLIKAG TOUG.

H xprion kKALLakwyv a€loAdynonc, Omwe ot KALLAKES afloAdynong
neplBaAlovtog, eivat kupilapxn otnv afloAdynaon Tng mMoLOTNTOG TNG MPOCTXOALKNC
eknaidevong. H uPnAng moldtnTog MPooyoALKkn aywyn Kat eknaidsuvon dev
EMNPEALEL LOVO TA ATTOTEAECHATA TWV TALSLWY, AAAA KOl T XOPOKTNPLOTIKA TWV
EKTIALOEVUTIKWYV Kal UMopel va 08dnynoeL otn BeATiwon TNG AMOTEAECUATIKOTNTAC TNG
Sbaokaliag. Tig teAeutaieg SEKAETIEG, O OVAOTOXOOTLKOG POAOC TWV EKTTALSEUTWV
NG MPWLKNG TTALSLKAG NALKLOG £XEL AvayVWPLOTEL WG {WTIKO oToLyelo yla Tn BeAtiwon
ToU oXoAeilou. EumA€ov, TO TXEPNHA OTL «OL EKTIALSEVUTLKOL WG EPEVVNTEC Elval
{WTIKAG onuoaoiag yla TV emayyeAUOTIKI) TOUG avamntuén, kepdilel €édadog otov
TOMEN TNG EKTIALOEVTIKAG Epeuvag (Darling-Hammond, & Snyder, 2000; Potter, 2001;
Rodgers, 2002). OL ekmaldUTIKOL TTOU OVATTTUCCOUV EPEUVNTIKEG Se€LOTNTEG
OUVELSNTOMOLOUV EPLOGOTEPO TNV TTOAUTTAOKOTNTA TNC KABNUEPLVAG TIPAKTIKNC TOUC
KOl LUEAVOUV TNV KATAVONOT) TOUG yLa TIG KOO UTIKEC dladikaaoieg (Burke &
Kirton, 2006). Mapd autr TNV avayvwpeLlon, Ta MEPLOCOTEPA ATIO TA TTPOYPALATA
EMAYYEALATIKAG avamtuéng e€akoAouBolv va apapéVOUV TTPOOKOAANUEVA OTLG
ouvnBeLg cUUPATIKEG LoPdEG Kal LeBOSOUG. ZUUMEPACUATIKA, T TPEXOVTA
TIPOYPAULLOTO ETTAYYEAUATIKNC avantuéng e€akoAouBolv va xapaktnpilovtal amno
TLEPLOPLOHOUG, ouvhnBwC tpooeyyilouv TouG emayyeAplaties w¢ mabnTtikoug HabnTtég
Kal 6ev AapBavouv umoPn TG MpayUaTIKES TOUuG avaykeg (Borko, 2004; Downer,
Kraft-Sayre, & Pianta, 2008; Sandholtz, 2002).

‘Eva onUavTLKO EMXElpnUa TNG MPOTACAG Mag lval 0tL n mAsloPnodia Twv
CUMBOTIKWY TIPOYPAUUATWY EMAYYEAUOTIKAG OVATITUENG OTOXEVOUV KUPLWG OTN
yvwon neplexopévou Kal dev eival mavra anoteAeopatika (Kennedy, 2016). H
TPOTOON HOG EOTLALEL OTNV EVIOXUON TOU ECWTEPLKOU KLV TPOU KAl TNG SECUEUONG
TwV ekmaldeuTIKwWV. Mioteboupe OtL ol Stadikaoieg autoafloAdynong yivovral
€UKOAQ ATTOSEKTEG ATO TOUG EKTTALOEUTIKOUC, UITOPOUV VO TOUG TTOPAKLVOOUV KOl
UIopOoUV va eVioxUoouV tn S€opeuaoh Toug yla emtayyeApatikn BeAtiwon. Qotoco,
OMwG avadEPBNKe TNV EVOTNTA MEPLOPLOUWY, UIopouV va e€axBouv otabepa
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CUUTEPACHATA, LOVO €AV EPOPUOCTOUV QUOCTNPEA TIELPAUATIKA oXESLA 0TO HEANOV.
[Eritotpodn oto CV]

10. Zachopoulou, E., Grammatikopoulos, V., Gregoriadis, A. (2018). Early Change:
Description of a Project for Continuing Professional Development. In A.
Gregoriadis, V. Grammatikopoulos, E. Zachopoulou (Eds.). Professional
Development and Quality in Early Childhood Education: Comparative European
Perspectives, Chapter 4, (pp. 59-82). Palgrave Macmillan, ISBN: 978-3-319-
64211-6

This chapter provides detailed descriptions of the basic purpose, the goals, the
methodology, the participants, and the philosophy of the Early Change project. It
presents information about the project’s structure, consortium, and basic aims and
discusses the methodology, the instruments, and the training procedures that were
implemented during the course of the project. Finally, it concludes with a description
of the project’s results, the deliverables, and the outputs as well as its potential for
innovation and the conclusions drawn from the overall experience.

AUTO TO KEDAAALO TTAPEXEL AETTTOUEPELC TEPLYPADEC TOU BACLKOU GKOTIOU, TWV
oTOXWV, TNG HeBodoAoylag, TwV CUUHETEXOVTWVY Kal TNG dthocodiag tou €pyou Early
Change. Napouoctdlel MANPodopileg OXETIKA WE TN dour], TNV Kowvormpagia Kol Toug
Baolkoug oTOXOUG Tou £pyou Kat culnta tn pebodoloyia, Ta péoa KAl TIG
Sladikaoieg eknaibeuong mou edpappdotnkav Kata tn SldpKela Tou €pyou. TEAOG,
OAOKANPWVETAL LE PLO TIEPLYPOPT) TWV OTTOTEAECUATWY TOU £pYOU, TWV MAPASOTEWV
KOl TWV QTOTEAEOUATWY KABWE KAl TwV SUVATOTHTWY TOU YLO KALVOTO LA Kot TwV
CUUMEPACUATWY TIOU TIPOKUTITOUV OO TN CUVOALKN EUMELpia. [Emiotpodn oto CV]

11. FpnyopLadng, A., MmpumiAn, M., Nanavépéou, M. (2016a). H cuvévteuén wg
gepyaleio yvwplpiog pe ta madia. Ito X. Avyntidou, M. Tlekakn, B. Toadocg
(emip.). Ouv vumoyndlot ekmaitdevtikol mapatnpolv, mapepPfaivouv Kot
avaotoxalovtal, (oo. 176-205). ABriva: Gutenberg. ISBN: 978-960-01-1796-7
[oAdaPBntikn mapdBeon].

Yta mponyoUpeva kepahala acyoAndnkape ektevwg e tn Stadikacio tng
TIAPATAPNONG, TA €16N KAl TN XpPron Tng ya tn Slepelivnon TG EKMOLSEUTIKIC
MPAENG. ECTLACAUE OTN ONUACLO TTOU €XEL N LEAETN TOU TTAQLOLOU LECA OTO OTIOLO
ocupBaivouv ol paBnolakég SpATELS, TAPOUCLACAE KOL EMEEEPYOOTNKAE
OUYKEKPLUEVOUG AEOVEC UE BAON TOUG OTIOLOUG UTTOPOUE VA TIPOCEYYIOOUUE
OUVOALKA TNV ekmaldeuTikn dtadikaoia. péoa and cUYKeKpLUEVA Tapadelypata
glyate TNV eukalpia va SLAMOTWOETE OTL N AVAAUGCH KAl N KATavonon tng
ekmaldeVTIKN G tPAEng Sev umopel va uAomotnBel, xwpig va AdBete untdyn cag to
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OUVYKEKPLUEVO EKTTALOEUTIKO KOl KOWVWVLKO-TIOALTIOMLKO TTAQLOLO OTO omoio cupBaivel
kKaBe dpopa pia Spaocn. e auTto To KePAAalo, Exovtag we Bacn tov idlo BewpnTiko
TIPOCAVATOALOUO, Ba E0TIACOUUE TNV TPOCOXH LG OE EMUTAEOV €pyaleia, Ta onoia,
o€ ouvduaouo e TNV mapatnpnon, 6a cag BonBrioouv va mpooeyyilleTe Kal va
KATAVOE(TE TIEPLOCOTEPO TOV TPOTIO TToU OKEPTOVTAL Ta TtadLd yia dtadopa BEpata,
TLG YVWOELG KOL EUTELPLEG TTOU HEPVOUV OTO VNTILAYWYELO ATIO TO KOLWVWVLKO Kall
OLKOYEVELAKO TIEPLBAAAOV TOUG, Ta evOLAdEPOVTA TOUC, KABWE KaL TOUG TPOTIOUG
€KPpaonG TouC. He AAAa AoyLa, epyaleia tou pog BonBouv va «aKoUCOUUE» Kal Vol
KOTOVON)COULLE TNV TIPOOTITIKA TWV TTOLSLWV.

TomoBeTwvtag AUTEG TIG LEBOSOUC 0TO EUPUTEPO TAALOLO TNG TALSAYWYLKAG
™G akpoaong, apxka Stacadnviloupe dtadopeg HeTAED LLOG AVOLXTAG,
Slampoowrikng oculnTNoNnG Kol GUVEVTELENG. TOPAAANAQ, AVASEIKVUOUE TN
CUUMANPWHOTIKOTNTA PETAED TOPATAPNONG KAL CUVEVTEUENG, LE OTOXO VA
0£LOTIOL) OOV E TO TTAEOVEKTAMOTO KABE epyaAeiou.

Itn ouvexela, Sivetal Eudaon otn Stadikacio oxedlaopou kot uAomoinong
HLOG OUVEVTEUENG. O° AUTNA TNV EVOTNTA, Ba £XETE TNV EUKALPLA VO SLATILOTWOETE TNV
QVAYKN OXESLAOUOU OTOXEUHEVWV CUVEVTEUEEWV, UE EPWTNOELG TTIOU £XOUV GUVOXN
Kall vOnua yla Ta matdid. und autr tnv mpoomtikn 6a kAnBeite va oxebldoete, va
UAOTIOLNOETE KoL va afLOAOYNOETE SIKEC 0OC OUVEVTEVUEELC UE KATIOLO TTOULOL.
erunmA€ov, Ba SlepeuvriooUpE EVOANAKTIKEG TEXVIKEC yLa TNV UAOTOINoN
OUVEVTEUEEWVY TIOU EVEPYOTIOLOUV EKTOG IO ToV PodopLkd Adyo Kot YpadIKEC
YAwooeg Twv matdlwyv. TEAOG, HECO Ao EMEEEPYOOLA CUYKEKPLUEVWVY TIEPUTTWOEWV
Ba TPOPANUATLOTELTE OXETLKA LLE TOUG TPOTIOUC alomoinong twv Sedopévwy Tou
oavtAoU e yla ta tatdld péoa amnod TG CUVEVTEVEELG, UE OTOXO TN Kadnon. [Emotpodn
oto CV

12. FpnyopLadng, A., MmpurmiAn, M., Namavdpéou, M. (2016B). Ol cuvevtelEelg
eKmaLSEUTIKOU-YOVEWVY. 2T0 X. Auyntidou, M. Tlekdakn, B. Toadog (emip.). Ot
oY ridlot ekmaldeuTIKOL Tapatnpouyv, mapeppaivouv kat avaotoxalovral, (oo.
207-222). A6nva: Gutenberg. ISBN: 978-960-01-1796-7 [aAdaBnTikn
napabeon].

Baoikr) mpoUmoBeon yla pLo OUGLAOTLKN cuvepyaoia LETOED OLKOYEVELOG KOl
oXOAelou gival apxLlKA N avAmTuEn OXECEWV EUTILOTOCUVNC KL 0T CUVEXELA N
Snuoupyia kavaAlwy apdidpopng enkowvwviag. o auth TV evotnta, H mpoooxn
Tou KepaAaiou autol eotldletol o€ SUO CNUOVTIKA PECA ETILKOLWVWVLOG TTOU €XEL OTN
61aBeon NG N EKMALOEUTIKOG YLAL TOV OKOTIO QUTO: TN CUVEVTEUEN KoL T oulTnon.

Eldikotepa Ba 500l n SuvatdtnTa va avayvwpIloeTe TN onpacio Twv
ouvevtelEewy yla tn Snuoupyia oAokANPWHEVWY TIPod A TwV matdlwyv tne Taénc
00G. Oa enefepyAOTELTE KATIOLEG OO TIC SUCKOALEG TTOU QVTLUETWTT{OUV TOCO oL
ekmaldeUTIKOL 000 Kal oL YOVELG yla Tn Snuoupyia KAHATOG epmiotoouvng.
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emumA€ov, Oa e€eTAOETE OTPATNYIKEG TTOU SleUKOAUVOUV TN dladlkaoia mpocEyyLong
TWV YOVEWV OAAQ KOLL TNV AVATTTUEN OUCLOOTLKWVY oulntRoswyv Hall Toug, EL6LKA OTO
geklvnua tng oxoAkng xpovidg. TEAog, oL pottnTtéC Ba €xouv Tnv Suvatotnta va
TIPOPBANUATIOTOUV OXETIKA LE TNV agla KoL TN xprion Twv Se80UEVWY TOU CUAAEYETE
HEOW TWV CUVEVTEUEEWV ATTO TOUC YOVELG yLa TaL TTaLdLA TOUG.  [Emiotpodr oto CV]

13. Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2015). Evaluation of
early childhood education environments and professional development: Current
practices and implications. In: O. N. Saracho (Ed.). Contemporary perspectives
on research in testing and evaluation in early childhood education. (Part Ill, pp.
153-172). Information Age Publishing.

The purpose of the current chapter is to discuss the significance and the
evaluation of process and structural quality in ECE, and how they are linked with
children and teacher characteristics. The term “quality” and its relationship with
several aspects of early childhood education are presented. Furthermore, apart from
the traditional value and purpose evaluation procedures have, this chapter attempts
to present an alternative contribution that the evaluation of ECE environments can
offer.

The role of observational evaluation scales is discussed and their function is
highlighted. Finally, the chapter discusses the vital role of observational measures in
ECE environment evaluation, and how the evaluation of the quality can promote the
early educators’ professional development. This section provides a brief description
of the term “quality”, presents the relationship of quality with several aspects of
ECEC, and informs about various practices/measures assessing quality. Additionally,
it clarifies the terms process and structural quality.

O okomog tou TpExovtog kedalaiou eival va culnTACEL TN onuaocia KoL TtV
afloAdynon tng rotdtntag tng dtadikaciag kat Tng SOUNAG OTNV MPOCYOALKN
ekmaideuon Kol MW OUVOEOVTOL HE TOL XOPAKTNPLOTIKA TWV TTAlSLwV Kal TwV
natdaywywv. Mapouotaletal o OPOG «MOLOTNTA» KoL N OXECN TOU Ue Sladopeg
TITUXEG TNG MPOOYXOALKN G ekTtaibeuong. EMUTA£ov, EKTOC Ao TG MapaSOCLAKEG
Stadkaoieg afloAoynong alag kal okomou, auTo To KePAAaLo ETXELPEL val
TLAPOUCLACEL pLa EVAAAAKTLKA CUUBOAR Ttou pmopet va mpoodépel n afloAdynon tTwv
TiePLBOANOVTWY TIPOCYOALKN G eKTtaibeuong.

Yulnteital 0 pOAOG TWV KALLAKWVY afLoAOYNoNG mapatipnong Kat
gmonpaivetat n Aettoupyia toug. TéAog, to kepalato culntd Tov {wTKO pOAO TWV
HETPpWV Ttapatripnong otnv afloAoynon neplBAaAAovtog mpooXoALKN G ekmtaideuong
KalL TTwg N afLoAdynon tn¢ moLoTNTAC UIopPEL va TpowBnCEL TNV EMAYYEALOTLKA
OVATTTUEN TWV MPWTWV EKTIOULOEUTIKWVY. AUTA N EVOTNTA TTOPEXEL L0t GUVTOUN
TieEpLypadr] TOU OPOU «TTOLOTNTOY, TAPOUCLALEL TN OXECN TOLOTNTAG UE SLAdOopEG
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TITUXEG TNG TPOOXOALKNC ayWYNG Kol eKTtaiSeuong Kol EVNUEPWVEL yLa S1adopeg
TPAKTIKEG/UETPA aLOAOYNONG TNG TtoldTNTAG. EmutAéoy, SteukpLvilel Toug 6poug
Slepyaocia kal moldTNTA KATAOKEUNG  [Emiotpodh oto CV]

14. FpnyopLadng, A. (2014). Wnolakég MPaKTKES TwV b Bwv Kal poBARuaTa otnv
eTUKowwvia eprnpwv-yovéwv. Ito A. Kupibng (emp.). EumaBeic KOWWVLIKEG
opadeg kat dwa Blov padnon, (oo. 356-373). ABrjva: Gutenberg. ISBN: 978-960-
01-1652-6

ZKOTIOC TNG MOpoUoag Epeuvag lvat va dlepeuvnoel TIC aVvTIAAPELG YOVEWV UE
nadLa epnPikng nAkiag yia to polo nou Stadpapatifouv ot TME otn oxéon TOug e
Ta maldLd touc. Eldikotepa, emxelpeital n Slepelivnon Twv anoPewv YyovEwy yLa Ta
TPOPBANUATA TTOU OVTIUETWITI{OUV OXETIKA HE TIG PNPLAKEG TIPAKTIKEG TWV TIALSLWY
TOUC KOLL TN OUVEVVONON E Ta TTodLd TOUG Yo QUTEC.

TNV €peuva cUMUETELXYaV 7 YOVE(G (6 yuvaikeg kat 1 avépag) pEAN (oG opadag
ETUHOPPOUUEVWY OTO EKTMALSEVUTIKO TtpOypappa AIAAPAZIZ. Ol GUMUETEXOVTEG Elxav
nadla ednPkng nAkiag o €va yuuvaolo tng AuTtikng OecoaAovikng To omoio
OUUUETEIXE OTO OUYKeEKPLUEVO Tipoypappa. H  ouMoyn twv  SeSopévwy
Tipaypatonolnonke pe tnv uAomoinon 800 opadikwy cuvevtelEewV TNV Avolén Tou
2014. Ta amoteAéopoata avédelav pla oslpd mMpoPAnUATwy kot SUCKOALWV Tou
QVTLUETWTI{OUV OL YOVELG OTNV POCTIABELD GUVEVVONGONG LE TOUG edrBoug o BEpata
XPNoNG Twv TEXVOAOYLWYV TTANPOPOPLWYV KaL ETLKOWVWVIAG.  [Emiotpodr oto CV]

15. Nanavépéou, M., Tpnyopuadng, A., Mrmipumidn, M. (2013). Ymoyndiot
eknatdevtikol afloAoyouv tnv edpappoyn dtadlkaclwv avixveuong oto mAaiolo
NG TPAKTIKAG TOUuG doknong. 2to: 2. Auyntidou, A. Avépouoou (emip.). H
TIPAKTLKA QOKNON OTNV QpxLlkn eKmaldeuon Twv ekmaldeUTIKWVY: EpeuvnTIKEC
TPOOEYYIOELC OTO MAQIOLO TWV TPAKTIKWY aoKNoEwV. (00. 39-68) ABriva: EBviko
Kamodiotplako Mavemotiulo & Aiktuo Mpoaktikwv Aokroswv. ISBN: 978-618-
80640-1-0

OL oUyxpoveg madaywyLlkEG Kal SIOAKTIKEG TIPOCEYYLOELG avayvwpilouv T
onuaoia mou €xet n Stadkaoia TG avixveuong Twv WEWV TV TALSLWVY yLa Tt
pnabnon kot tn dtdackalia. H mapovoa PHeAET SlePEUVA TOV TPOTIO E TOV OTOLO oL
uroPnotol ekmatdeutikol oxedlalouv kat afloAoyolv tnv epappoyn dtadikactwv
OVIXVEUONC OTO TAQLOLO TNG TIPAKTLKNC TOUG AOKNONG.

Eldikotepa, avaAuBnke éva Selypa tplavta epyactwyv untoprdiwv
EKTTOLOEVTIKWV Ao To IPoypappa Mpaktikng Aoknong tou Tunuatog Emotnuwy
MpooxoAlkng Aywyng kat Eknaideuong tou AplototéAetou Mavemiotnuiou
Oeooalovikng. Ta amoteAéopata £6el€av 1000 ta Bripata mpoodou 600 Kal TLG
SuokoAieg mou avtipetwmifouv ot urtoPridplol ekmalSeUTIKOL KATA TO oXeSLAOUO Kal
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v edpappoyn Sladlkaclwy avixveuong TwV WOEWV KoL TWV YVWOEWV TWV TToLSLwV.
ErutAéov, eyeipouv {NTHUOTA OXETIKA E OTOXEUMEVEG SpAoELS BeATiwong TG00 Tou
TIEPLEXOUEVOU TWV EPYAOTNPLWV TIPOETOLLAGCLOG TWV POLTNTWV 000 KL YEVIKOTEPQ
™G 60UNONG TNG TPAKTIKAG AOKNONG. [Emotpodn oto CV]

16. Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2012). Improving
Children's Attitudes and Awareness Toward a Healthy Lifestyle in Early
Childhood: A Five-European Country Intervention Program", In: John, A. Sutterby
(ed.). Early Education in a Global Context (Advances in Early Education and Day
Care, vol. 16, pp. 109-126). Emerald Group Publishing Limited.

The purpose of this chapter was to highlight the impact of an ‘Early Steps
Physical Education Curriculum (ESPEC) in children's attitudes and awareness towards
a healthy lifestyle in early childhood. ESPEC was a part of a five-European country
intervention program named 'Early Steps' project. Early Steps project was a
European Union funded initiation that targeted at improving children’s healthy
lifestyle and social development. The main philosophy behind the ‘Early Steps’
project was the use of physical education activities to help children acquire the basic
knowledge of social interaction skills, and healthy and active lifestyle. The ‘Early
Steps Physical Education Curriculum (ESPEC) was designed to improve children’s
awareness of the importance of a healthy lifestyle. The curriculum comprised of 24
physical education lessons, which aimed through the acquisition of several motor
skills at making children in early childhood engage more actively in a healthy
lifestyle. Results showed that children developed several healthy habits through
their participation in play experiences provided by the “ESPEC for healthy lifestyle”.
Such findings could lead to the conclusion that (a) children’s attitudes towards a
healthy lifestyle can be influenced positively and enhanced in a carefully organized
physical education program, and (b) curriculum based initiatives that aim at
improving children’s attitudes and behaviors, such as the “ESPEC for healthy
lifestyle” program, can be implemented effectively in early childhood education.

O oKOTOC TNG Epyaciag autn nTtav va avadeifel tnv emidpaon evog
TIPOYPAUUATOC PUCIKWY SPACTNPLOTATWY OTLG OTACELG TTALSLWVY TTPOCGYOALKN G NALKIAG
W¢ TPOG TNV gvalobnTomoinon Toug yla €va LyLEWVO Tpomo {wn¢. H Baokn
d\ocodia Tou MPOoYPAUUATOC GUCIKWVY SpacTNPLOTATWY NTAV N XpHon TS GUGCLKAG
OYyWYN¢ WG LECO ATTOKTNONC BACIKWY YVWOEWV Kal cUVNOELWV yla €Va UYLELVO KOl
Spaotnplo tpomo {wng. Emioncg oxedldotnke wote va avadeifel tnv afia tou
uyLelvoUL tpomou {wnc. NepdpuPave 24 pabruata mou otdXog TouG NTav PEoa amo
TNV QIOKTNON KWVNTIKWV S€ELOTATWY va EUTTAAKOUV O€ €va SpaoTrPLO KOL UYLELVO
tpomo {wn¢. Ta anoteAéopata eniBefaiwaoav tn cuPoAn Kat tnv enidpacn Tou
TIPOYPAULOTOC TIPOG OLUTOUG TOUG OTOXOUG. AUO BAGIKA CUMUMEPACUATA
avadeixdBnkav: (o) oL oTACELC TWV TTALSLWV TIPOOXOALKAG NALKLOG YL Eval UYLELVO
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Tpomol {wNng UToPEL va EMNPEACTOUV BETIKA Ao VA TIPOCEKTLKA OPYAVWHEVO KOl
OTOXEUMEVO TIPOYpappa GUCIKAG aywyng Kat (B) mpwtoBoulieg yia tnv edpapuoyn
TIPOYPOAUUATWY PE OTOXOUG TN BEATIWON TWV OTACEWY KAl CUUTEPLPOPWV TWV
natdlwy ota mAaiola TG EupUTEPNG Aywyn¢ Lyeiag Ba pémel va uloBeTouvTal Kat
va epappolovial otnv MPooxoALkn) ekmaidevon. [Emotpodn oto CV]

17. Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2012). Acknowledging
the role of motor domain in creativity in early childhood education. In: O. N.
Saracho (ed.). Contemporary Perspectives on Research in Creativity in Early
Childhood Education, (pp. 159-176). Information Age Publishing.

The purpose of this chapter was to highlight the contribution of the motor
domain in the development of creativity in early childhood education. In this chapter
the argument is made that the development of creativity can be equally fostered
through movement programs as in other domains such as art or music. The existence
of a general mechanism of creativity is also supported, regardless of the domain in
which it is displayed. Another issue discussed in the chapter was whether ‘creative
knowledge’ acquired through movement programs can be transferred to other
domains. Even if creative knowledge from one subject cannot be transferred to
others, children can be trained in the mechanism which is necessary to produce
creativity. Furthermore, this review examined the relation between movement and
children’s intrinsic motivation, the strong linkage among movement, creativity and
play, and the important role teachers can play in creating an environment that will
enhance creativity. Finally, the chapter concludes with the presentation of several
movement activities implemented to promote creativity.

210 KedDAAALO AUTO MepLypadETAL KAl avadelKVUETOL N SURBOANR TNE Kivnong
oTNV AVATTUEN TNG SNULOUPYLKOTNTOC 0TNV IPOOXOALKA ekmaideuaon. Toviletal OtTL N
avarmntuén tg dnULoupylkoTnTag Unopel eUkoAa va avamtuxBel kot va BeAtiwBel
HEoa amod mpoypAppata GucIkwy §paocTnPLOTATWY OTWE AKPLBWE HECO ATIO TOUELS
OTIWG OL ELKACTIKEG TEXVEG KOL N LOUOLKA. YItootnpiletal emiong n umapén evog
YEVLKOU UNXAVIOHOU SNULOUPYLKOTNTAC, aveéapTnTa amod ToV TOUEQ TTOU QUTH
eudaviletat. Eniong oculnteital eav vdiotatal «petadopd» tTng SNULOUPYLKOTNTAC
o€ @AAoUG TopE(g amd auTtoUg o avamTtUooeTaL. Av Kal Ta eUNeLplkd dedouéva otn
61ebvn BBAloypadia teivouv otnv anoppudn tng mapandavw anong, umootnpilouvv
OTL O UNXAVLIOMOC avarTuéng tng SNULoUPYLKOTNTAG UIMopEel var avamtuxBel og 6Aoug
TOUC TOMElC. E¢eTtaletal TENOG n oxéon HeTafL TN KIvNOoNG KAl TNC ECWTEPLKNG
mapakivnong Twv matdlwy, n oAU LoXupr CUCXETLON HETALL TNG Kivnong,
SnuoupylkoTnNTaC Kot tatyvidiol, KaBwg KoLl 0 GNUOVTIKOG POAOC TOU EKMOLOEUTIKOU
oTNV avamntuén evog mepBAAAOVTOC TTOU va EVIOXUEL TN SNULOUPYLKA €kdpaon Twv
matdlwy. XTo MPaKTIKO eninedo divovral cuykekplpéva apadelypata Gpucikwv
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6p0OTNPLOTATWY TTOU AVATTTUCGCOUV TN SNULOUPYLKOTNTA TWV TALSLWV TPOCYOALKNC
NAWKLOG. [Emiotpodn oto CV]

18. lpnyopLadng, A. (2011). AmO TOV KOWWVIKO KOVOTPOUKTLBLOUNO OTnVv
oAnAemudpaotiky pabnon. Ito: N. Namaddkng, & N. Xavwwtdakng (Emu.).
TNTKOG Topog otov . Mupywwtakn «Exkmaidevon, Kowwvia kat MoAttikn », (oo.
345-359). ABrva: Medio.

H mapouoa epyaocia e0TLALEL TNV TPOCOXHA TNG OTLG ONOVTLKEG
ETUOTNHOAOYIKEG AAAAYEG TIOU OUVTEAECTNKOV OTO XWPO TNE EKTIALOEVUTLKAG EPEUVAG
Kol ELOLKOTEPA OTO XWPO TNG MPOCXOALKN G ekmaideuong Tig SU0 TeAeuTaAlES
Sekaetieg. OLMPOOPATEG EKMALSEVTIKEG UETAPPUOUIOELS KOl avaUOPPWOELS TWV
OVOAUTIKWYV TIPOYPOUUATWY Stadopwv Xwpwy, (r.X. Zoundia, Néa ZnAavdia,
AuoTtpalia), EMLXELPOUV VA AVTATIOKPLOOUV 0TNV avAyKn va oXeSLooToUV Habnolaka
neplBailovta Ta omnoia Ba eEUTINPETOUV LLE TOV TILO ATIOTEAEGUATLKO TPOTIO TLG
QVAYKEC OAWV TWV TALSLWV. ATO TIG apxEG TG Sekaetiag Tou ‘90, n moldTNTA TNG
eknaidevong, KabBwg Kat n ekmaibeuon Twv eKMALSeUTIKWY, TiBevtal oAogva Kal
TIEPLOCOTEPO OTO EMIKEVIPO TN TPOCOXNG TN Eupwmaikng Evwong kat peyaiwy
S1eBvwv opyaviopwv onwce eivat n UNESCO kot o O.H.E. I8laitepa 6pwg og otL
adopa TNV eknaibevon otnv pooxoAlkn nAkia, onwe avadpépet o B. DOevakng
(2008), Ta teAeutaio SEKATEVTE €T EMIXELPELTAL pla EKTETAUEVN TIPOOTIAOELQL
Sladpopwv xwpwv Kat popéwv va avaBabuicouv TV moLoTNTaA TG MAPEXOUEVNC
eknaidevong kat ppovtidag twv madlwv mpooxoAkng nAkiag. H epyacia
ETUKEVTPWVETAL KUPLWG OTNV EMKPATNON TOU BEWPNTIKOU LOVTEAOU TOU KOLVWVLKOU
KOVOTPOUKTLBLOMOU Kal oTNV avadelen tng onuaoiag tTng oxEong vnraywyou-
matdlov oto oXeSLAOUO EKMALOEVUTIKWY TIOALTIKWY KL TWV EKTIALOEUTIKWY TIPAKTLKWV.
[Emiotpodn oto CV]

19. FpnyopLadng, A. (2011). Kataypadn Kot avaAucn Tng EUMELPLAC VNTILOYWYWV
oo TOV TPWTO XPOvo Oloplopol toug. 2to: B. A. Owovouidng (Emuu.).
«Ekmtaidevon kot Emiuopewon Ekmoldeutikwy: OewpnTIKEC Kol EpeuvnTikéc
Mpooeyyioeig», (00. 255-266). ABriva: Nebdio.

JTOXOC TNC €pyoaociac autng sival va Slepeuvroel Kal va kataypapel ta
npoPARuata Kat TG SUCKOAIEG TTOU ouvavTA O ApPXAPLOG VATILOYWYOC META TNV
OAOKApwWON TOU TMPWTOU €£TOUG MOPOUCLAG TOU OTnNV TAEN TOU vnTaywyeilou.
Eruyelpeitatl SnAadn n diepevivnon Twv avtAnPEwV Twv vnTiaywywv yLa ta InTtriuata
eKelva, Ta omoia Bewpolv OTL Sucxepaivouv To €pyo Toug o€ OAa Ta eminmeda tng
OXOALKNC KaBnuepvoTnTaC.

JTNV TUAOTIKN QUTH €peuva CUMMETeElyav 19 veodloplotol vnrmaywyol o€
Snuoola vnraywysia ¢ XWPAG OCE AYPOTIKEG KOL VNOLWTIKEG TEPLOXEG. Ot
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vNTILOywyoLl TToOU CUMMETELXOV 0TNV €peuva NTAV OAEC YUVALKEG -ETUITUXOUOEC LEOW
Tou Slaywviopou tou AZEN- eixav péco 6po nAwkiag 24,9 €tn, evw dev eixav kaboAou
npotepn SI6aKTIKN gumelpia. MNa tn cuAloyn Twv dedopévwy xpnaotpomnotnke pia
nUIbouNUévn ouvévteuén amoteholpevn amo 16 epwtrioel. Ol  €pWTNOELS TNG
OUVEVTEUENG epLoTpEdovTay YUpwW o TEVTE Baolkoug Afoveg Kal adopoloav Tig
QVTIAAWPELG TWV apXApLWV VNTILAYWYWV YLa: o) TO TTPOBANLOTO TTOU QVILUETWTTLOAV O
SLOLKNTIKO, OPYOQVWTLKO KAl TIPOKTLKO emtinedo, B) TG mpoodokieg mou ixav yla Tov
ETAYYEALATIKO TOUC POAO TIPLV KAl LETA TNV 10060 TOUG oTNV TAEN, V) Ta TTpoBApaTa
TIOU CUVAVTNOOV 000V 0POPA TG KOWVWVLKEG OXECELG LE TOUC CUVASEAPOUC KOl TOUG
yoveig, 8) Tic SuokoAieg mou cuvavinoav 6oov apopd To SLIEAKTIKO TOUG £PYO KOl €)
Ta MPOPBANUATO TIOU QVILHETWTLOAV 6oov adopd tn Slaxeiplon tng TANg Kal tnv
ETUKOLVWVLA LE Ta TTALSLAL.

Ta supriuata ¢ mopoloag EPEUVAC avadEIKVUOUV U0 OELPA SEKATECCAPWY
BEUATIKWY KOTNYOPLWY, OL OTOLEC avadEPOVTaL O CUYKEKPLUEVO TIPOPBANUATA Kal
SuokoAieg mou avtipetwrilouv oL apydplol eKALSEUTIKOL TNEG TTPOOXOALKAG NALKLOG.
To MEPLEXOUEVO AUTWV TWV Katnyoplwv daivetal va meplotpeédetat-opadonoleital
YUpw amo Té€ooeplg Baolkoug agoveg mou adopouv: (a) ta mPoBANUATO 0pYAVWONG
kat Stoiknong, (B) ta mpoPAnuata Staxeiplong tng Tagng kat meBapyiag, (y) tnv
AT KOTAPTLON YA Hio Oelpd odaywylkwv Kal SI6akTikwv {nTnuatwy Kat (8) ta
nipoPBAnuaTa mou adpopoUV TNV EMOYYEAUATLKI) TOUC OUTOEKTILNGN KAL TNV TTPOCWITLKNA
TOUG aVATTTUEN. [Enotpodn oto CV]

20. Gregoriadis, A., & Evangelou, M. (2022). Revisiting the Home Learning
Environment: Introducing the Home Learning Ecosystem. Australasian Journal of
Early Childhood, 47(3), 206-218. https://doi.org/10.1177/18369391221099370

This commentary paper offers a broader definition of the construct of the home
learning environment and an updated conceptual framework. Recent empirical
research has burgeoned on the home learning environment and is mainly examining
how processes mediate the way parenting practices influence a child’s development
and learning. By introducing the Home Learning Ecosystem, the paper presents a
holistic view of the different home learning environment components and focuses
on the interaction among those. It also expands and updates the way learning
activities are perceived and acknowledges the quality of the home learning
interactions — by distinguishing them from the general parenting styles — and the
quality of the proximal caregiving environment as the heart of the home learning
environment.

AuTH n BewpnTIK LEAETN TIPOOPEPEL Evav EUPUTEPO OPLOUO TNG SOUNG TOU OLKLOKOU
pHoBnolakoL mepBAAAOVTOG KaL EVOL EVNUEPWHEVO EVVOLOAOYLKO TTAaicLo. H

74


https://doi.org/10.1177%2F18369391221099370

nPOohATN EUMELPLKN €peuva avamtuxOnke oto meplBaAlov pHabnong oto omitt Kat
e€etalel kuplwg ToV TPOMO UE Tov omoio ol Sladikaoieg pecohaBouv oTov TPOTO LE
TOV OTTOLO Ol TIPAKTIKEC YOVLKAG LEPLUVAG ETINPEATOUV TNV AVATTTUEN KaL TN HABnon
€voG naldlov. Etoayovtag to Owkoyevelakd Mabnotako Olkoolotnua, n epyacia
TapouoLalel pia oAlotiki anon Twv SLapOoPETIKWY CUVIOTWOWY TOU OLKLAKOU
pnabnolakoL neplBaiAiovtog kal eotidlel otnv aAAnAemnibpaon HeTall auTwv.
Eniong, SteupUvel KAl EVUEPWVEL TOV TPOTIO LLE TOV OMOLO0 YivovTal avTIANTTEG oL
HoBONoLaKES SpacTNPLOTNTEC KO avayVWPLLEL TNV TTOLOTNTA TWV AAANAETIOpACEWV
HAaBnong oto omitL — SLaKPIVOVTAG TEG ATTO TO YEVIKA OTUA YOVIKNG HEPLUVAC — KOlL
TNV oLotnNTa Tou ePLBAANOVTOC eyyUC dpovTidac wg TNV KapSLA TOU OLKLAKOU
pnabnolakol mepLBAAAOVTOC. [Emtotpodn oto CV]

21. Krousorati, K., Gregoriadis, A., Tsigilis, N., Grammatikopoulos, V., & Evangelou,
M. (2022). Introducing the Home Learning Environment Questionnaire and
examining the profiles of home learning environments in Greece. Frontiers in
Education, 7, 987131. https://doi.org/10.3389/feduc.2022.987131

The Home Learning Environment (HLE) plays a prominent role in children’s
development. Several measures have been developed to assess its quality; however,
most of them seem to mainly focus on specific aspects of the HLE construct. The aim
of this study was to develop and validate the Home Learning Environment
Questionnaire (HLEQ); and to examine the characteristics of the HLE and the HLE
profiles using the new instrument in the Greek educational context. The HLEQ is a
parent-reported measure addressing both activities and interactions, comprising of
six factors that are considered key elements of the HLE: indoor, outdoor, and digital
learning activities, warmth/support, conflict, and inconsistent discipline. The
development of HLEQ followed a robust methodological approach, including the
collection of an initial pool of items, expert review to examine its content validity,
and piloting. The HLEQ was administrated to 814 parents (Mage = 37.86 years, SD =
4.84) of children (Mage = 64.12 months, SD = 7.19) attending 84 state funded
kindergartens in Greece. A cross-validation approach was used to examine the factor
structure of the HLEQ. Exploratory and confirmatory factor analysis and exploratory
structural equation modeling procedures were implemented. Latent profile analysis
was employed to identify the HLE profiles. Results provided initial support for the
factor structure, reliability, and validity of the HLEQ. The HLEQ displayed good
psychometric properties for measuring the quality of home learning activities and
home learning interactions in the contemporary early HLE. Four HLE profiles were
revealed, representing different parent-child interaction patterns during the learning
activities. Limitations and implications for policy and practice are discussed.
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To Owoyevelako Mabnotako NeptBariov (OMN) nailel e€€xovta polo otnv
avamntuén twv natduwv. Exouv avamntuxbet Stadopa PETpa yla TNV aloAdynon tng
TIOLOTNTAG Tou. QOTO00, TA TEPLOCOTEPA ATIO AUTA GALVETOL VA ETILKEVTPWVOVTAL
KUPLWG OE OUYKEKPLUEVEG TITUXEG TNG €vvolag Tou Okoyevelakou MaBnotakou
MeptBarlovtog. O oTOX0C AUTAG TNG LEAETNG ATAV VA AVATTTUEEL KOLL VAL ETILKUPWOEL
10 Epwtnuatoldylo yia 1o Owkoyevelako Mabnolako MNeptBaiAov kal va eEeTAOEL Ta
XOPAKTNPLOTIKA Tou OMI Kal Twv MPodiA TOUG XPNOLULOTIOLWVTAG TO VEO
EPWTNUATOAOYLO 0TO EAANVIKO eKTIALOEUTIKO TTAAiOL0. To EpwtnuatoAodylo yla to
Owoyevelako MaBnaotako MeptBaliov eival éva HETPO TTOU avapEPETAL ATTO TOUG
YOVE(C Kal aipopd 1000 TIC SpaoTNPLOTNTEG 00O Kal TIG AAANAETLOPAOELG, TTOU
anoteAeital ano €L mapdyovieg mou Bewpouvtat Baoikd otolxeia tou HLE:
SpacTNPLOTNTEG LABNONG E0WTEPLKOU, EEWTEPLKOU Kal PndLakng pabnong,
leotaola/umnootnplén, cuyKpouaon Kot AoUVETC elBapyia. H avantuén tou HLEQ
okoAouBnoe pla oxupn peBodoAoyLkn TPOoEyyLon, CUUTEPIAQUBOVOUEVNG TNG
OUAAOYNG ULaG apXLKN G OASAC OTOLYELWYV, ETMLOKOTNONG OO EUTIELPOYVWHUOVEC YLa
NV e€€Ta0N TNG EYKUPOTNTAG TOU TIEPLEXOUEVOU TOU Kol TUAOTIKAG edappoynG. To
HLEQ xopnynBnke oe 814 yoveig (Mage = 37,86 etwv, SD = 4,84) naidwwv (Mage =
64,12 unvwv, SD = 7,19) mou ¢oltouv o€ 84 KpaTIKA XpnHATOS0TOU EVA
vhmaywyeia otnv EAAGSa. Xpnolpomotntnke pia mpooEyyLon SLooTtaupoUEVNG
ETUKUPWONG yla va e¢etaotel n Soun Twv mapayoviwy tou HLEQ. Epapuootnkav
Sladikacieg SlepeuvnTIkAG Kot EMUBEBALWTIKAG TTAPAYOVTLIKNAG AVAAUCNG Kall
SlepeuvNTIKNG povtelomoinong Soutkwy e€lowoswyv. Xpnolomnoldnke AavBavouoa
avaiuon mpodiA yia tnv avayvwplon Twv npodid HLE. Ta anoteAéopata napeiyav
OPXLKN UTTOOTNPLEN YLa TN oM TWV TOPAYOVIWY, TNV AELOTILOTIO KL TNV EYKUPOTNTA
Tou EpwtnuatoAoyiou tou Otkoyevelakol Mabnaolakou MeptBaiiovtog. To
EPWTNUATOAOYLO ETESELEE KAAEG PUXOUETPLKEG LOLOTNTEG YLA TN LETPNON TNG
moLoTNTOG TWV SpacTNPLOTATWY eKTtaibeuong oto oTitL Kal Twv aAANAemOpAcEWV
HABnonG oTo OTIiTL 0TO CUYXPOVO TIPWLLO OLKOYEVELAKO LaBnaolako meptBAaiAov.
AnokaAU¢pOnkav técoepa tpodiA OMI, ToU aVTUTPOCWTEVOUV SLaPOPETIKA HoTiBa
oAnAenidpaonc yovéa-matdlol Katd tn SLAPKELA TWV HaBnolakwy
SpaotnplotTwy. 2ulNTOUVTAL OL TIEPLOPLOUOL KOl OL ETIITTWOELG YLOL TNV TIOALTLKI KOl
TNV MPAKTIKN.  Emotpodn oto CV

22. Vatou, A., Gregoriadis, A., Tsigilis, N., & Grammatikopoulos, V. (2022). Teachers’
social self-efficacy: development and validation of a new scale. Cogent Education,
9(1), https://doi.org/10.1080/2331186X.2022.2093492

Teachers’ social self-efficacy is an important construct that has not been examined
adequately in education yet. Developing a comprehensive understanding of
teachers’ social self-efficacy requires measuring these beliefs in the social domain of
teachers’ functioning. This study developed the Teachers’ Social Self Efficacy Scale
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(TSSES) scale and investigated its psychometric properties in a total sample of 650
preschool teachers from Greece. Results from factor analysis revealed a bi-factor
model underlying a global TSSE factor and five specific factors. Evidence of validity
was obtained with the TSSES prediction on the closeness and conflict dimensions of
teacher—student relationship quality. Findings showed that the TSSES can be
considered as a valid and reliable instrument. Implications and directions for further
research are discussed.

H KOWWVLKA 0UTO-ATOTEAECUATIKOTNTA TWV EKMALOEUTLKWV ELVOL L0 ONLAVTLKH
KOTOOKEUN TIou Sev €XEL aKOUN eEeTOOTEL EMAPKWG oTNV ekmaidevon. H avamtuén
HLOG OAOKANPWHEVNG KATAVONGONG TNG KOWWVIKAG QUTO-ATIOTEAECUATIKOTNTOG TWV
EKTIALSEVUTIKWYV ATOLTEL TN LETPNON QUTWV TWV MEMOLONCEWY OTOV KOWVWVLKO TOHEQ
NG AETOUpYLaG TWV EKMALSEUTIKWY. AUTA N LEAETN AVENMTUEE TNV KALLOKO TNG
KAlpakoag Kowwvikng AutoamoteAeopatikotntag Ekmatdeutikwy (TSSES) kat
Slepelivnoe TG PUXOUETPLKEC TNC LBLOTNTEG 0 €val OUVOALKO Selypa 650
EKTIALSEVUTIKWYV TIPOCYOALKAG NALKIaG amo tnv EAAGda. Ta amoteAéopata and tny
TIAPAYOVTIKN avaAuon amokaAupav Eva povtéAlo §U0 mapayoviwy ou UTIOBOCKEL
€vav Taykoo Lo mapayovta TSSE Kol TEVTE CUYKEKPLUEVOUC TtapayovTes. Atodeifelg
EYKUPOTNTOG amokThOnKav pe tTnv mpoBAedn TSSES OXETIKA LIE TIG SLAOTACELC
gyyuTNTOG KOl oUYKPOUONG TNG TTOLOTNTAG TG ox€ong daokalou-pabnth. Ta
gupnuata £6et€av otL to TSSES unopel va BewpnBel wg éva €ykupo Kat aLomLoTto

Opyavo. ZulNTOUVTOL OL CUVETIELEG KOLL OL KOTEUBUVOELG yLO TIEPALTEPW EPEUVAL.
[Emotpodn oto CV]

23. Gregoriadis, A., Vatou, A., Tsigilis, N., & Grammatikopoulos, V. (2022). Examining
the reciprocity in dyadic teacher-child relationships: One-with-many multilevel
design. Frontiers in Education, 6, 811934, DOI: 10.3389/feduc.2021.811934

Recent literature has shown the reciprocal influences of teacher-student
relationships for both teachers and students in primary school. When it comes to
early childhood education, very few studies have examined the level and the nature
of agreement between teachers’ and students’ perceptions for their dyadic
relationships. Using the one-with-many model (OWM), a dyadic analysis approach,
the present study aims to examine the degree of agreement between teachers’ and
students’ perceptions about their dyadic relations. The Student-Teacher Relationship
Scale (STRS) and the Child Appraisal of the Relationship with the Teacher Scale
(CARTS) are used to assess the quality of teacher—student dyadic relationships from
teachers’ and students’ perceptions, respectively. The dyadic sample (N= 1,345
teacher-student dyads) is recruited from 168 preschool classrooms in Greece.
Results of the OWM analysis showed that teachers and students evaluated their
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dyadic relationship quality in a different way and there is no reciprocity in their
views. Implications of the study’s results are also discussed.

H npoodatn BiBAloypadia €xel Seiel Tic apolBaieg emSPATELS TWV OXECEWV
SaoKAAou-paBntr 000 yla Toug SAoKAAOUG 00O KL YLa TOUG LaBNnTEG 0To SNOTIKO
oxoAeio. Ooov adopd tnv mpooxoAikn ekmaibeuvaon, MOAU Alyeg LEAETECG ExOuV
e€etaoel 1o eninedo kal tn ¢uon NG cupdwviag LETAEL TwV AVTIAAPEWY TWV
S0oKAAWYV Kol TwV pabntwv yla Tig SuadIkEC OXETELG TOUG. XpNOLUOTIOLWVTAC TO
HOVTEAO €va pe TIOAAA (one with many-OWM), pia mpooéyylon Suadikng avaiuong,
n mapovuoa UEAETN OTOXEVEL va e€eTA0EL TOV BaBuo cupdwviag HeTall Twv
aAvTANPEWY TWV SACKAAWV KAl TWV HOBNTWV OXETIKA PE TIG SUASIKEG OYXETELG TOUC.
H KAlpaka Zxéoewv Mabntn-AackdAou (STRS) kat n KAipaka Ektipnong Matdlou tng
Ixéong ne tov AdokaAo (CARTS) xpnotpomnolouvtal yla thv afloAdynon tng
TOLOTNTAG TwV SUASIKWY OXECEWV SOOKAAOU-UaBNTA amo Ti¢ avTAAPELS TwV
S0oKAAWV Kal Twv pabntwy, avtiotolya. To Suadikd deiypa (N= 1.345 duddeg
SaoKAAWV-paBdntwv) mpooAapuPBavetal and 168 tafelg mpooxoAlkng NALkiag otnv
EA\aSa. Ta amoteAéopata tng avaiuong OWM £6ei€av otL SackaAot Kal pabnTég
afloAoynaoav TNV moldtnTa TG SUASIKAG 0XEONG TOUG e SLadOopPETLKO TPOTO Kal dev
UTIAPXEL apolBatdtnta otig anoPelg Toug. ZulnTtouvTal EMioNG Ol EMUMTWOELS TWV
OTTOTEAECUATWYV TNG MEAETNG. [Emiotpodr oto CV]

24. Vatou, A., Gregoriadis, A., Tsigilis, N., & Grammatikopoulos, V. (2022). Quality of
teacher-child relationships: An exploration of its effect on children’s emergent
literacy skills. International Journal of Early Childhood,
https://doi.org/10.1007/s13158-022-00325-y

The current study aims to examine the way in which teachers’ and children’s
perceptions about their relationships influence children’s emergent literacy skills.
Participants were 913 children and 114 kindergarten teachers within 72 preschool
centers from Greece. The measures used were the Student—Teacher Relationship
Scale (STRS), the Child Appraisal of the Relationship with the Teacher Scale (CARTS),
and the Peabody Picture Vocabulary Test-Revised (PPVT-R). Results of multiple
regression analyses showed that teacher—child closeness and children’s age were
positively associated with children’s receptive language skills, whereas teacherchild
dependency was negatively associated with children’s receptive language skills.
Collectively, findings highlight the importance of supportive teacher—child
relationships and their impact on child’s language development.

H mapouoa PeAETN OTOXEVEL va EEETACEL TOV TPOTIO LE TOV OTIOLO OL AVTIANPELG TV
S0OKAAWYV KOl TWV TTOLSLWV VLA TIG OXEOELG TOUG EMNPEATIOUV TIG AVASUOUEVEC
6£€10TNTEC YPAUUATIOHOU TWV MASLWV. Tuppeteiyav 913 madid kot 114 vamiaywyol
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o€ 72 mPooXOoALKA KEVTPA aro tnVv EAAGda. Ta pETpa mou xpnolponotnonkayv ntav n
KAlpaka 2xéoewv Mabntr-Aaokalou (STRS), n KAlpoka Ektipnong Matdou tng
Ixéong pe tnv KAlpaka AaokaAou (CARTS) kat n AvaBswpnuévn Aokiun As€iloyiou
Ewkovwv Peabody (PPVT-R). Ta amoteAéopota Twv avaAUoewV TTOANATTIANG
naAvépopnong €8eL&av OTL n eyyuTtnTa SaoKAAoU-TadLoU Kal n nAKLA Twv TadLwy
OUCXETIOTNKOV DETIKA UE TIG SEKTIKEG YAWOOLKEG SEELOTNTEG TWV TALSLWY, EVW N
e€aptnon amnod 1o SACKAAO CUOXETIOTNKE APVNTIKA HE TG SEKTIKEG YAWOOLKES
6e€10TNTEC TWV TTALSLWV. ZUAAOYLIKA, TO EVPNUATA UTIOYPAUUi{ouV TN onuacia Twv
UTTOOTNPLKTIKWYV OXEOEWV SAOKAAOU-TIALSLOU KAl TOV VTIKTUTIO TOUG 0TN YAWOOLKNA
avamntuén tou natdlov [Enotpodn oto CV]

25. Tsigilis, N., Karamane, E., & Gregoriadis, A. (2021). Examination of student-
teacher interpersonal relationships Circumplex model in the Greek educational
context. Psychological Reports, 0(0), 1-19. DOI: 10.1177/00332941211061078

Student—teacher interpersonal relationships contribute significantly to the academic
trajectory and achievement of children and adolescents. The Questionnaire on
Teacher Interaction (QTI) is one of the most widely applied measures for assessing
students’ perceptions about the teachers’ interpersonal behaviour. QTI comprises
eight subscales that are assumed to follow a circumplex model. Prior studies on QTl’s
psychometric properties are inconclusive and report mixed findings. The purpose of
this study was to examine the applicability of QTl in the Greek cultural context, by
testing its circumplex structure and levels of reliability. QTI was administered to 1669
secondary education students, from 85 different classrooms. A cross-validation
approach and a variety of statistical techniques were employed. Subscales’ internal
consistency and their ability to discriminate among classes were satisfactory.
Exploratory statistical techniques provided initial support of the circular pattern.
Application of a specifically designed package for testing the circumplex structure of
an instrument, showed that a model in which the eight QTI subscales are placed on
the circumference of a circle with equal distances form the centre was tenable.
However, the assumption of equal distances was not confirmed. Deviation from the
theoretical position of the subscales was mainly due to students’ difficulty to
discriminate teachers’ proximity behaviour, a finding reported in various studies and
across different cultural contexts. Suggestions for improving the psychometric
properties of the QTI are discussed.

OL SLampoowILKEG oXEOELS LaBnT-8aokdAou cupBAAAOUV CNUAVTIKA OTNV
okadnUaAikn TPOXLA KAl T EMITEVYHATA TwV Ttaldlwy Kal Twv eprpfwv. To
EpwtnuatoAdyio yia tnv AAAnAenidpaon AackdAou (QTI) eivat éva armo ta 1o
EUPEWG EPOPUOCUEVA PETPA YLD TNV AElOAOYNOoN TwV avTIARPEWY TwV padntwv
OXETLKA HE TN SLOmPOoowTtiky cuumepldopd Twv ekmatdeutikwy. To QTI
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TEPNAPBAVEL OKTW UTIOKALMOKEC TTOU UTtoTiBeTOL OTL aKoAouBoUV €val LOVTEAO
KUKAOU. MponyoUUEVEG LEAETEG OXETIKA ME TG PUXOUETPLKEG LLOTNTEG Tou QTI €ival
aocadeic kal avadEPouV PLKTA EVPHMATA. ZKOTIOG AUTAG TNG LEAETNG ATAV VA
e€etaoel Tn Suvatotnta epappoyng tou QTl 0to EAANVIKO TIOALTLOULKO TTAALOLO,
Sokipalovtag tn dopr tou KUKAOU Kal Ta enineda aflomiotiag tou. To QTI
xopnynoénke o 1669 padbntég deutepoPabuiag ekmaibeuong, and 85 SLopopeTIKEC
TAEELG. XpnoLomolOnKe Uia mpoogyyLon SLacTaupoUPEVNG ETILKUPWONG KAl L
TIOLKIALOL OTATLOTIKWY TEXVIKWYV. H ECWTEPLKN CUVETELO TWV UTIOKALUAKWYV KOlL N
LKAVOTNTA TOUG VO KAVOUV SLakpioelg LETAEU TwV TAEEWY NTAV LKAVOTIOLNTLKEG. OL
OLEPEUVNTIKEC OTATIOTLKEG TEXVLKEG TIAPELXOV QPXLKI) UTIOOTIPLEN TOU KUKALKOU
oxeblou. H epapuoyn evog elSIKA oxeSLACUEVOU TIAKETOU YLa TN SOKLU TNG KUKALKAG
Soung evog opyavou, €8eLEe OTL £val LOVTEAO OTO OTIOLO OL OKTW UTIOKALpaKkeg QTI
TomoBeTouvTal otnV MEPLPEPELA EVOG KUKAOU LE (0EG OITOOTACELG OO TO KEVTPO
Atav avOekTiko. Qotdo0, N UTOBEON TWV lowv anootdcswv Sev emiBefatwdnke. H
aTOKALON Ao T BewpnTikr) BEon TwV UTTOKALLAKWVY 0dENOTAV KUPLWG 0TN
SuokoAia Twv pabntwv va dtakpivouv Tn cupnepldopd Twv SaoKAAWV gyyUTNTAC,
€va evpnua ou avadépbnke oe Sladdopeg UEAETEG KOl O SLAPOPETLKA TIOALTLOULKA
mAaiola. ZulntouVvTal MPOTACELG YLo TN BEATIWON TWV YPUXOUETPLKWYV LELOTATWY TOU
QTIl. [Emotpodn oto CV]

26. Gregoriadis. A., Grammatkopoulos, V., Tsigilis, N., & Verschueren, K. (2021).
Teachers' and children's perceptions about their relationships: examining the
construct of dependency in the Greek sociocultural context. Attachment &
Human Development, 23(5), 556-571.
https://doi.org/10.1080/14616734.2020.1751990

This study examines teachers’ and children’s perceptions of dependency, and their
linkages with other relationship dimensions, in a cultural context with a more
collectivistic orientation. Additionally, it examines the factorial validity and reliability
of the Greek version of the Child Appraisal of Relationship with Teacher Scale
(CARTS) and teacher-child perceptions' convergence of relationship quality.
Participants were 348 kindergarten students and 35 teachers from Greek
kindergarten classrooms. The measures used were the Student-Teacher Relationship
Scale (STRS) and CARTS. Results verified the factorial validity and internal consistency
of the Greek CARTS. Results replicated previous findings suggesting a positive
association between Closeness and Dependency in both teachers’ and children’s
perceptions. The finding about the positive association between closeness and
dependency in a cultural context with a more collectivistic orientation, challenges
the cultural universality of the construct of dependency and highlights the need for a
more in-depth examination of the construct of dependency.
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AuTh n HeAétn e€etalel Tic avtANPELS TwV SAOKAAWY Kal TwV Tatdlwy yLa Thv
g€aptnon, kat toug SeopoUG TOUG e AAAEG SLOOTACELG TNG OXEDNG, O€ Eva
TIOALTLOMLKO TTAQLLOLO E VAV TILO CUAAOYLKO TIPOCAVOTOALOUO. EmutAéoy, e€eTdlel TNV
TIAPAYOVTLKN €yKUPOTNTA Kal aglomiotio TG EAANVIKAG ékdoong tng KAlpakag
Extipnong Zxéoswv pe 1o Adokaho (CARTS) kot Tn oUYKALON TwV avTAfPewv
madaywyou-madlol yla TV moLoTNTA TG OXEoNG. ZUMUETEXOV 348 paBnTég
vnruaywyeiwv kat 35 varmaywyol anod tagelg eAAnvikwy vnriaywyeiwv. Ta pétpa
Tou xpnotuornotiOnkav nrav n KAipaka xéoewv Mabnti-AackdAou (STRS) kat
CARTS. Ta anoteAéopata emaAnBevoav TNV mApAYOVTLK EYKUPOTNTA KAL TNV
E0WTEPLKA OUVETEL TwV EAANVIKWV CARTS. Ta amoteAéopata emavelaBav
T(PONYOUHEVA EUPNLATO TIOU UTIOSNAWVOUV HLa BETIKA CUCXETLON UETOED TNG
€yyUTNTAG KOL TNG £€APTNONG OTLS AVTIANPELG TOOO TWV SACKAAWY 00O KAl TWV
natdlwy. H Stamiotwon yla tn BTk cuoXETion PeTafL eyyuTnTac Kal e€ApTNONG o€
£€Va TIOALTIOUKO TIAQLiOLO HE TTILo CUAAOYLKO TTPOCAVATOALOUO, apdlofntel tnv
TLOALTLOWLK KOBOALKOTNTA TOU KATAOKEUAOUOTOC TNE €€APTNONG KO UTTOYPOUUITEL
TNV avAyKn yla QLo o €1 Babog e€£Taon Tou KOTAOKEUAOUATOC TNG E€ApTNONG.
[Emotpodn oto CV]

27. Vatou, A., Gregoriadis, A., Tsigilis, N., & Grammatikopoulos, V. (2020). Patterns
of teacher-child relationships quality: Young children’s perspectives. Journal of
Early Childhood Education Research, 9(2), 498-521, https://jecer.org/patterns-of-
teacher-child-relationships-quality-young-childrens-perspectives/

Examining children’s perspectives about the quality of teacher-child relationships
can contribute significantly to our understanding of how the quality of these
relationships is developed. The Child Appraisal of the Relationship with the Teacher
Scale (CARTS) is a newly developed measure that assesses the quality of teacher-
child relationships from children’s perspectives. The purpose of this study was a) to
confirm the factor structure of the Greek version of CARTS, b) to examine whether
any patterns of teacher-child relationships exist, and c) if they are associated with
children’s gender and age. The sample consisted of 365 preschool children from
Greece. Results confirmed the construct validity of the CARTS scale. Consistent with
attachment-based research, results revealed four types of teacher-child
relationships. In addition, results showed that patterns of teacher-child relationships
based on children’s perspectives, similar to those of teachers’ perspectives, are
existent from the early years.

H e€€taon Twv aviAAPEWV TV TTALSLWV OXETLKA LE TNV TTOLOTNTO TWV OXECEWV
SookAaAou-TtadLoU UImopel val GUUBAAEL CNUAVTLKA OTNV KOTOVONGT LOG VLo TO TIWE
OVOTTTUOCETAL N TIOLOTNTA AUTWV TwV oXéoewv. To Child Appraisal of the
Relationship with the Teacher Scale (CARTS) eival éva mpoodata avantuypéVo
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HETPO TIOU aLOAOYEL TNV TOLOTNTA TWV OXECEWV SAOKAAOU-TIALSL0U Ao TNV OTTLKN
ywvia twv matdiwv. O oKomog auTn¢ TNG LEAETNG NTav a) va emBeBatwaoet Tn Soun
TWV apayoviwy tng eAAnVIknG ékdoong tou CARTS, B) va e€etdoel edv UTIAPXOULV
npotuna oxéoewv SackaAou-matdlov Kal y) eav oxetilovral pe to GpUAO KoL TNV
nAio Twv adlwv. To Seiypa arnotedovuvtayv and 365 matdld mpooyoAkn NALKLAG
amno tnv EAAGda. Ta anoteAéopata emiBeaiwoayv TNV yKUPOTNTA KATACKEUNG TNG
KAlpokag CARTS. e cupdwvia e TNV Eépeuva ou Baciletal otnv MPookoAAnon, ta
QTOTEAECOTO OMOKAAU Y AV TEGOEPLE TUTIOUG OXECEWV daokaAou-tatdlou.
ErmumAéov, ta anoteAéopata £6et€av OtL potifa oxéoswv daokalou-mtatdlol mou
Bacilovtal OTLC TPOOTITIKEG TWV TTALSLWY, TTAPOUOLA E EKELVO TWV EKTIALOEUTIKWY,
UTIAPXOUV aTO T MPWTA XPOVLA. [Emiotpodr oto CV]

28. Tsigilis, N., Gregoriadis, A., Theodorakis, N., & Evaggelinou, Ch. (2019). Teachers’
self-efficacy and its association with their quality of relationships with pre and
early adolescents: A hierarchical linear modelling approach. Education 3-13.

47(1), 64-73 DOI: 10.1080/03004279.2017.1399153

The present study was set out to investigate the association between teachers’
perception of the quality of their relationships with their students’ and teachers’
professional self-efficacy. Fifty public school teachers were asked: (a) to assess their
perceived levels of efficacy and (b) to randomly select eight students from their
classrooms (4 males and 4 females) for whom (n = 395) to evaluate the quality of
their relationships. The two administered instruments were the Teachers’ Sense of
Efficacy Scale [Tschannen-Moran and Hoy. 2001. “Teacher Efficacy: Capturing an
Elusive Construct.” Teaching and Teacher Education 17 (7): 783—805] and the
Teacher—Student Relationship Inventory (TSRI; Ang. 2005. “Development and
Validation of the Teacher—Student Relationship Inventory Using Exploratory and
Confirmatory Factor Analysis.” The Journal of Experimental Education 74 (1): 55-74).
Initially, the psychometric properties of the TSRI were examined. Confirmatory factor
analysis showed that the Greek version of TSRI has the same three-factor structure
reported in other cultures. Multilevel analysis revealed that teachers’ beliefs were
not related to any of the TSRI dimensions. Teachers’ and students’ gender seem to
affect teachers’ perceptions of their relationships with their students.

H mapouoa PeAETN oxedLAOTNKE yLa VoL SLEPEUVIOEL T CUCXETLON UETAED TNC
avtiAnPnc Twv eKMALSEVTIKWYV YLOL TNV TIOLOTNTA TWV OXECEWV TOUG E TOUG HaBNTEC
TOUG KOl LLE TNV EMOAYYEAUOTLKA QUTO-OMOTEAECUATIKOTNTA TOUG. ZNTONnKe amo
TLEVAVTO vTiLoywyoi Snuoéctwyv vnraywyesiwv: (a) va aflohoyrioouv ta avtiAnmtd
enineda AMOTEAECUATIKOTNTAG TOUG Kal (B) va emAéEouv Tuxaio OKTW HaBNTEG amo
TI¢ Taelg TouC (4 ayopla kat 4 kopitola) yia Toug omoioug (n = 395) va a€loAoyrjcouv
TNV MoLOTNTA TWV OXECEWV TouG . Tat SUo dpyava Ttou xopnyndnkav ftav n KAtpako
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AloBnong AnoteAeopatikotntac twv AackaAwv [Tschannen-Moran kot Hoy. 2001.
«AnoteAeopatikotnTa AaokaAou: Kataypadn piag apnpnuévng évvolag». Teaching
and Teacher Education 17 (7): 783—-805] and the Teacher—Student Relationship
Inventory (TSRI; Ang. 2005. "Development and Validation of the Teacher-Student
Relationship Inventory Using Exploratory and Confirmatory Factor Analysis." The
Journal of Experimental. Eknaibevon 74 (1): 55-74). Apxkad e€eTdotnKay oL
PUXOUETPLKEG LBLOTNTEG TOU TSRI. H eruBefaiwtiky avaluon mapayoviwy £6eLée OTL
n eAM\nvikn €kdoaon tou TSRI €xeL tnv (Sla Sopn TpLwV apayovtwy mou avadpEpeTal
o€ @A\ouG moAwtiopouc. H moAueninedn avaluon anokdAue OTL oL TEMOLOAOELG
Twv daokdAwv dev oxetilovtav pe kapia amno tig dtaotaocelg tou TSRI. To puAo Twv
SaOKAAWV Kal TwV pabntwv daivetal va emnpedlel TI¢ aviAPeLg TwV SQOKAAWV
YLOL TLG OXEOELG TOUG E TOUG LaBNTEG TOUG [Emotpodr oto CV]

29. Koivula, M., Gregoriadis, A., Rautamies, E., & Grammatikopoulos, V. (2019).
Finnish and Greek early childhood teachers’ perspectives and practices in
supporting children’s autonomy. Early Child Development and Care, 189(6), 990-
1003. https://doi.org/10.1080/03004430.2017.1359583

Kindergarten teachers from different cultural backgrounds attribute various
meanings to children’s autonomy. There seems to be cultural differences in early
childhood education curricula with regard to how a child’s autonomy is described
and how it is supported. This qualitative study asks: how do teachers narrate their
perspective and pedagogical support of children’s autonomy, and what kinds of
similarities and differences in the pedagogy and practices can be found in Finnish
and Greek early childhood education (ECEC) contexts? The data of this qualitative
study consist of a semi-structured questionnaire of 14 kindergarten teachers and
observations of their pedagogical practices in the day care groups of 4- to 5-year-old
children. The results suggest that teachers’ overall conception of autonomy was
identical, but the different cultural contexts and curriculums affected the way the
teachers emphasized and valued different dimensions of autonomy.

Ouvnraywyot amno dtadopetikd moALtiopikd urtoBabpa anodidouv dtadopeg
EPUNVELEG oTNV awTovouia Twv atdlwv. Paivetal OTL UTIAPXOUV TIOALTIOKEG
SlL0popEC oTA MPOYPAUUATA OTIOUSWV TIPOOXOALKAG NALKLOG 000V 0idpopd TOV TPOTIO
LLE TOV OTtol0 TEpLYpAdETOAL N aUTOVOULa EVOC TtaLSLoU Kal mw¢ umootnpiletatl. Auth
N TOLOTIKI MEAETN pWTA: TWC adnyouvTal ol tatdaywyol TNV IPOOTITLKN KL TNV
matdaywyLlkn TOUG UTIOOTNPLEN YL TNV aUToVouia TwV madlwyv Kat ola ién
opoloTATWYV Kot Sltadopwv oTNV MALdaywyLkr Kot OTLG TIPAKTLKEG UMopolV va
Bpebouv ota mAaiota tng GvAavdikng kat tng EAANVIKAG TpooX0ALKA G ekmaideuong
(ECEC); Ta 6e6opéva UTAG TNG TIOLOTLIKAG LEAETNG amoTeAoUvVTaL Ao £va
NULOOUNUEVO EPWTNUATOAOYLO 14 vATILAYWYWV KOL TTOPATNPAOELG TWV
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Tald aywyLKWV TOUC TIPOKTLIKWY 0€ opAadeg nuepnolag dppovtidag matdtwy 4 €éwg 5
eTwv. Ta anoteAéopata umtoSnAwvouv OTL  GUVOALKA avtiAnyn Twv EKMALSEUTIKWV
yla TNV QUTOVOULa ATOV TTAVOLOLOTUTIN, 0AAG Ta SLoPOPETIKA TIOALTLOULKA TTAQioLaL
KOl T(POYPAUATO OTIOUSWV ETMNPEACAV TOV TPOTIO LE TOV omoio oL Sdokalol Tévicav
Kall eKTLoU oAV TIG SLadOopETIKEG SLAOTATELG TNG AUTOVORLOG. [Emiotpodn oto CV]

30. Grammatikopoulos, V., Tsigilis, N., & Gregoriadis, A. (2019). Assessing the
Science Learning Assessment (SLA) Instrument in Greek Early Childhood
Education Using the Item Response Theory Framework. Frontiers in Education,
Published on 25 October 2019, doi: 10.3389/feduc.2019.00123

Studies revealed that science learning in early childhood is associated with primary
and secondary school readiness, improved causal reasoning, increased interest in
science in later life, and with long-term effects on academic achievement. Thus,
having valid and reliable instruments to assess children’s science learning becomes
critical in early childhood education (ECE). The main goal of the current study was to
examine the psychometric properties of the Greek version of the Science Learning
Assessment (SLA), an instrument developed in the USA to assess science learning in
ECE. Randomly selected from 53 preschool units in Greece, 528 children were
administered with the Greek version of the SLA. Advanced statistical methods (CFA,
IRT framework) were employed to analyse the data and the results showed that the
Greek version of the SLA displayed acceptable psychometric properties. Therefore, it
can be argued that the Greek version of the SLA is a valid and reliable scale for
assessing children’s science knowledge in ECE, capturing universal concepts of
science knowledge children in early childhood.

MeAEteg anokdAupav OTL N eKPABNoN Twv PUCLKWY EMLOTNUWY OTNV TIPWLUN
matdLkn NAkia cUVEEETAL UE TNV ETOLLOTNTA YL TO SNUOTLKO KOl TO YUUVAOLO, TN
BeATlwUEVN altloAoyIK okEYN, To auénuévo evdladEpov yla TIG ETILOTHEG OTN
peTEMeLTa {wn Kal e LOKPOTIPOOECUEG ETUMTWOELG OTA aKASNUATKA EMITEVYUATAL.
‘Etol, n UTtapén EYKupwv Kal afLOTILOTWY 0pYAVWY yLa TNV afloAdynaon t¢ Labnong
TWV EMOTNUWYV TWV TadLwv kabilotatal Kpioung onuaciag otnv mpooxXoALkn
eknaidevon (ECE). O kUpLog oTOX0C TNE MapoUoas LEAETNG ATAV VA EEETACEL TIG
PUXOUETPLKEG LALOTNTEG TNG EAANVLIKAG €kG0ONG TOou Science Learning Assessment
(SLA), evog opyavou mou avamtuxOnke otic HMA yia tnv afloAoynon tng eKUadnong
emotnUwv oto ECE. Tuxaia emheypéva amo 53 MpooyoAkeS povadec otnv EANGSa,
528 naidid xopnyndnkav pe tnv eAAnvikn €kdoon tou SLA. Xpnotpomnotonkav
TIPONYUEVEC OTATLOTIKEG LEB0SOL (CFA, mAaiolo IRT) yia tTnv avaAuon twv dedouévwv
Kall Ta arnoteAéopata £6el€av OtL n eAANVLIKN €kdoon Tou SLA epudavile amodeKTEC
PUXOUETPLKEG LOLOTNTEG. QG €K TOUTOU, UIMOPEL va utooTtnpxBel OTL N eAANVLIKA
£€kdoaon tou SLA eival pia €ykupn Kat afLlomiotn KAlpoka yia tnv afloAdynon tng

84



YVWOoN¢ TG EMOTAKNG Twv Ttatdtwyv oto ECE, cuAappavovtog KaBoALKEG EVVOLEC TNG
YVWOoNG TNG EMLOTAUNG TWV ALSLWV oTNV TPWLKUN Todikn nAKia. [Emotpodn oto CV]

31. Grammatikopoulos, V., Gregoriadis, A., Linardakis, M. (2019). Discrete choice
modeling in Education: An innovative method to assess teaching practices.
Educational Measurement, 38(3), 46-54. https: doi.org/10.1111/emip.12255

Self-reported measures are an easy, time-efficient, and low-cost way to collect
research data compared to other assessment methods. They are, however,
characterized by several limitations regarding the quality and the clarity of the data
they produce, especially when they are implemented in education. The main
purpose of the current study was to use a method called discrete choice modeling
(DCM) in education, in order to develop a self-reported instrument that will reduce
the bias for socially desirable responses and to assess teachers’ practices in physical
activity. DCM method has the ability to overcome the respondents’ tendency to
answer in a socially desirable way. A nationally representative sample of 531 Greek
early educators participated in this study and were administered a self-assessment
guestionnaire based on DCM. Results showed that the DCM based newly developed
instrument manages to assess effectively educators’ practices and provided evidence
of the applicability of the method in education. Further implications and future
recommendations regarding the effective application of DCM in education are
discussed.

Ta epyaleia autoavadopadg eival Evag eUKOAOC, XPOVIKA amodoTIKOG Kal XapnAou
KOOTOUG TPOTOC CUANOYNG EPELVNTIKWVY SeSOUEVWVY 0 oUYKPLON HE AAAEC peBOSOUG
afloAoynongc. Xapaktnpilovtal, wotdco, and apkeTolE EPLOPLOUOUS 6oov adopd
TNV oLoTNTA KoL T cadrvela Twv Sedopévwy Tou apayouy, eLSIKA OTav
epapudlovral otnv ekmaidevon. O KUPLOG OKOTIOG TNG MAPOUCAG LEAETNG NTAV VA
xpnotponotnost pia pEBodo mou ovopdletal poviedomnoinon SlakpLtrg eAOYAG
(DCM) otnv eknaideuon, MPOKELUEVOU Vo avarmtuxBel éva autoavapepOUEVO
gpyaleio mou Ba PELWOEL TNV TTPOKATAANYN Yot KOWVWVLIKA ETILOUUNTEC ATIAVTIHOELG
Kall yla TNV a§LoAGYNOoN TWV TPAKTIKWY TWV EKTTOLSEUTIKWY OTN CWHOTLKA
Spaotnplotnta. H péBodog DCM €xeL TNV LKAVOTNTA VA UTIEPVIKIOEL TNV TAON TWV
£PWTNOEVIWV VO OTTOVTOUV UE KOWVWVLKA ETILOUUNTO TPOTTO. € aUTH TN MEAETN
OUMMETEIXE £va €OVIKA QVTUTPOOWTEUTIKO Seiypa 531 EAAAVWVY MPpWLIHWV
EKTOLOEVTIKWV KOlL TOUC XopnynOnKe €va epwTnUATOAOYLO auToaéloAOYNONG LE
Bdon to DCM. Ta anoteAéopata £6el€av OTL TO VEO pyaAeio TOU avamtuxOnke pe
Bdon to DCM katadépvel va aLOAOYNOEL ATTOTEAECATIKA TLG TIPAKTLKEG TWV
eKaLEVTIKWV KaL Ttapeixe otolxela yia tnv edpappoyn tng pebodou otnv
eknaidegvon. ZulNToUVTAL TEPALTEPW ETILMTTWOELC KOl LEANOVTLKEG CUOTAOELG OXETIKA
HE TNV anoteAeopatiki edappoyrn tou DCM otnv eknaidevon. [Emotpodn oto CV]
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32. Geka, M., & Gregoriadis, A. (2018). Kindergarten teachers’ and student-teachers’
social representations of their professional identity. Hellenic Journal of
Psychology, 15, 151-167.

The aim of this study was to examine the social representations of Greek
kindergarten teachers and student teachers about their professional identity. One
hundred fifty participants took part in this study, namely, 50 kindergarten teachers
from Greek public kindergarten schools and 100 student teachers, half in their first
year of studies and half in their final year. Data were collected through an open-
ended question and free association methodology. The Alceste (Analysis Lexemes
Co-occurents in Texts Segments Set) software was used for the analysis. Findings
showed that teaching experience and years of studies affected the representation of
professional identity. Social and cultural backgrounds, academic knowledge and
teaching experience had an impact on the teachers’ representations of the studied
group. These factors underline the concept of professional identity as a dynamic,
evolving and active process.

ITOX0C TNC MAPOUCAC LEAETNG ATV VA EEETAOCEL TIG KOWVWVIKEC AVATIAPOOTACELS TWV
EAANVWVY vimiioywywv Kot umtoPripLwv vnTiaywywv OXETIKA LE TNV EMAYYEALOTLKA
TOUG TAUTOTNTA. EKATOV TEVAVTO CUUUETEXOVIEG CUUUETEIXOV O€ QUTH TN HEAETN,
dnAadn 50 vnrmaywyol and eAAnvika dnuocta vamaywyeia kat 100 ¢poltntég, ot
HLool 0TO TPWTO £T0G OTIOUS WYV TOUG KOl OL Yool oto teAeutaio €tog. Ta Sedopéva
OUAEXONKAV HEOW HLOG OVOLXTAG EPWTNONG Kal TNG LeBodoAoyiag eAsUBepnC
ouoyEtiong. MNa tnv avaAuon xpnotuornotnonke to Aoylopko Alceste (Analysis
Lexemes Co-occurents in Texts Segments Set). Ta euprjpata €6el€av OtL n SLOAKTIKN
eUnelpla KAl Ta Xpovia oTIoud WV EMNPENCAV TNV AVOATTOPACTACH TNG
ETAYYEALATIKN G TOUTOTNTAC. TO KOWVWVLKO Kol TIOALTLOTIKO uTtoBabpo, n akadnuaikn
yvwon Kot n SI80KTIKN EUTELpLa EiXaV AVTIKTUTIO OTLG AVOTTOPAOTACELG TWV
EKMOLOEVTIKWV YLa TNV opada mou HeAeTOnke. Autol oL mapAayovteg umoypappilouv
NV £VVOoLa TNG EMAYYEALATIKNAC TAUTOTNTAG WE KL SUVAULKE, EEEALOCOUEVN KOl
evepyn Sladlkaoia. [Emotpodr oto CV]

33. Tsigilis, N., Gregoriadis, A., Grammatikopoulos, V., & Zachopoulou, E. (2018).
Applying exploratory structural equation modeling to examine the Student-
Teacher Relationship Scale in a representative Greek sample. Frontiers in
Psychology, 9, article 733. doi: 10.3389/fpsyg.2018.00733. [Impact factor: 2.232]

Teacher-child relationships in early childhood are a fundamental prerequisite
for children’s social, emotional, and academic development. The Student-Teacher
Relationship Scale (STRS) is one of the most widely accepted and used instruments
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that evaluate the quality of teacher-child relationships. STRS is a 28-item
guestionnaire that assess three relational dimensions, Closeness, Conflict and
Dependency. The relevant literature has shown a pattern regarding the difficulty to
support the STRS factor structure with CFA, while it is well documented with EFA.
Recently, a new statistical technique was proposed to combine the best of the CFA
and EFA namely, the Exploratory Structural Equation Modeling.

The purpose of this study was (a) to examine the factor structure of the STRS in
a Greek national sample. Towards this end, the Exploratory Structural Equation
Modeling framework was applied in order to overcome the limitations of EFA and
CFA, (b) to confirm previous findings about the cultural influence in teacher-child
relationship patterns, and (c) to examine the invariance of STRS across gender and
age.

Early educators from a representative Greek sample size of 535 child care and
kindergarten centers completed the STRS for 4158 children. CFA as well as ESEM
procedures were implemented. Results showed that ESEM provided better fit to the
data than CFA in both groups, supporting the argument that CFA is an overly
restrictive approach in comparison to ESEM for the study of STRS. All primary
loadings were statistically significant and were associated with their respective latent
factors. Contrary to the existing literature conducted in USA and northern Europe,
the association between Closeness and Dependency yielded a positive correlation.
This finding is in line with previous studies conducted in Greece and confirm the
existence of cultural differences in teacher-child relationships. In addition, findings
supported the configural, metric, scalar and variance/covariance equivalence of the
STRS between males and females and between preschoolers (3-5years) and early
primary years (5-7 years). Latent factor means comparisons showed that females
seem to have a warmer and more dependent relationship with their teachers and
are less conflictual in comparison to males.

Ol oxéoelc matdaywyoU-pabnti otnv mpooXoALkr) NALKia amoteAouv
BepeAlwdn mpolTEOeon Lo TNV KOWVWVLIKI, CUVOLOBNUATIKI KoL akodnuaikn
avantuén twv madwv. H KAlpaka xéoswv Mabntrn-Aackalou (STRS) ivat éva ano
TO TILO €UPEWC ATTOSEKTA KAl XPNOLUOTOLoUEVA EpyaAeia TTou agloAoyouv TV
ToLOTNTA TWV oXEoewv SaokaAou-mtaLdlou. To STRS sival éva epwtnuatoAdyLo 28
oTolXelwv Tou afloAoyel TPELG OXECLAKEG SLAOTAOELG, TNV €yyUTNTA, TN oUYKPOUGH
KaL tnv e€aptnon. H oxetikn BBAloypadia £xet Seifel Eva potifo OXETIKA PE TN
SuaokoAia umoothpLEng tng Soung tou mapayovta STRS pe CFA, evw sivat KaAd
TEKUNPLWHEVO Pe EFA. NMpoodata, mpotddnKe Lo VEQ OTATLOTLIKA TEXVLKA yla val
ouvbdudoel ta KaAutepa amo ta CFA kat EFA, SnAadn tn AlepeuvnTikn
Movtehomnoinon Aopkwv EElowoswv.

YKOTIOC QUTHC TNG HEAETNC ATav (a) va e€etaoTtel n mapayovtikr dour tou STRS
o€ £va eEAANVLKO €0vikO Selypa. Na to okomo auto, epapUOoTNKE TO MAALCLO
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Atepeuvntikn¢ Movtelonoinong Aopikwyv E€Lowoewv MPoKeLEVOU va EETEPAOTOUV
oL eplopilopol twv EFA kat CFA, (B) yia va emiBeBatwbolv mponyoUupeva eupnuata
OXETLKA HLE TNV TIOALTIOLLKN ETILPPON OTA TPOTUTIA OXECEWV SaoKAAou-tatdlol Kat
(v) va e€etaotel n avaAloiwtn STRS ava ¢pUAo kat nAwkia.

MNadaywyot mpooXoALkng NALKIOG EVOC EBVIKA aVTLTPOOWTEVUTIKOU SelyaTOG
535 KEVTpwv MalSIKwV oTabuwv Kat vnriaywyeiwv ohokAnpwoav to STRS yia 4158
nadla. Epapuootnkav dtadikaoieg CFA kabwg kat ESEM. Ta anoteAéopata £6el€av
otL To ESEM taiplale kaAutepa ota Sedopéva amnd to CFA kat otig SUo opadeg,
umnootnpilovtag to enixeipnua otL to CFA gival pLo ultepBOALKA TTEPLOPLOTLKNA
TPOCEyyLon o€ ouykplon Ue To ESEM yia tn peAétn tou STRS. OAeC oL MPWTOYEVE(C
$OPTIOELG NTAV OTATLOTIKA ONOVTIKEG KAL CUCXETIOTNKAV LLE TOUG QVTIOTOLYOUG
AavBavovteg mapdyovieq. 2 avtiBeon pe tnv umdapxouvoca BLBAloypadia mou
Sie€ayetal otic HMNA kat tn Bopeta Eupwrn, n ouoXETLon PETAEL eyyUTNTAC KOl
e€aptnong €de1€e OeTikr cuoxETion. To EUPNUA OLUTO CUVASEL LE TIPONYOUUEVEC
HeAETEG OV £yvav otnv EAAada kat emiBefatwvouv tnv Uapen MOALTIOULIKWY
Sladopwv oTLg ox€oelg matdaywyou-maldlol. EmutAéov, Ta eupruaTa UTTOOTHPLEAV
™ SLapopdWTIKN, HETPLKN, BaBuwTn kot tooduvapio Stakupavong/ocuvdlakupaveng
Tou STRS petall avdpwyv kot BnAukwv Kal HeTaty matdlwy tpooxoAkng nAtkiag (3-5
ETWV) KAl TPWLHWV SNUOTIKWV €TwV (5-7 eTwv). O AavBavovtag mapayovtag
onUaivel OTL ol cUYKPLOELS €6eL€av OTL oL yuvaikeg dpaivetal va €xouv pia mio eoth
KalL TTILo e€QPTNUEVN OXEON UE TOUG SOOKAAOUG TOUG KaL €lval AlyOTepo
OUYKPOUGLOKEG O€ CUYKPLON LE TOUG AVOPEG.  [Emiotpodn oto CV]

34. Gregoriadis, A., Papandreou, M., & Birbili, M. (2018). Continuing professional
development in the Greek early childhood education system. Early Years, 38(3),
271-285, DOI: 10.1080/09575146.2016.1265486

The last years Greece is a country undergoing a serious financial crisis. The
main purpose of this study was to examine early childhood teachers' perceptions
about the notion of continuing professional development (CPD) under such societal
turmoil. The perceptions of 45 in service kindergarten teachers (N=45) that were the
overall population of the “Didaskaleio” training institution, were examined. Results
showed that the Greek in-service early educators express an overall positive attitude
towards CPD, but not without some contradictions in their perceptions. Results also
indirectly reflect the changing context, the systemic weaknesses and the antinomies
of the early childhood education settings.

Ta tedevutaia xpovia n EAAGSa ival pa xwpa mou SLEpxetal o cofapn
OLKOVOULKA Kpion. O KUPLOG OKOTIOG AUTAG TNG LEAETNG NTAV VO EEETAOEL TLG
avTIANPELG TwV TTatdaywywv TIPOoXOALKNC NALKLOG OXETIKA LE TNV €vvola TNG
OUVEXLIOUEVNC EMOYYEAUATIKNC avamtuéng (CPD) KATW armd ML TETOLO KOWVWVLKNA
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avatapayn. E¢etaotnkav ot avtiAqelg 45 ev umtnpeoia vamaywywv (N=45) tou
ATOV 0 CUVOALKOG TANBUGUOC ToU «ALdaoKaAeiou» eMuopPpwTLKOU W6pUpaTOG. Ta
anoteAéopata £6et€av OtL ol EAANveG ev evepyeia ekmatdeutikol ekdppalouv pia
OUVOALKN B€TIKA OTAON AMEVAVTL 0TNV OUVEXLIOUEVN ETTAYYEALATIKN AvATTUEN, 0AAG
OXL Xwpig kamoleg aviidpaoelg oti avitAPeLg Toug. Ta anoteAéopata
avtikatontpilouy eniong EUpeca to HETABAAAOUEVO TAQLCLO, TIG CUCTNULKEG

aduvapleg KAl TIC AvTLVOpLEG TwV TAALoLwY MPOOXOALKN G ekmaibeuong. [Emotpodn
oto CV

35. Hatzigianni, M., Gregoriadis, A., Karagiorgou, |., & Chatzigeorgiadou, S. (2018).
Using tablets in free play. The implementation of the Digital Play Framework in
Greece. British Journal of Educational Psychology, 49(5), 928-942.

The use of tablets in a Greek kindergarten class (16 children aged 4-5) under
the digital play framework (Bird & Edwards, 2015) is explored in this study. The
Vygotskian framework was adapted with permission in the Greek language and
socio-cultural context. The aim was to understand children’s use of new,
touchscreen technologies, but also to identify a useful way to observe the
progression of that engagement.

The project lasted for 4 months and children were observed ten times (written
and video recorded observations). Children were observed in pairs or small groups
during their free play with the tablets. Findings suggest that the adapted framework
was particularly helpful, when observing children, but could benefit from more
flexibility and a less linear structure. Children went through the different stages of
the framework using social scaffolding as their most dynamic strategy.

This study is significant as it reports on an underexplored context going
through a range of social and political transformations (Greece), but also because it
provides further insights on how to more efficiently document and assess children’s
play with technology.

H xprion tablet og pia tad€n tou eAAnvikou vnmiaywyeiou (16 matdld nAkiog 4—
5 etwv) oto mAaiolo tou Ynodlakou matxvidiov (Bird & Edwards, 2015) Siepeuvatat
o€ aUTNA TN HeAETN. To mAaioto tou Vygotskian mpooapuootnke pe adela otnv
€AMANVLIKA YAWOOO KAl KOWVWVLKO-TIOALTIOMLKO TTAQLOLO0. 2TOXOC ATav va KotavonBel n
XPron Twv VEwv TexvoAoylwv pe 0066vn adng amo ta matdid, aAAd KoL va EVIOTLOTEL
€vag XproLog TPOMOG mapatipnong tTng €EAENG autng Tng Séopeuong.

To €pyo S\ pkeoe 4 pAVeC Kal Ta matdLd mapatnenonkav Séka hopEg (YpamTeg
Kall BLVTEOOKOTINUEVEG apaTNPAOoELS). Ta maldld mapatnpndnkav os {euyapla n
ULKPEC OpAdEC KaTA TN SLapkeLla Tou eAeVBepou TtaLyVISLOU TOUG JE TG TAUTTAETEC.
Ta euprjpata UTTOSNAWVOUV OTL TO TPOCOPHOCUEVO TTAALOLO NTAV LSLaltepa XpHoLUo
KaTd TNV mapatipnon natdlwy, aAAd Ba prnopoloe va enwdeAnOet and peyalltepn
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guelL€ia Ko AlyoTtepo Ypa ik dopn. Ta maldld mépaacav ano ta dtadopa otadia
TOU TMAQLOIOU XPNOLUOTIOLWVTOG TNV KOWVWVLKI OKOAWGCLA WG TNV TLO SUVAULKNA
OTPATNYLKA TOUG. AUTH N LEAETN lval onpavtiki KaBwg avadpEpeTal os Eva
ave€epelvnTo MAALCLO TTOU SLEPYETAL ATIO LA OELPA KOLVWVLIKWY KO TIOALTIKWV
HETAOXNMATIOMWV (EAAGSA), aAAd Kal ETELST) TIOPEXEL TIEPALTEPW TIANPODOPLEGS
OXETIKA LLE TOV TPOTIO TILO ATIOTEAECHATLKNAG TEKUNPLWONG Kal aLoAdynaong Tou
TALXVLSLoU TWV MaLSLWV E TNV TeEXVOAoyia. [Emiotpodr oto CV]

36. Tsigilis, N., Gregoriadis, A., Grammatikopoulos, V. (2018). Evaluating the Student-
Teacher Relationship Scale in the Greek educational setting: An item-parceling
perspective. Research Papers in Education, 33(4), 414-626. DOI:
10.1080/02671522.2017.1353675

The Student—Teacher Relationship Scale (STRS) is one of the most extensively
used instruments that evaluate the quality of teacher—child relationships. The STRS
has a strong theoretical background based on attachment theory and research on
parent—child and teacher—child relationships. The purpose of this study was to
examine the dimensional structure of the adapted STRS proposed by Koomen et al.
(2012) in the Greek educational settings.

Another purpose was to examine the intercorrelations of the Dependency
subscale with the Closeness and Conflict subscales of the adapted version of STRS,
when applied in a cultural context different from the context, where it was
developed originally.

We applied confirmatory factor analyses with item parcelling in two
independent samples (N1 = 118 teachers, 921 students and N2 = 118 teachers, 925
students). Findings provided evidence for the dimensional structure of the adapted
STRS subscales and its validity. Results also showed that the Dependency subscale is
positively correlated with Closeness in Greece as a background with more
collectivistic characteristics.

This finding suggests that the cultural universality of dependency can be
challenged and that the possible socio-cultural influences in the nature and
interpretation of dependent relationships needs to be further examined.

H KAlpoka Ixéosewv Mabntr-AackdAou (STRS) gival éva armod Ta Mo EUPEWG
Xpnotpomnotlovpeva epyadeia mou afloAoyoUv TNV MOLOTNTO TWV OXECEWV
natdaywyou-padntr. To STRS £xet Loxupd Bewpntikd utoBabdpo mou Baaciletal otn
Bewpla TG MPOOoKOAANGNG KAL OTNV EPELVA VLA TLG OXECELG YOVEQ-TIALSLOU KoL
natdaywyou-padntr. O okomog AUTAG TNG LEAETNG NTAV va e€ETAOEL TN SouN
Slaotdoewy Tou MpocapuocéEvou STRS mou mpoteivetal and toug Koomen et al.
(2012) ot0 EAANVIKO eKTTALSEUTIKO TtEPLBAANOV.
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‘Evaig AANOC OKOTIOG TV VoL EEETACTOUV OL CUCXETIOELC TNG UTIOKALHAKOLG
€€APTNONG HE TLG UTIOKALOKEG EYYUTNTOG KOL CUYKPOUGONG TNG TIPOCOPUOCHEVNG
€kdoong tou STRS, otav epapUOOTNKE O EVA TIOALTLOULIKO TTAAOLO SLadpOpPETLKO Ao
TO MAaiolo 6mou avamntuxBnke apxKa.

Edapuooape emiPePBalwTIKEG TAPAYOVTIKEG AVAAUCELG e opadomoinon
otolyelwv og dVo avefaptnta Seiypata (N1 = 118 ekmaideutikol, 921 pabntég Kat
N2 =118 daokalol, 925 pabntég). Ta euprpata Mopeiyav oTolxela yla Tn Soun Twv
S100TACEWY TWV TPOCOPUOCUEVWY UTIOKALULAKWVY STRS Kat TV eykupotnTd toug. Ta
anoteAéopata £6el€av emiong otL n urtokAipaka EEdptnon ouoyetiletal BeTikA pe
Vv Eyyutnta otnv EAAMGSa wg €va KOWWVIKOTIOALTIOLKO TTAALCLO LLE TTILo
KOAAEKTLBLOTIKO XOpaKTpa.

AuTO 10 glpnua UTIOSNAWVEL OTL N TIOALTLOULKA Opolopopdla TNG epunvelag
™G évvolag tn¢ e€aptnong Unopet va apdplofntnOet kat 6Tt ot OAVES KOLWVWVLKO-
TIOALTLOTIKEC ETUPPOEC 0TN HUON KOL TNV EPUNVELD TwV €EQPTNUEVWV OXECEWV TIPETEL
va EETOOTOUV TIEPALTEPW. [Emiotpodn oto CV]

37. Thoidis, I., Gregoriadis, A., Krousorati K. (2018). The contribution of all-day
schools to the development of social skills of pupils: the case of transition from
preschool to primary school. European Journal of Education Studies, 4(5), 11-25,
DOI: 10.5281/zenodo0.1220484

The purpose of this study was to investigate the relationship among children’s
attendance of all-day preschool centers and their social acceptance and popularity in
the first, second and third grade of primary school.

The results were collated using a combination of two methods, a sociometric
nomination test and the Teacher-Child Rating Scale (TCRS). 281 students from the
first, second and third grade of public primary schools from the region of Western
Macedonia in Greece, participated in the study. The analysis of variance showed that
children who attended all-day preschool centers displayed more developed social
skills and abilities than those who attended half-day preschool centers.

Moreover, the children from all day preschool centers were more
independent, had better working habits and fewer learning difficulties compared to
those who attended half day pre-school centers. Finally, they had higher level of
social acceptance and popularity from their peer group in comparison with their
fellow students.

JKOTIOG TNC mapouoac LEAETNG NTaV va SLlEpeLVOEL T ox€on HeTafl TNG
doltnong Twv matdlwv oe OAOHHUEPA VNTILAYWYELD KaL TNG KOWWVIKNG arnodoxng Kal
SNUOTIKOTNTAG TOUG oTNV TTPWTN, SEUTEPN KL TPLtn TAEN TOu SNUOTIKOU oXOAElou.

To AMOTEAECUATO CUYKEVTPWONKAV XpNOLLOTOLWVTAC EVav ouvduaouo duo
HEBOS WV, HLOC KOWVWVIOUETPIKNC Sokipaoioag urtoPpndLotntag Kot tng KALHaKag
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afloAoynonc mawdaywyou-padntn (TCRS). Itn peAétn cuppeteiyav 281 pabntég ano
™V npwtn, SeUTEPN Kal TPLTN TAEN TWV SNUOCLWV SNUOTIKWVY OXOAELWV Ao TNV
nepldpépela Autikng Makedoviag otnv EAAada. H avaluon tng dtakupovong €6eLée
OTL Ta a1 mou mapakoAouvBouoav oAonUEPA TIPOOYXOALKA KEVTPO EUdAVIOAV TILO
QVETITUYHEVEC KOLWVWVIKEG SEELOTNTEG KL LKOWOTNTEG QMO EKELVA TTOU
napakoAouBoloav MPOOYXOALKA KEVTPA LOTG NUEPAG.

ErutAéov, ta moudid amod to OAonEPA POOYOALKA KEVIPA ATAV TILO
ave€aptnta, lyav KAAUTEPEG EPYACLOKEC OUVNOELEC KL ALlYOTEPEG LOONCLAKEC
SuoKoAleG o€ CUYKPLON LIE EKELVOL TIOU TIHYOLVOV OE TIPOOXOALKA KEVTPA ULONG
nUépag. TéEAog, eixav uPnAOTEPO EMIMESO KOWWVIKNAG armtodoxn¢ Kal SNUOTIKOTNTAG
amo TNV opada cuvopnAiKwY TOUG 0€ CUYKPLON KE TOUG CUMUAONTEG TOUG
[Emiotpodn oto CV]

38. Stavrou, K., Tsimaras, V., Alevriadou, A., & Gregoriadis, A. (2018). The effect of
an exercise program on communication and behavior of a child with Autism
Spectrum Disorder. Pedagogics, Psychology, Medical-Biological Problems of
Physical Training and Sports, 22(2), 99-106.

The purpose of this study was to examine the effect of exercise in the
communication skills and behavior of a child with Autistic Spectrum Disorder (ASD).
The survey involved a 7 years old boy attending a mainstream school who was
diagnosed at 2.5 years of age with pervasive developmental disorder and at 3.5 years
of age with ADS. The annual re-assessment, at the age of 6 defined him as a child
with high functional autism.

The study consisted of three phases. In the interview process through a
guestionnaire, data concerning the overall picture of the boy was collected. The
same questionnaire was answered by all participants (parents, general class teacher,
parallel support teacher and physical education teacher) two days prior and two
days after the implementation of the intervention program, so as to record
observations.

The questionnaire investigated four areas, that is, intention or function of
communication, semantic categories and use of words, context (framework)
communication and ways (means) of communication. The intervention program
lasted 12 weeks, at a frequency of 3 sessions per week, of 40-45 minutes each
session including balance activities, self-awareness exercises, group games (3-4
people), visual - motor coordination activities, lateral movement and time and space
orientation games. After the implementation of the intervention program, the child
showed significant improvement in all domains and in almost all subcategories. An
individually structured exercise program results in a significant improvement in
behavior, skills and communication for a child with ASD.
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TKOTIOC AUTHC TNG MEAETNC ATAV VA EEETACEL TNV EMISPACH TNE ACKNONG OTLG
ETUKOLVWVLOKEG EELOTNTEC KaL T cuumeplpopd evog matdlov pe Aatapayn
AutiotikoU Daocpatog (AAD). H épeuva adopouaoe Eva ayopl 7 ETwv ou ¢poltoloe
O€ YEVLKO oXOAelo Kkal Stayvwotnke o€ nAia 2,5 eTwv He SLaxuTn avarmtuélakn
Slatapayn kot o€ nAkia 3,5 etwv pe dtayxutn avamtuélakn dtatapayn. H etowa
enavaloAoynorn, o€ nAkia 6 eTwv Tov 0pLoe we natdi e uPnAd AettoupyLko
QUTLOUO.

H peAétn amoteAouvtav amo tpelg GAoEeLS. 2T Sladlkacio TG CUVEVTEUENG
HEOW epwTnUaToAoyiou cUAAEXBNKav Sedopéva ou adopoloav T CUVOALKN
€lKOVO TOU ayoplou. To (510 EpWTNUATOAGYLO OTTAVTNOAV OAOL Ol CUUHETEXOVTEG
(yoveig, 6aokaAog yeVIKAG TAENG, KaBnyNnTn¢ mapAdAANANG umooTrPLENG Kal
KaBnyntrng duoikng aywyng) SUo NUEPES TIPLY Kot SUO NUEPECG UETA TNV Edapuoyn
TOU MPOYPAUHATOG MAPEUPACNC, WOTE VA KataypadouV oL TTapotnproELg.

To epwtnuaTtoAdyLlo Slepelivnoe TEOOEPLC TOUELG, SnAadn), mpoBeon n
AELToupyla ETILKOLVWVLOG, ONUAGCLOAOYLKEG KATNYOpPLES Kal xprion Aé€ewv, MAaiolo
(mAaiolo) emikowvwviog kat TpoOmoug (LEoa) emikovwviag. To mpoypapua
napéupaong dupkeoe 12 eBdopadeg, pe cuyvotnta 3 cuvedplwv tnv efdopada, 40-
45 Aentwv kaBe cuvedpla mou mepleAapuPave SpaoTnPLOTNTEG LOOPPOTILAG, ACKNOELG
oautoyvwoiag, opadika matyvidia (3-4 atopa), SpaoTnPLOTNTEG OTMTIKOKLVNTIKOU
OUVTOVLOMOU, MAAQyLa Kivnon Kol oy vidla mpooavatoALlopol xpOvou Kal Xwpeou.
Metd tnv edappoyr| Tou mpoypappatog napéupaonc, to naldi napovaoiaos
onuavtikn BeAtiwon og OAOUG TOUC TOMELG Kal oxedOV 0€ OAEC TLG UTTIOKATNYOPLEG.
‘Eva aTopKA SoUNUEVO TTIPOYPAULO AOKNONG EXEL WE ATIOTEAECUA ONUOVTIKA
BeAtiwon otn cupmnepldopd, TG SEELOTNTEC KAL TNV ETUKOLWVWVIA yLa €val TTadi pe
AAQD. [Emotpodr oto CV]

39. Grammatikopoulos, V., Gregoriadis, A., Tsigilis, N., & Zachopoulou, E. (2018).
Evaluating quality in early childhood education in relation with children
outcomes in Greek context. Early Child Development and Care, DOI:
10.1080/03004430.2017.1289192

The aim of the current study was to evaluate the relation of early childhood
education quality and socioeconomic status with children’s outcomes in the Greek
early childhood education context. Moreover, the role of quality as a moderator to
the relation between the socioeconomic status and children outcomes was also
tested. The early childhood education quality was assessed with the Early Childhood
Environment Rating Scale —Revised (ECERS-R), the socioeconomic status of Greek
families was based on parent employment changes that occurred during the
financial crisis. The children outcomes, math and literacy skills were measured with
the Utrecht Early Math Competence Scale and the Concepts About Print instrument
respectively. Results indicated that quality (partially) and socioeconomic status
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significantly related with children’s outcomes, and that there is also some evidence
that quality could play a moderating role between the socioeconomic status and
children outcomes by benefiting low-income children. Implications of the results
concerning scientific and societal aspects are discussed.

O oto)0¢ TNE Mapoucag LEAETNG ATAV va ELOAOYNCEL TN OXEON TNG TOLOTNTAC
NG MPOOXOALKAG EKTIALOEVONG KAL TNG KOWWVIKOOLKOVOULKAG KATAOTAONG LE TA
anoteAéopata TwV matdlwv oto EAANVIKO TAaiolo PooXoALKn G ekmaibeuong.
ErutAéov, SoKLUAOTNKE €MioNg 0 POAOG TNG MOLOTNTOG WG SLAUECOAABNTLKOG
TIAPAYOVTaC OTN OXEON LETAEV TNG KOWVWVLKOOLKOVOLKNG KATAOTAONG KAL TWV
QMOTEAECUATWY TWV TAdLWV. H molotnTa TNG MPOooXoALKN G eKaideuong
aflohoynBnke pe tnv AvaBswpnuévn KAipaka AfloAdynong Motdtntag MNpooyxoAtkol
MNeptBaAlovtoc (ECERS-R), N KOWVWVIKOOLKOVOWLKH KATAOTAON TWV EAANVLKWV
OLKOYEVELWV BACLOTNKE OTIG AAAQYEC OTNV ATAOXOANON TWV YOVEWVY TIOU
onUelwONnKav KaTA Tt SLAPKELX TNG OLKOVOULKAG KPLong. Ta amoteAéopata TwY
TALSLWY, Ta LoONUATIKA KAl oL §€ELOTNTECG YPOUUATIOMOU HETPONKAV UE TNV
KAlpaka Mpwipung MaBnpuatikng Ikavotntag tng Outpéxtng kat To 6pyavo Concepts
About Print avtiotolya. Ta anoteAéoparta £6el€av OTL N TTOLOTNTA (LEPLKWG) KAl N
KOLVWVLKOOLKOVOULKH KATAOTOON OXETL{OVTOL CNUOAVTIKA HE TA ATOTEAECUATA TWV
TLALSLWV KAl OTL UTIAPXOUV ETIONG KATIOLEG eVOEIEELG OTL N moloTNTA B Uopouoe va
mailéel LETPLAOTIKO POAO UETAEL TNG KOWVWVIKOOLKOVOULKAG KATACTAONG KoL TWV
OQTTOTEAECUATWV TWV MASLWV, wdeAwvTag Ta atdld xapnAou elcodiuatod.
ZulNToUVTOL OL ETUITTWOELG TWV AMOTEAECUATWY TIOU apOPOUV ETLOTNUOVIKECG KOL
KOWVWVIKEC TTTUXEG.  [Emotpodr oto CV]

40. Ourda, D., Gregoriadis, A., Mouratidou, K., Grouios, G., & Tsorbatzoudis, H.
(2017). A motor creativity intervention in the Greek early childhood education
settings: Effects on beliefs about health. Journal of Early Childhood Education
Research, 6(1), 22-42.

Motor creativity has been positively associated with preschool children
learning. The present study was set out to develop a motor creativity intervention
using healthy lifestyle stimuli and test its efficacy in enhancing preschool children’s
knowledge about health and changing their attitudes towards healthy nutrition and
exercise.

In Study 1, 101 preschool children were assigned into control and experimental
groups. Children performed the Thinking Creatively in Action and Movement (TCAM)
to measure motor creativity. The results of the repeated measures analysis of
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variance showed a significant increase in all dimensions of motor creativity in the
experimental group.

In Study 2, 138 preschool children were assigned into control and experimental
groups. Children performed the TCAM and completed the Health Lifestyle Evaluation
Instrument and measures of attitudes towards healthy nutrition and exercise. The
analysis of variance with repeated measures revealed a significant increase of
knowledge towards health in the experimental group, but non-significant differences
between the groups in the attitudes towards healthy nutrition and exercise. The
findings provide valuable information about the effect of motor creativity in the
learning process in kindergarten schools.

H KNtk dNULoUpYLKOTNTA £XEL CUCXETLOTEL BETIKA e TN HABnon Twv
matdlwy PooxoALknG NAKLG. H mapoloa HEAETN lXE WG OTOXO VA AVATITUEEL Lo
mapEUBaon KNTIKAS SNULOUPYLIKOTNTAG XPNOLUOTIOLWVTOG EpeBiopata uyLeElvoU
TPomou Lwng Kot va eAEYEEL TNV ATIOTEAECUATIKOTNTA TNG OTNV EVIOXUON TNE YVWONG
TWV MALSLWV MPOOXOALKNE NALKLOG yLa TNV Lyela Ko TNV aAlayr] TNG OTACNG TOUG
QIEVOVTL OTNV UYLELWVN Slatpodr| Kal acknaon.

Itnv 1" Epeuva, 101 moudid mpooxoAkn ¢ NALKLOG XwploTnKav 08 OUASEC
€AEyXOU KOL TTELPOUOTIKEG OpadeC. Ta matdia mpaypatomnoinoav to Thinking
Creatively in Action and Movement (TCAM) yLa vaL LETPAIOOUV TNV KLVNTLKN
SnuoupykotnTa. Ta anoteAéopata TG avaAuong Slaklavong
EMAVOAAUPBAVOUEVWV LETPNOEWY ESELEAV ONUAVTIKY aUEnon o€ OAEC TIG SLOOTAOELG
NG KLVNTLKAG SNULOUPYLKOTNTAC OTNV TELPAUATIKY Opada.

Itn 2" Epeuva, 138 matdid mpooyoALknc NALKIOC XwploTnKav o€ OUASEC
€AEYXOU KOL TTELPOMOTIKEG Opadec. Ta maldld mpaypoatonoinoav to TCAM Kal
olokAnpwaoayv to Opyavo AfloAdynong Tpomou Zwn¢ Yyeilag Kal LETPO OTACEWV
QIEVAVTL OTNV UVYLELWVA Slatpodn kal tnv doknon. H avaAuon Stakupavong pe
enavalapBavopueveg LETPACELG AOKAAUPE onUavTK avénon TG yvwong yla thv
uyela otnV MEPAUATIKA Opada, 0AAA pn oNUAVTIKEC SladopEC HETAEY TwV OpASwWY
OTn OTAON ATEVOVTL 0TNV UYLEWVH Slatpodr) Kot TNV doknon. Ta eupnuaTa TapEXOUV
TIOAUTLUEG MANPOdOpPLEG yLa TNV EMISpACN TNG KVATIKAG SNULOUPYLIKOTNTOC OTN
pnabnotakn dtadlkaocia ota vnriaywyeia. [Enotpodn oto CV]

41. Papadopoulou, E., & Gregoriadis, A. (2017). Young children’s perceptions of the
quality of teacher-child interactions and school engagement in Greek
kindergartens. Journal of Early Childhood Research, 15(3), 323-335. DOI:
10.1177/1476718X16656212

The purpose of this study was to examine young children's perceptions about
the quality of their interactions with their teachers and the possible association of
teacher-child relationships with children’s school engagement. Additionally, gender
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and ethnicity differences were investigated regarding both teachers’ and children’s
perceptions. Y-CATS and TREE were used to evaluate children's perceptions about
their teacher-child relationships and teacher's assessments about children's school
engagement. 232 preschool children and 39 kindergarten teachers from northern
Greece participated in the study. Findings provided interesting information about
the profile of teacher-child interactions based on children's perspectives and about
the association between the quality of teacher-child interactions and children's
school engagement.

IKOTIOG AUTAG TNG LEAETNG NTAV va €EETACEL TI AVTIAPELS TWV ULKPWV
TALOLWYV OXETLKA E TNV TTOLOTNTA TwV AAANAETILEPACEWVY TOUG HE TOUG TtaLdaywyoug
TOUG KoL TNV TiOavr CUCXETLON TwV OXECEWV TadaywyoUu-pabntr Ke Tn oXoALkn
gvaoyoAnon twv nadwv. EmumAéoy, diepeuvnBnkav dtadopg puAou Kat
€BvikotnTag 600V adopd TG AVIIANYPELS TOOO TWV SAOKAAWVY 000 Kal TwV TalSLwy.
To Y-CATS kat to TREE xpnotpomnot6nkav yia tnv afloAdynon twv avttAqPewv Twy
TLALOLWYV OXETLKA UE TG OXEOELG TTALSOYWYOU-HadnTr) Kol TwV 0§LOAOYCEWV TOU
TS aywyoU CXETIKA HE TNV EUMAOKN TWV TALSLWY 0TO OXOAEl0. ITN HEAETN
OUMPETEaV 232 madLd mpooyoALKi g NALkiag kot 39 vnraywyot amnod tn Bopela
EAN\GSa. Ta eupnpata mapeixav eviladépouvoeg mAnpodopileg OXETIKA e TO TPodiA
TwV aAnAeniSpdoewyv adaywyou-pabntr pe BAon TIG TTPOOTITLKEG TWV TALSLWV
KOLL OXETLKA LLE TN CUOXETLON HETAEY TNG oLoTNTAS TwV OAANAETUSpACEWVY
madaywyou-padntr KoL TG evaoxoAnong Twv matdlwyv e To oXoAeio.  [Emotpoon
oto CV]

42. Glueer, M., & Gregoriadis, A. (2017). Quality of teacher-child relationship and
preschoolers' prosocial behavior in German kindergartents. Education 3-13,
45(5), 558-571, DOI: 10.1080/03004279.2016.1140802

Teacher-child relationships in early childhood are a crucial prerequisite for
children's emotional, social and academic development. Therefore, it is important to
be able to measure accurately the quality of interactions among them. The Student-
Teacher Relationship Scale (STRS) is a widely accepted instrument in measuring the
quality of teacher-child relationships.

The purpose of this study was to examine the adapted STRS (Koomen et al.
2012) in the German early childhood education settings and to investigate it’s
associations with children’s prosocial and problematic behavior. 78 preschool
teachers rated the quality of their relationships with 153 children aged 2 to 7 years
and their prosocial and problematic behavior. An explorative factor analysis revealed
three consistent factors: closeness, conflict and dependency. The former
inconsistent dependency scale showed good internal consistency. The item
constellation was the same as of the adapted STRS. As expected, preschool teachers
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rated girls closer compared to boys. Closeness was positive associated with prosocial
behavior and conflict and dependency was positive correlated with externalizing
behavior. The results of this study support the reliability and validity of the adapted
STRS in the German kindergarten context.

Ol oxéoelg matdaywyoL-padntn otnv mpooxoAlkn nAkia amoteAouyv Kploun
MpoUMOOEe0onN yLla TN cuUVALCONUATIKA, KOWWVLKA KoL akadnUaikn avantuén twv
natdlwy. Q¢ ek TOUTOU, V0L GNUOVTIKO VA UTTIOPOULE VO LUETPAUE PE aKpiBeLa TNV
moLotTNTA TWV aAANAemdpacewv Petal touc. H KAlpaka Ixéoswv Mabntn-
AaokdAou (STRS) eival éva eupéwg amodeKTO OPYAVO yLa TN KETPNON TNG TOLOTNTAG
TWV OXECEWV TaLdaywyou-pabntr). ZKOmOg aAUTAG TNG LEAETNG ATAV VO EEETACEL TO
npocapuocpévo STRS (Koomen et al. 2012) ota yeppavika neptBailovia
T(POOXOALKAG EKAiSELONG KOL VO SLEPEUVHOEL TIG CUCXETLOELG TOU WE TNV
TIPOKOLWVWVLKN Kt TtpoBANUATIKN) cupnepldopd Twv tatdlwy. 78 eknaldeutikol
TPOOXOALKAG NALKLOG aéLloAdynoav TNV MoLOTNTA TWV OXECEWV TOUG Pe 153 matdia
NAKLOG 2 £WG 7 ETWV KAL TNV TIPOKOLWVWVLKNA KAl TTPOBANUOTLKI) CUUTIEPLPOPA TOUG.
Mua SLlepeuVNTLKNA TTAPAYOVTIKA VAAUGH aMOKAAUYE TPELG CUVETIELG TTAPAYOVTEG:
gyyuTtnTa, cuykpouon Kot e€aptnon. H mponyoupevn acuvemnng KAlpaka e€aptnong
€6¢eLfe KaAn EOWTEPLKN CUVEMELA. H mapayovTiki Auon Atav n dla pe tTnv mpotepn
ipooapuoopeévn KALpaka STRS. Onwg ntav avapevouevo, ot matdaywyot
T(PooXOALKAG NALKiaG BaBpoAdyncav Ta Kopitola Mo KOVTA O€ GUYKPLON LE T
ayopla. H eyyuTnTa CUCXETIOTNKE BETIKA LLE TNV TIPOKOLVWVLKI) CUUTEPLPOPA Kal N
oUYKpouoN KoL N e€ApTNoN CUCXETIOTNKE BETIKA e TNV e€WTEPLKN cuuTepldopd. Ta
OTMOTEAECLLOTO OLUTAG TNG LEAETNG UTtooTnpilouv TNV aflomioTia Kol TNV eykupotnTa
TOU MPOCapUOocpéVou STRS 0TO MAQLOLO TOU YEPUAVIKOU VNTILAYWYELOU.  [Emiotpodn
oto CV]

43. Hatzigianni, M., Gregoriadis, A., Fleer, M. (2016). Computer use at schools and
associations with social-emotional outcomes - a holistic approach. Findings from
the Longitudinal Study of Australian Children. Computers & Education, 95, 134-
150. (Impact factor 3.22).

In drawing upon cultural-historical theory, this paper reports on the use of
computers in Australian schools where a holistic analysis was undertaken to explore
the possible associations with social-emotional outcomes. By conducting a
guantitative analysis framed around a conceptual model that used the concept of
perezhivanie, it was possible to examine a sample of 3345 children (8 - 9 years old)
who participated in the longitudinal study of Australian children (wave 5) and to fill a
gap in the literature on whether computer use has an influence on three social-
emotional outcomes: self-concept, emotional problems and school liking.
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Findings suggest that Australian children are using computers in school in a
very similar way, mainly practicing specific learning skills (e.g. maths and literacy)
and rarely engaged in creative activities. In addition, findings reveal that overall
computer use does not appear to have a significant impact on children’s social-
emotional outcomes. One exception, a small significant association between
creativity and self-concept was found and further explored. Implications for practice
and recommendations for future research are discussed.

Me Bdaon TNV MOALTLOULKN-LOTOPLK Bewpla, auTA N Epyacio mpaypateveTAL TN
XPrion Twv UTIOAOYLOTWV oTa OXOAEia TG AuoTpaliag, 0o MpayUATOTOWONKE Lo
OALOTIK) avaAuon yia tn Slepelivnon Twv MBaVWY CUCXETIOEWV UE KOWVWVLKA-
ouvaLoONUOTIKA amoTteAéopata. ALlEEAyovTag ULa TTOCOTLKI) AVAAUGH TTOU
TIAOLLOLWVETAL YUPW OO €VOL EVVOLOAOYLKO OVTEAO TIOU XPNOLUOTIOLOUCE TNV €vvola
Tou perezhivanie, Atav duvarto va e€etaotel £va deiypa 3345 nadiwv (8 - 9 eTwv)
TIOU CUUMETELXAV OTN SlaXpPoVIKh LEAETN MadLwv amo tv AvotpaAia (kUpa 5) kat
va CUUTANPpWOBEL éva kevo otn BLBALoypadila OXETIKA E TO €AV n XPrON TOU
UTTOAOYLOTH €MNPEALEL TPLOL KOWWVIKA-CUVALOONUATIKA amoTeAéopaTa:
autoavtiAnyn, cuvaloOnuATIKA MPoBANRUATA Kol OXOALK CUMIABELQ.

Ta evprpata deixvouv OTL Ta aLdLd TG AUCTPAALAC XPNOLLOTIOLOUV
UTTOAOYLOTEG OTO OXOAE(O LE TTAPOLOLO TPOTIO, OLOKWVTAC KUPLWG CUYKEKPLUEVEG
HaBnolakég 6e€LOTNTEG (T.X. LOONUATIKA Kol aAdaBnTIOUO) Kal omavia aoxoAolvtal
HE SNULOUPYIKEG SpaOTNPLOTNTEG. EMUTAEOVY, Ta EUPAATA ATTOKAAUTITOUV OTL N
OUVOALKA Xprion umoAoylotr dev dalvetal va €XEL ONUAVILKO AVTLKTUTIO oTa
KOLVWVIKO-oUVOLoBNUaTIKA amoteAéopata Twy matdltwv. Mia e€alpeon, pia pkpn
ONUAVTLKA CUOXETLON METAEL TNG SNULOUPYLKOTNTAC KOt TNG autoavTiAnyng BpEOnke
Kal SlepeuvnOnke mepaltépw. Zu{NTOUVTOL OL CUVETIELEG YLOL TNV TIPAKTLKNA KL OL
OUOTAOELG YLa LEAAOVTLKA €peuva.  [Emiotpodr oto CV]

44. Gregoriadis, A., Tsigilis, N., Grammatikopoulos, V., & Kouli, O. (2016). Comparing
quality of childcare and kindergarten centres: the need for a strong and equal
partnership in the Greek early childhood education system, Early Child
Development and Care, 186(7), 1142-1151. DOI:
10.1080/03004430.2015.1077820

The purpose of this study was to examine whether kindergartens and childcare
centers differ in terms of educational and caregiving components. More specifically,
two aspects of the process quality of the early childhood education and care were
examined regarding the “Activities” and the “Program structure”.

A multistage sampling technique was applied to recruit a national
representative sample from the Greek early childhood education system. 535 early
childhood classrooms from kindergarten and childcare programs participated in the
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study, together with 4158 children. The quality of the participating classrooms was
evaluated with the use of the Early Childhood Environment Rating Scale-Revised
edition (ECERS-R).

Results showed a medium-quality picture from both the kindergarten and
childcare classrooms. Explanations are provided regarding the statistically significant
differences between the two types of preschool programs. This study attempts to
initiate a discussion about the need to build a strong and equal partnership between
kindergarten and childcare programs and to move towards a more coherent
approach in the Greek early childhood education system.

IKOTIOG AUTAG TNG LEAETNG NTAV va EETACEL EQV TA VNTILAYWYELX KAl oL
nawdikol otabpol SltadEpouv w pog Ta otolxeia ekmaidevong kat ppovridag. Mo
OUVKEKPLUEVQ, EEETAOTNKAV SUO TITUXEG TNG TTOLOTNTAC TG dtadikaaoiag tng
T(POOXOALKAG ekmaideuong Kol pPovTidag OXETIKA E TIG «ApAOTNPLOTNTES» KAl TN
«Aopn tou MNpoypapuatocy.

Edapuootnke pia texvikn detypatoAnyiag moAAamiwy otadiwv yla tnv
nipooAnyn evog eBVIKOU AVIUTPOOWTEVUTIKOU SElyaTOG amd To EAANVLKO cUOTNHA
T(POCXOALKNAG EKTIALOEVONG. XTN LEAETN CUMMETELXAV 535 TAELG MPOOXOALKN G NAKLOG
oo MPOoypAUATA VATILAYWYELOU Kal TtatSikwy otabuwy, pall pe 4158 mawdia. H
TIOLOTNTA TWV AlBOUCWV TTOU CUMMETEaV afloAoyrOnke e Tn xprion Tng
AvaBewpnuévng Ekdoong tng KAipakag BabpoAoynaong MeptBariovtog Npwipou
Matdlov (ECERS-R).

Ta anoteAéopata €8V LO ELKOVO LETPLAC TTOLOTNTOG TOOO ATO TIG TALELG
TOU VNTILAYWYELOU 000 KoL amo TIG TaLelg Tou madikol otabuou. Mapéxovrat
EMEENYNOELG OXETIKA E TLG OTATLOTIKA ONUAVTLKEG SLadpopEG LETAEL TwV SU0 TUNWV
TIPOYPOAUUATWY TIPOCXOALKNAG NALKIAG. AUTA N LEAETN ETUXELPEL val EEKLVOEL L
ou{ATNON OXETIKA LE TNV AVAYKN OLKOSOUNGCNG KLOG LOXUPAG KOL LOOTLUNG
ouvepyaoiag LETAEY TWV MTPOYPOUATWY VNTILAYWYELOU Kol TTOSIKNAG LEPLUVAC KOl
VQL TIPOXWPNCOULE TIPOC LA TILO GUVEKTLKI) TIPOCEYYLON 0TO EAANVIKO oUOTN A
TIPOOXOALKAG ekmaidevonG.  [Emiotpodn oto CV]

45. Kouli, 0., Grammatikopoulos, V., Gregoriadis, A., & Zachopoulou, E. (2015).
Measuring the quality of Movement-Play Scale in Greek early childhood
education settings. Journal of Physical Activity, Nutrition and Rehabilitation,
PANR e-ISSN: 2421-78243

Movement activities are crucial for the health and the overall development of
young children. The purpose of this study was to evaluate the quality of the
environment for movement activities in the Greek early childhood education (ECE)
using the ‘Movement-Play Scale’ (MPS) (Archer & Siraj, 2012; 2015a). This scale
consists of three items, with 30 indicators: (i) Space & Resources, (ii) Adults engaging
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in movement with children, and (iii) Planning for movement-play from observations
of children. Twenty trained assessors evaluated 338 kindergarten classrooms from
12 regional areas of Greece. Each classroom had approximately 20-30 children from
4 to 6 years old and 1 or 2 teachers. The results showed relatively low to medium
scores on environment quality, indicating the need for improving the environment
guality of movement and physical activity in Greek ECE. Further examination of the
quality of the movement, play and physical activity environment in the Greek ECE
system could provide an increased understanding of the factors that contribute to
this quality or lack of it.

OL 6paotnpldTNTEG Kivnong ival {wTLkAg onpaciag ylo TNV Uyeia Kat Tt
OUVOALKA QVATTTUEN TWV ULIKPWV TTALSLWV. ZKOTIOG AUTAG TNG LEAETNG TV VA
afloAoynoEL TNV OLOTNTA TOU TEPLBAAAOVTOC yLa TIG KLVNTIKEG §paaTNPLOTNTEG OTNV
eANVLIKA tpooxoAikn eknaidevon (ECE) xpnowonowwvtag tnv «KAipaka Kivnong-
MNayvidiov» (MPS) (Archer & Siraj, 2012; 2015a). Auth n KAk amoteAeitol anod
Tpla otowela, pe 30 Seikteq: (i) Xwpog & Nopo, (ii) EvAAKEG TOU eUMAEKOVTAL OTNV
Kivnon pe moudid kat (i) xeSL00UOG yLa Ty vidt Kivnong amo mapatnpnoeLg
nadlwv. Eikoot eknatdeupévol aflodoyntég afloAoynoav 338 TaLeLg vamaywyeiwy
ano 12 nepipepelakeg meploxeg tng EANadag. Kabe taén eixe nepimou 20-30 madia
oo 4 £wg 6 etwv Kat 1 1 2 matdaywyous. Ta anoteAéoparta £6€1€av OXETIKA
XOUNAEG EwG pecaieg BaBuoloyieg otnv moldtnTa Tou nepLBAaiiovtog,
UTIOSELKVUOVTAG TNV avaykn BeAtiwaong Tng moldTnTag Tou mepLBAAAOVTOC TNG
Klvnong kat tng duotkng Spaotnplotntag otnv EAAnviky HME. Mepattépw e€€taon
NG molotnTag Tou meptfarlovrog kivnong, matyvidlol kat GuoLknG SpaocTnpLloTNTAC
0T0 eAANVIKO cuotnua ECE Ba pnopouoe va mpoodEpel pia avénpévn katavonon

TWV MapayovTwy ou cUPBAAAOUY o€ auThV TNV TtolotnTa N TV EAAeWr tTe.
[Emotpodn oto CV]

46. Grammatikopoulos, V., Linardakis, M., Gregoriadis, A., & Oikonomidis, V. (2015).
Assessing the Students' Evaluations of Educational Quality (SEEQ) questionnaire
in Greek higher education. Higher Education, 70(3), 395-408. https:
//doi.org/10.1007/s10734-014-9837-7 10.1007/s10734-014-9837-7

The aim of the current study was to provide a valid and reliable instrument for the
evaluation of the teaching effectiveness in the Greek higher education system. Other
objectives of the study were (a) the examination of the dimensionality and the
higher-order structure of the Greek version of Students’ Evaluation of Educational
Quality (SEEQ) questionnaire, and (b) the investigation of the effects of several
background variables on students’ evaluations of teaching (SET) scores provided by
the Greek version of SEEQ. A total of 1,264 students participated by filling in the
guestionnaires administered to them. The participants were selected from social
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science departments that belonged to eight universities of Greece. The results
showed solid evidence of the applicability of the Greek version of SEEQ, by
confirming the factor structure of the instrument and reassuring the
multidimensionality of the teaching effectiveness construct. Additionally, the effects
of several background variables on teaching effectiveness further supported the
validity of SET scores.

ZTOX0C TNC MapoUoac HEAETNG ATAV VO TTAPACYEL Eva €YKUPO Kal afLOTILOTO EpyaAEio
yla tnv afloAdynon tng amoteAeopatikotnTag T StdackaAiag oto eAANVIKO
ocvuotnua tprtofabutag ekmaidbevong. ANAoL otoxoL TnG HeAETNG ATtav (a) n e€€taon
¢ Stdotaong Kat TG SounG avwTePNS TAENG TG EAANVLKNG €K6ooNG Tou
gpwtnuatoloyiou A¢loAdynong tng Exkmawdeutikng Nowotntag twv Qotntwv (SEEQ)
kat (B) n dtepevivnon Twv EMMTWOEWV MOAAWV peTtafAnTwyv umoBabpou os OL
BaBuoAoyieg Twv atlohoyroswv tn¢ dtdaokaliag twv padntwv (SET) mapéxovral
amo tnv eAAnvikn €kéoon tou SEEQ. JuvoAika 1.264 pabntég cuppeTeiyav
CUUITANPWVOVTOG T EPWTNUATOAOYLA TTOU TOUG Xopnynonkav. Ot GUUPETEXOVTEG
ETUAEXONKOV OO TN LOTO KOWVWVLKWY ETILOTN LWV TIOU QVIKOAV OE OKTW
navenotuLa tng EAAGSag. Ta amoteAéopata £6eav oTEPeeC anmodeifelg TG
epappoopoTnTac TNS EAANVIKN G €k6oong Ttou SEEQ, emiBePatwvovtag tn Soun Twv
TIAPOYOVIWY TOU 0pyAvou Kal kaBnouyxalovtag tnv noAuvdiaotatn Soun g
SLOAKTLKN G AMOTEAECUATIKOTNTAG. ETUTALOV, OL EMEPACELS TTOAAWV PETABANTWY
urmtoBAaBpou otnV anmoteAeoUATIKOTNTA TN St6aoKaAiag UTIOOTHPLEQY TIEPALTEPW TNV
gykupotnta Twv BabuoAoywwy SET.  [Enmiotpodh oto CV]

47. Gregoriadis, A., Grammatikopoulos, V. (2014). Teacher-child relationship quality
in early childhood education: The importance of relationship patterns. Early Child
Development and Care, 184(3), 386-402.

The purpose of this study was to examine kindergarten teachers’ and
children’s perceptions of their relationships following a person-centered approach,
and to describe patterns of relationships between them. 67 Kindergarten teachers
and 403 children completed two measures designed to explore their perceptions of
their relations. Four patterns of kindergarten teacher-child relationships were
identified both from teachers and children reports. Results showed that three of the
reported patterns resembled patterns reported by other researchers for teacher-
child relationships. An interesting finding was that the notion of dependency and it's
relation with closeness and conflict had a different interpretation from teachers in
the Greek educational context. Practical and theoretical implications are discussed.

O OKOTIOC QUTNC TNE Epyaciag ATaV va eEETACEL TNV TTOLOTNTO TWV OXECEWV
KL EVTIKOU-PaONTHA Kal emtiong va avadeifel pia TumtoAoyla aUTWV TwWV OXECEWV.
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AUTO emyelpnOnke HEoa amo tn cUAAoyr SESOUEVWV YLa TIG OXETELS VATILOLYWYOU-
HaBntr, 1600 Ao TNV MAEVPA TWV EKTIALOEVUTIKWY 00O Kal artd TNV MAEUPA TWV
pobntwv. Ao ta anoteAéopata avadeixbnkav cUVOALKA TECOEPA LOVTEAQ
OXEO0EWV: O€eTIKO, AeLTOUPYLKO, AUCAELTOUPYLKO Kal E€aptnuévo. Ta amoteAéopata
OUUPWVOUV UE TN YEVIKOTEPQ AMOSEKTH TUTTOAOYLO TWV OXECEWV EKTIALOEUTIKOU-
nalntn Slebvwg. To evdladépov elpnua TG MapoUoag Epyaciag ATav n
SladopeTIKA epunVeia TG évvolag TnG «eEAPTNONG» ard Toug EAANVEG
ekmaldeuTIKOUC. Aev avadeixBnke SnAadn n apvnTIKN onuacio Ttou €XEL N
«e€aptnon» SleBvwg. AvtiBeta ol EAANVEG EKMALOEUTIKOL TTPOTYOALKN G AYWYNG
Seiyxvouv va amobidouv pia mio Btk onuoacia otn oxéon autr. Emiong onuoavtiko
oTolxelo NG epyaciag NTav n mpoomdbela va SLEpEUVAOEL TNV TUTIOAOYIA TWV
OXECEWV EKTIALOEVTIKOU-HaBNTA ard TNV MAEUPA TWV HaBNTwV. [Emotpodn oto CV]

48. Grammatikopoulos, V., Gregoriadis, A., Tsigilis, N., Zachopoulou, E. (2014).
Parental conceptions of quality in Greek early childhood education. European
Early Childhood Education Research Journal, 22(1), 134-148.

The aim of the current study was to examine the assessments of parents of the
quality of early childhood education (ECE) in Greece. Five hundred fifty-three
preschoolers’ parents participated in this study providing quality and importance
ratings based on the Early Childhood Environment Rating Scale Parent Questionnaire
(ECERSPQ) for the aspects of ECE. The same aspects were evaluated with Early
Childhood Environment Rating Scale-Revised (ECERS-R) by trained observers. Results
suggested that parent ratings overestimate the
quality of ECE provided to their children, compared to those of trained observers.
Yet, both parent and observer ratings appeared to have a constant variance.
Moreover, observers’ results indicated that the provision of ECE quality in Greece
has to be improved in order to reach acceptable standards as in other developed
countries.

O oKOTIOC TNC Epyaciag autng nTtav va e¢etaoel tnv afia Twv afloAoyrnoswv
NG IoLoTNTAC TNE TPOOXOALKAG EKtaideuoNG Ao Toug yoveig Twv padntwv
TPOOXOALKAG NALKLOG. TNV €peuva cUMUETELXAV 553 yovei¢ pabntwv mou napeiyxav
6ebopéva atloAoynaong yla TnVv moldtnTa Tou MePLBAANOVTOC TNG TPOOYXOALKAG
eknaidevonc mou Aappavav ta matdid touc. O iSleg MAeUpPEC Tou TIEPLBAAAOVTOG
afloloynBnkav amo pio kKAipoka aloAdynonc péoa anod Tn CUCTNUOTLKA
napatipnon Twv NeEPLPAAAOVTWY AUTWV A0 TILOTOTIOLNUEVOUC EEWTEPLKOUG
afloloyntec. Ta anoteAéopata £6€€av OTL OL YOVELG UTTEP-EKTLLOUV TNV TOLOTNTA
ToU TMePILBAAAOVTOC TNG TTPOOXOALKNA G eKTtaideuong mou MpoodEpeTal ota madla
Touc. Evéladépov opwe Atav OtL T000 oTIG aLoAOYNOELG TWV YOVEWV, 000 KOl TWV
TILOTOTIOLNUEVWV £EWTEPLKWV afLOAOYNTWV OL TIUEG eixav otabepn StakLpavon.
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Emtiong n oUykpLon Twv TLHwV pe SleBveic épeuveg £6ei€e OTL ToV MepIBaiiov
TPOoOXOALKAG ekmaidevong otnv EANada xprlet BeAtiwong elSIKA OTOV TOUED TWV
XWPWV KoL UTIOSOUWYV.  [Emotpodn oto CV]

49. Konstantinidou, E., Gregoriadis, A., Grammatikopoulos, V., & Michalopoulou, M.
(2014). Primary physical education perspective on creativity: the nature of
creativity and creativity fostering classroom environment. Early Child
Development and Care, 184 (5), 766-782.

From the beginning of the 21t century, many authorities and educational
policies begun to campaign their curricula towards the promotion of creativity.
Researchers’ interest turned to teachers’ perceptions, implicit theories and beliefs
about creativity related issues which are reflect and influence their behaviors and
actions in classroom settings. Till today, no research recorded physical educators’
(PEds) perceptions about creativity related issues, although many EU member states
promote creativity in their primary curricula.

The PAC (Perceptions about Creativity) questionnaire was developed to
explore PEds’ perceptions on: a) the characteristics of creative student, b) students’
creative outcomes, c) the nature of creativity and d) the creativity fostering and
inhibiting classroom environment. The present paper discusses the findings from the
two latter aspects. Although PEds seemed to lean towards the democratic approach
of creativity, many of them held contradicting views. Also, they appeared undecided,
unaware and inconsistent with regard to creativity fostering classroom environment
issues.

Ao TG apx€G Tou 210U atwva, TIOAAEG ApXEC Kl EKTTALOEUTIKEC TIOALTLKEG
APXLOAV VO EKOTPATEVOUV TA TIPOYPALMOTO OTIOUSWV TOUG yLla TNV mpowbnaon tn¢
Snuoupytkotntac. To eviladEpov Twv epeuvnTWV oTpAdnKe oTLG AVTIAPELC, TIG
TIPOCWTILKEG BewpLeC Kal TIG TEMOLONOELS TWV EKTIALOEUTIKWY OXETIKA PE {NTAMOTA
TIou oxeTilovtal Pe TN SNUIOUPYLKOTNTA, TO OTola AVTIKATOTTPI{oUV KoL EmnpeAlouV
TG OUUTIEPLDOPEG KOLL TIG EVEPYELEC TOUG OTNV TAEN. MEXPL onUEpa, Kapia Eépeuva
Sev €xel kataypael Tic avtAnP el Twv duoikwyv atdaywywv (PEds) yia Bépata
TIoU oXeTL{ovTal PE TN SNUIOVPYLKOTNTA, av Kol TTOAAA Kpatn UEAN tne EE mpowBouv
™ SNULoOUPYLKOTNTA OTA BACLKA TTPOYPAUUATA OTToUS WV Toug. To EPWTNUATOAOYLO
PAC (Perceptions about Creativity) avantux6nke yla va Stepeuvioet TIg avTAPELS
TwV PED OXETIKA HE: a) TA XOPAKTNPLOTIKA TOU Snuioupylkol pabntn, B) ta
SnNUoLPYLKA amoTeEAEoHATA TWV HadnTwy, y) TN duon g SnULoupykotnTag Kot §)
To meplBariov ¢ Taéng mou mpowbel Kal avacTtéAAeL T dnuloupykotnta. H
mapouoa EPy0oia TPAYUATEVETAL TA EUPNHATA Ao TG SUO TEAEUTALEG TTUXEG. AV
kal ta PE dawvétav va kAivouv tpog tn SnUOoKPpATIKA TIPOCEYYLoN TNG
SnuoupykéTnTaC, ToAAOL amd autoU¢ ixav avtikpouodpeves anoPels. Emiong,
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gudpaviotnkav avamodAclotol, ayvonUEVOL KOl 0OUVETELC Og O,TL adopd BEpata
nepBAANOVTOG TNG TAENG TTOU TIPOAYEL TN SNULOUPYIKOTNTA.  [Emiotpodn oto CV]

50. MrupuriAn, M., Nanavépéou, M., FpnyopLadng, A., Immnékn, B. (2014). Ot
OTOMLKEG OUVEVTEVEELG WG LECO YVWPLULAG LE Ta TTaLSLd PooXOALKAG NALKIAG:
Eunelpleg apyapwwv dortntwv. Epeuva otnv Exknaibevan, Eibiko teuyog, 32-57.
e-ISSN: 2241-7303.

Avdpueoa oTiG BACLKEG LKOAWVOTNTEG TTOU TIPETIEL VAL AVAITTUEOUV KATA TNV PXLKN
ekmaidevon toug ot urtoPndlotl ekmatdeutikol, ival n KavoTnNTA avayvwpLlong Kalt
KATAVONONG TWV LOLAITEPWY XAPAKTNPLOTIKWY TWV TTALSLWY HLOG TAENG KoL N LKOVOTNTA
gTIKOWVWViaC pall Toug. Me oTOX0 TNV AVANTUEN TWV TTAPOTIAVW LKAVOTHTWY HLO OO
TIC TUO OUVNOLOUEVEG OTPATNYLKEG OTL( Omole¢ Kalouvtal va efacknBouv ol
urtoyndlot ekmatdeuTikol, Katd tn SLAPKELD TWV OTIOUSWV TOUC, E(VOL OL OTOMLKES
OUVEVTEULEELG pe maudLa.

Kata tn Stdpkela tng A’ daong tou mpoypaupatog tng MpakTikng Aoknong tou
Tunuoatog Emotnuwv MpooxoAlkng Aywyng kot Ekmaidsuong tou ApPLOTOTEAELOU
Mavemiotnuiou ©Oegocoalovikng, XPNOLUOTONONKAV Ol OTOULKEG OUVEVTEUEELG
EKTIALSEVTIKWV-TIALS LWV WG Eva gpyaleio mou pmopet va dwaoel otoug uroPndLoug
EKTIALSEVUTIKOUG TN SuvatotnTa va €0LKELWOOUV E TEXVIKEG SLATUTIWONG EPWTNOEWY
KOLL ETILKOLVWVLOG PE PLIKPA TIALSLA KA VO TIPOCEYYLOOUV TOV TPOTO OKEYNG AUTHG TNG
nAwiog.

Meta tn ouvévteuén pe €va maldi tng SIKAG Toug emAoynG, ol GOLTATPLES
KANOnkav va amavioouv o€ €PWTINCEL; TToUu adopoloav To OXeSLOOUO Kal TNV
UAOTIOLNGON TWV ATOULKWY CUVEVTEVUEEWV E OTOXO TN Slepelivnon TwV amoPewWY TOUG
YlOL TO GUYKEKPLUEVO EPYAAEID WG «UECO yvwpLuiag» pe ta madld. H avdluon twy
amavtioswv 114 dottntpuwv Sivel Xpriolueg mAnpodopleg yia TG avitANPelg Twv
dOLTNTWV OXETIKA HE TA XAPOAKTNPLOTIKA Kol T SuvatdtnTeg TwV AWV TNG
TPOOXOALKAG NAWKIOG Kal tTn XPNOWOTNTA, N UN TNG QATOULKAG OUVEVTEUENG WG
S16akTIKO epyaleio. Ta anoteAéopata €8el€av OTL N cuvevTeuEn Pe Ta madld pmopet
VQ QTTOTEAECEL LA QTTOTEAECUATLKN) OTPATNYLKNA KOATA TNV OPXLIKA eKkmaidbevon twv
EKTIOLOEVTIKWY, yla TNV gvatoBntomoinon Kat t yvwpLia toug pe ta madid tng
TIPOOXOALKAG NAIKLOG.  [Emiotpodr oto CV]

51. Chatzipanteli, A., Grammatikopoulos, V., Gregoriadis, A. (2014). Development
and evaluation of metacognition in early childhood education. Early Child
Development and Care, 184 (8), 1223-1232.

In a rapidly changing world, early childhood educators should support new

forms of teaching and learning, enhancing the learning environment and bringing
schools better in tune with 215t century realities. Preparing the students to become
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competent lifelong learners must be the main aim of schooling today. An important
aid towards this aim is metacognition, due to its important and its contribution to
learning and knowledge transferring.

This chapter discusses the literature on metacognition, the techniques that
improve it and the way it is evaluated in education, and especially in early childhood.
The engagement of young students in metacognitive thinking is considered necessary
as they considered capable of developing fundamental forms of metacognition after
the age of 3.

The development of metacognitive activities for early childhood education could
help students become thoughtful about their learning process. Apart from the
practical implications for educators, the chapter closes with the presentation of
physical activities that describe reciprocal and self-check teaching styles and guide
young children to reflect on their own learning and realize what they are doing.

Y€ £vav yprnyopo aVOITTUGOOUEVO TEPLBAAAOV OL EKTTALOEUTLKOL TIPOOYOALKNC
aywyng Ba mpémel va uloBeToUV Kal va umootnpilouv véeg uebodoug SdaokaAiog
Kal pabnong, £€tol wote va epmAoutilouv Tto padnolokd meplBAAAov Kol va

avtamokpivovtat otic pokAfoetc tou 21°Y awbva. H mpoetowpacio twv padntiv
woTe va yivouv kavol va paBaivouv og 6An toug tnVv mopeia otn wn, eival évag
Baolkdg oTtdX0C TOu onUEPLVOU oxoAeiou. H petayvwon eival pia moAU onuovtiki
be€lotnta mou BonBdsl mpog authv TNV KateuBuvon, AOyw TNG oNUACLOG KoL TNG
oUMPBOANG ™G otn pABnon kal otn petadopd TNG UABnong. H epyacia auth
TPAYUOTEVETOL TO TESIO QUTO, TIG TEXVIKEG TOU PEATWWVOUV KOL TO TWG N
petayvwon ofloloyeital TEAIKA otnv TPOCXOALKN ekmaidevon. H evowpdtwon tng
LETAYVWONG OTNV TIPOCXOALKN ekmaidevuon Bewpeital amapaitntn, Kabwg ta motdid
armo TNV NAKIO TWV TPLWV €TWV ovanmtlooouv Bookég popdég petayvwong. H
QVATITUEN TWV UETOYVWOTIKWY SpaoTnNPLOTATWY OTNV TPOCXOALK ekmaidsuvon Ba
propoucoe va BonBbnoel Toug pabntég va otoxalovtol OXETKA He TN Sladkaoia tng
paBbnong. Mépa amod TiIg BewPnTIKEG TIPOOEYYLOELS, N Epyacia auth TapabETel Kal
TIPAKTIKEC  Spaotnplotnte¢ mou Ponbouv Tou¢ paBntég va  avamtviouv
HETAYVWOTLKEG 6e€LOTNTEC.  [Emiotpo@n oto CV]

52. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (2013). Evaluating
preschoolers’ social skills: The impact of a physical education program from the
parents’ perspectives. International Journal of Humanities and Social Science, 3
(10), 40-51.

The purpose of this study was to investigate the parents’ perceptions
concerning the impact of a physical education program named ESPEC (‘Early Steps’
Physical Education Curriculum) on their children’s social skills. This study’s research
design followed the ‘concurrent triangulation strategy’ of mixed method research.
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Based on this research design, parents participated in ESPEC evaluation providing
both quantitative and qualitative data. The “Social Behavior Instrument” (SBI) was
administered and 181 parents (87 from the control group and 94 from the
experimental group) completed the SBI before and after the implementation of the
ESPEC. For the qualitative data 16 randomly selected parents with children in the
experimental group were interviewed. Results showed that no statistical differences
were found between the control and experimental measures for all 18 items of SBI.
The qualitative data provided a more insight view of the improvement of children’s
social skills.

The overall picture, deriving from the results, showed that the implementation
of a physical education program (ESPEC) had positive impact and improved various
social behaviors and skills of preschoolers. This shows that physical education
programs with their informal atmosphere and content constitute an ideal setting in
which social skills can be developed. Also, the participation of parents as valid and
reliable external evaluators in intervention programs is further supported from the
results of this study.

IKOTOG AUTAG TNG LEAETNG NTAV va SLEPEVVNOEL TIG AVTIAPELS TWV YOVEWV
OXETLKA LLE TOV OVTIKTUTIO EVOC TIPOYPAUUATOC GUOLKNAC aywyr¢ TTou ovoualeTal
ESPEC («Early Steps» Physical Education Curriculum) oTLG KOWVWVLIKEG S€ELOTNTEG TWV
TALSLWV Toug. O EPELVNTIKOC OXESLAOMOG QUTA G TNG LEAETNC akoAoUBnaoe Tn
«OTPATNYLKA TAUTOXPOVNE TPLYWVOTIOINoNC» TNG £PEUVOC HELKTAC HEBOSoU. Me Bdon
QUTOV TOV €peUVNTLKO oXeSLAoUO, OL Yovelg cuppeTeixav otnv afloAoynon ESPEC
TLAPEXOVTOG TOOO TTOOOTIKA OGO KOlL TIOLOTIKA SeSopéval.

XopnynBtnke 1o «M£oo Kowvwvikng Zuunepipopac» (SBI) kat 181 yoveic (87
oo tnv opada eAEyxou Kal 94 amo tnVv MeEpapatiky opada) ohokApwaoayv to SBI
TPLV KAl LETA TNV edappoyn Tou ESPEC. MNa ta molotika dedopéva epwtribnkav 16
Tuxaia eTiAeypéVoL YOVELS pe madld otnv nelpapatiky opdada. Ta anoteAéopata
€6el€av otL ev BpEOnKav oTATIOTIKEG SLadopEG LETOEL TWV UETPrOEWV EAEYXOU Kall
TWV MEPAUATIKWY LETPAOEWV KoL yia Ta 18 otolyeia tou SBI. Ta molotikd dedopéva
napeiyav pLa o dtopatikn amon yia T BEATIWoN TwV KOWWVIKWY §€ELOTATWY TWV
natdlwyv. H cuvoAlkn €lkova, ou poéKue amod Ta anoteAéopata, E6€LEE OTLN
epappuoyn evog mpoypaupatog puaotkng aywyng (ESPEC) eixe Betikd avtiktumo Kal
BeAtiwoe 51aPOPEC KOWWVIKEC OUUTIEPLDOPEG Kal HEELOTNTEC TWV TTOLSLWV
TIPOOXOALKAG NALKLOG. AUTO Seixvel OTL Ta TPOYPAUMATA PUCLKAG OyWYI G LE TNV
ATUTIN ATHOodALPO KOl TO TIEPLEXOUEVO TOUC amoteAoUV éva LOaviko TeplBaAAov oTo
OTIOLO UMOPOUV Va avamtuxBouv KOWWwVIKEG Se€LotnTeC. Emiong, n cuppeToxn TwWV
YOVEWV WE EYKUPWV Kol a€LOTILOTWY €EWTEPLKWV OELOAOYNTWY O TPOYPAUATA

napEUBaong umooTnPIleTaL MEPALTEPW OTTO TOL ATIOTEAECHOTO AUTAG TNG LEAETNG.
[Emiotpodn oto CV]
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53. Grammatikopoulos, V., Gregoriadis, A., & Zachopoulou, E. (2013). Evaluating an
early childhood educators’ training in six European countries. International
Journal for Innovation and Quality in Learning, 1 (2), 15-21.

The aim of the current study was to evaluate the training provided by the
project “Early Change: Promoting the professional development of early
educators.” The training was conducted in six European countries between
October 2012 and January 2013, and the participants were 122 early
educators from six different countries. The aim of the training was to help the
participants develop basic research skills by teaching them how to implement
an Environment Rating Scale, the ECERS-R.

The evaluation design was based on the use of mixed methods as both
qgualitative and quantitative data were collected. The results supported the
successful provision of the training towards the improvement of the
participants’ research skills and the enrichment of their knowledge. Implications
for the educational field practice are also discussed.

O oT10X0¢ TNG MapoloAG HEAETNG NTAV va afloAoyroEL TNV ekmaideuon mou
TIAPEXETOL Ao To £pyo «Mpwiun AAayn: NpowBnon TnG eMayyeEAUATIKAG
oVamTUENC Twv matdaywywv mpooyoALknc nAwkiacy. H eknaideuon Sie€nxOn ot €L
EUPWTTAIKEC XWPEC amod Tov OktwPplo Tou 2012 €wg Tov lavoudplo Tou 2013, Kat
Ol CUMMETEXOVTEG NTav 122 ekmaldeuTikol amo £€L SLapopETIKEG XWPEC. ZTOXOG
™G ekmaibevong Atav va BonBnoEL TOUG CUUHETEXOVTEG VA avamtuéouv BaoLKEC
epeLVNTIKEG Se€LoTNTEG SLEAOKOVTAG TOUG WG va edpappolouv pla KAtpaka
AwaBaBuong MeptBailovrog, Tnv ECERS-R. O oxedlaopdg tne a€loAdynong
Baolotnke otn xpron MIKTwv HeBodwv kabwg cUAAEXBNKAV TOGO TIOLOTIKA 600
KoL toooTika dedopéva. Ta amoteAéopata UTTOOTAPLEQV TNV ETILTUXN TTAPOXH TNG
ekmaibevong e otoxo TN BeATiwon Twv €peLVNTIKWY Se€loTATWY TWV
OUMUETEXOVTWY KOLL TOV EUMAOUTLOMO TWV YVWOEWV TOUC. ZulntolvTal ETioNnG oL

ETUTTWOELG YLOL TNV TIPAKTLKI) TOU eKMaldeUTIKOU Ttedlou.  [Emotpodn oto CV]

54. Grammatikopoulos, V., Tsigilis, N., Gregoriadis, A., Bikos, K. (2013). Evaluating an
induction training program for Greek teachers using an adjusted level model
approach. Studies in Educational Evaluation, 39, 225-231.

This study is about the evaluation of the introductory training program for
educators who just got appointed in the public sector in Greece. The program was
evaluated by adopting an adjusted level model approach. The innovation in this
approach was the integration of methods. Qualitative and quantitative data
collection procedures were applied in order to assess the value of the training based
on the five levels proposed by Guskey (2000; 2002). The introductory training was
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provided to Greek educators who are appointed as permanent public employees at
the beginning of each academic year. The results were encouraging for the
applicability of the level model based evaluation in educational settings. Moreover,
the sequential hierarchy of the model was also tested for the levels that were
assessed quantitatively. The hierarchical order was supported for the levels
reactions, use of knowledge, and results. Further evidence is needed in order to
support the integration of methods in level models approach and the sequential
order of the five model approach proposed by Guskey.

H epyaocio autr mpayuateUeTaL €va PoviEAO afloAdynaong yLa TNV ELCOYWYLKN
ETUUOPDWON TWV EKMALOEUTIKWY TIOU TIpooAapBAavovtal otnv mpwtofaduia Kat
deutepofabuia exnaidevon. H empudpdpwon aflohoyndnke e TNV TPOCAPOY EVOG
«HOVTEAOU eMUTESWVY», e GUAAOYH ATTO TTOLOTLKA KOl TIOOOTIKA dedopéva. Ta
«UOVTEAQ eTUMESWVY €lval afloAoynoelg eupEwc dladedepéveg otnv afloAdynon
ETUUOPDWONG OTOV OPYOVWOLAKO TOHEQ KoL TEAEUTOLA ApXLoOV va ULoBeTOUVTAL E
TipooapP-HoYEC Kal otnv eknaibevon. Ta anoteAéopata £6el€av BeTka otolxeia
yla TNV KOTaAANAGTNTA TOU MOVTEAOU TIOU ULOBETNONKe otV mapoloa gpyacia yla
NV emuopdwon ekmatdeutikwy. E€etaotnke emiong n dtadoxkotnta otnv
LEPAPXLIK SO TwV ETUTE-OWV yla T EMUMESA OMOU UTIRPXOV TTOCOTIKA dedopéva
LE TO AMOTEAECUATA VA UTIOOTNPIL(OUV TNV LEpapXLk Soun. BEPBala, mepattépw
eunelpika Sedopéva Ba xpelaotolV yla tn HEAETN o0 BABOG TwV «LOVTEAWV
ETUWMESWV» KOl TNV KATAAANAOANTA TOUG OTO XWPO TG EMUOpPwaong otnv
EKTIALOEVTIKA.  [Emiotpo@n oto CV]

55. Bikos, K., & Gregoriadis, A. (2012). Moral judgments of sociometrically neglected
children concerning their bullying experiences in the first grade. International
Journal of Humanities and Social Science, 2 (9), 23-33.

Recent findings have shown that school bullying is becoming an ongoing and
serious problem that children and educators face on a daily basis. For example,
unpopular children have increased possibilities of being rejected than their peers and
are at great risk of experiencing depression and low self-esteem. In addition, bullying
has recently been identified by researchers as a classic moral issue, insofar as it
involves intending to hurt another person or behaving in a way that may harm other
people. The purpose of the present study is to investigate children’s experiences,
understanding and moral judgements of school bullying. Three first grade classes
participated in the study, one from a public and two from a private primary schools in
Thessaloniki. Children’s sociometric status was determined using the procedure
described by Coie, Dodge and Coppotelli (1982). Besides the standard “like most’ and
“like least” nominations, children were asked to identify three classmates who get
“picked on and teased” so that victimized subgroups of neglected-bullied children
could be identified. Children who were identified as sociometrically neglected,
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became the “target-children” of this study. These children were prompted to talk
about their bullying experiences and to answer to open-ended questions. More
specifically, two researchers observed the daily interactions of each one of these
children for three days in a row. They recorded specific interactions and bullying
incidents in which the “target-children” were involved and they interviewed them
about these particular occasions. Children’s responses revealed significant levels of
social distress, submission and low self-esteem, but they also suggested the “moral”
nature of the motives of bullies, such as sadistic and deliberate aspects of bullying that
are not fully included and described in the existing subtypes of aggression. The
aforementioned finding which has already been supported empirically in the study of
Bosacki, Marini and Dane (2006), may help researchers to broaden current
conceptualizations of bullying and victimization.

O OKOTIOC NG Epyaciag auTn¢ eivat va SLEPEUVAOEL TIC EUMELPLEC KOl TLG NOIKEC
KPLOELC TWV TTaLSLWV yLa To oXOALKO ekdoPLopo. Tpelg TALelg mpwtng SNUOTIKOU
OUMMETEYQV OTNV £peuva, pia and SnUooto kot SUo amo WOLWTIKA SNUOTIKA oXoAsla
NG Oeooalovikng. Eldikotepa, ePAPUOOTNKE N KOWVWVLIOUETPLKN HEBOSOG Kot
EVTOTOTNKAV HOONTEC TTOU KATATACCOVTIAV OTNV KOTNyopila SNUOTIKOTNTAG
«TapapeANUEVOGY. AkOAoUBNOE MapaTAPNOoN TWV MAPAUEANUEVWY HaBNTWY Kat
OUVEVTEUEN OXETIKA HE TLC EUTIELPLEC TOUG ATTO OXOALKO EKPOBLOUO. AUO EPEUVNTEG
mapatnpovuoay TG KaBNUeEPLVEC AAANAETILOPACELC TWV TIOPAUEANUEVWV TTOLSLWV YLO
TPELG LEPEC KaL KATEYPAP OV CUYKEPLUEVEG AAANAETILOPACELG KOL TIEPLOTATIKA
oXoAkoU ekdofLopol ota omola avapixbnkav ot mapapeAnuévol pabnTég Tou
Selypatog. Ztn cuvEXELO TTAPAV CUVEVTELEN A0 AUTOUG TOUG MOONTEG yLa aUTA Ta
OUVKEKPLUEVA TTEPLOTATIKA. OL amavtioeLg Twv adlwv £6et€av onpavtika enineda
KOLVWVLKNC aIOYONTEUONC, TAPALTNONG, UTIOTAYNC KAl XONARG OLUTOEKTIUNONG,
oA £6eL€av emiong Kal tnv «NOWKA» TTAELPA/PUCT TWV KLVATPWV TWV OXOALKWV
€KPOBLOTWY, OTIWE OL CASLOTIKEG KOLL OKOTILUEG TTAEUPEG TOU OXOALKOU ekdoBLopou, oL
ormoleg Sev elval MANPWE EVTAYUEVECG OUTE KoL TIEPLYPADOVTOL EMOPKWGS OTOUG
UTTAPXOVTEG TUTIOUC ETILOETIKOTNTAC. TO EUpnUO QUTO Umopel va BonBbnoel toug
EPELVNTECG va SLEUPUVOUV TNV KATAVONGCN TOug YUpw aro th Bupatomnoinon Kat Tto
OXOAKO ekdOPBLOUS.  [Emiotpodri oto CV]

56. Mruipuridn, M., & Fpnyopladng, A. (2012). O poAog TOU ATTOCTIACUEVOU
EKMALOEVTIKOU OTNV TIPAKTLKA AOKNON TWV MOLSay WYIKWV TUNUATWV.
Moadaywyikn Emtdewpnaon, 54, 169-179.

Baoikn mpolnéBeon yia tn Ste€aywyn NG MPAKTIKAG Aoknong Twv urtoPndiwy
EKMOLOEVTIKWY QmoTteAel n emomrteia kot n kaBodAynorn Toug amd EUMELPOUC
natdbaywyoug. e avtiBeon pe ta Slebvr Sedopéva, KATA TO OMola TNV EMOMTELN TWV
doutntwv avalapPfavouv "emayyeApatiec" €mMOMTEC, O0TO €AANVIKO EKTMOLOEUTIKO
OUOTNUA TO CUYKEKPLUEVO pOAO emwpilovTal eKMALSEUTIKOL TTIOU QMOCTIWVTAL OTa
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TIAVETILOTNULAKA TUAROTA €L6IKA Ylot TO OKOTIO QUTO. ITnV «TpLada cuvepyaoiag -
enontelagy mou anaptileTal and Tov MAVETLOTNMLIOKO KaBnyntr, TOV OmMOCTACUEVO
EKALOEVTIKO KAl TO POLTNTH, OL ATOCTIACHEVOL EKTIALOEUTIKOL KaAouvTal, cUpdwva
HE TIG ouyxpoveg maldaywylkég avttAPelg, va Bonbricouv to doltntr OxL Lovo va
HETAOXNMATIOEL T Bewpla og mpagn, ald Kal va pmnel o€ Pl Stadlkacio KpLTikou
QVaOTOXOOHOU.

H napouoa epyacio anoteAel HEPOG pioG EUPUTEPNG EPEUVNTIKAG IPOOTIABELAG
OKOTIOG TNG omoiag Ntav va avadeifel Tn onuacio Tou poAoU TWV OMOCTIACUEVWV
EKTIALOEVUTIKWYV OTLG TIPOKTLKEG ALOKAOELG TWV TTOLSAYWYLKWV TUNUATWY KoL vaL
KataypaPeL Ta mpoBARLATO TTOU UTIAPXOUV OXETIKA LE: O) TO POAO KOLL TLG
UTIOXPEWOELG TOUG OTLG TIPAKTIKEG ALOKNOELG, B) TIC MALS Ay WYLKEG KOl ETILOTNLOVLKEG
T(POKANOELG TIOU CUVAVTOUV KOTA TNV EKTEAECN TWV KABNKOVTWV TOUG KaL V) TLG
eMeieig mou adopolv To poAo Toug o Beopko emtimedo. To HEPOG TNG EPEUVOCG
TIOU TTOPOUCLALETAL OTN CUYKEKPLUEVN EpyOoia SLampaypaTteUETAL TN BECUIKN
S1aotaon Tou pOAOU TOU OIMOCTIAOUEVOU EKTTALOEUTIKOU. 2TNV €PEUVA CUMUETEIXAV
14 vnrnuaywyol, anoonacpévol otnv Mpaktikn Acknon tou TuRpatog Emotnuwy
MpooyxoAkng Aywyng kat Ekmaideuong tou A.M.0. katd To akadnuaiko €tog 2008-
2009. H cuM\oyn Twv 8e80UEVWVY TIPAYUATOTIOBNKE E TN CUUTARPWGCN
gpwTnUatoloyiwv kot t dte€aywyn opadikwy cuvevteuEewv. H avaAuon Twv
Sebopévwy £8¢elfe, OTL 0 pONOC TOU AIMOCTIACUEVOU EKTTALOEUTIKOU OTa TtaldaywyLkd
TUAMATA TNG XWPAG, Xapaktnpiletal ano Oeoukég eAelelg os eminedo nmeplypadng
TWV EMAYYEAUOTIKWY TOUC UTIOXPEWOEWV, OO OVTLGACELG OXETIKA UE T
ETAYYEALATIKA TOUG Sikalwpata, aAAd Kal and npoPAnuata o 0tL adopd Ta
kpttipla mpocAnPng kat aLloAdynor ¢ Touc. [Emotpodn oto CV]

57. FpnyopLadng, A., & MpappatikonouAog, B. (2011). H a&loAdynon tng
OUVEPYATLKAG SLbaokaAiag otnv mpooXoAlkn nAwkia. Matdaywyikn Emidewpnon,
51, 25-41.

H ouvepyatik pabnon anoteAel pio amodektr KoL EUPEWG XPNOLLOTIOLOUUEVN
HEBodo SlbaokaAiag oe OAeg TIg Babuideg tng ekmaidevong. H onuaoia tng
OUVEPYATLKAC Ipoaéyylong/nebddou yla tn pabnon kat tnv avamntuén twv nadlwv
EXEL TEKUNPLWOEL oo peyaAo MANBOC EUMELPLKWV EPEUVWV TLC TIPONYOULLEVEG
Sekaetiec. QOTO00, MOPA TNV EUPEWG ATOSEKTH) UTIOCTNPLEN TTOU TIPOCDEPEL N
ouvepyatikn pabnon/uébodog otoug matdaywyouc, urntdpxouv oANol ekmadeuTikol
miou Slotalouv va Vv vloBetrioouv e€attiag SuokoAlwv katl TpoBANUATWY TTOU
avtlpueTwifouv otnv edpappoyn TG ueBodou. H epyacia auth SlampaypatevETOL TA
TIPOPBANUATA TTOU QVTIHETWITI{OUV OL VNTILOyWYOL 0TNV EPOAPHOYT TNG CUVEPYATIKIC
pneBodou otnv Taln. ELWOIKOTEPQ, ETUKEVTIPWVETAL OTLG SUCKOALEG TTOU avTipeTwilouv
oL vnraywyot otnv afloAdynon tng anodoong Kot TG avAamtuéng Twy madlwv

110



evOow SOUAEVOUV CUVEPYATIKA 0€ opAdeC. EmumA€ov, oulnteltal n opyavwaon Kal To
mAaiolo tng afloAdynong otn CUVEPYATLKN KABnon Kot mapouolalovtal OPLOPEVES
TEXVIKEC a€LOAOYNONG MPOCAPUOCUEVEG OTLG OVAYKEG TNG TIPOOXOALKAG TAENG.
Cooperative learning is now an accepted and often the preferred instructional
procedure at all levels of education. The significance of cooperative approach in
children's learning and development has been well established by numerous
empirical data these past decades. However, despite the widely accepted support
cooperative learning provides to the teacher, there are lots of teachers that hesitate
to adopt this method due to the various problems and difficulties they face in its'
application. This paper discusses the problems preschool teachers face in using
cooperative learning. More specifically if focuses around the difficulties early
educators have in the evaluation of young children's achievements and development
while working cooperatively in groups. Furthermore, we discuss the organization and
context of evaluation in cooperative learning and present some assessment
techniques adjusted to the needs of the preschool classroom. [Enotpodn oto CV]

58. Tsigilis, N., & Gregoriadis, A. (2008). «Measuring teacher-child relationships in
Greek kindergarten settings: A validity study of the short form of the Student-
Teacher Relationship Scale. Early Education and Development, 19 (5), 816-835.

The present study was designed to examine the factorial validity of the short
form of the Student Teacher Relationship Scale (STRS-SF, Pianta 2001) and its
invariance across gender in the Greek educational context. STRS-SF has been
designed to assess teachers’ perceptions of their relationships with individual
children and their perceptions about children’s behavior and feelings towards them.
STRS-SF comprises 15 items that measure two dimensions of teacher-child
relationships, Closeness and Conflict. Fifty-six kindergarten teachers completed the
STRS-SF about their students (n = 336). A two-factor model with correlated latent
factors was postulated and tested. Confirmatory factor analysis procedures showed
marginal fit to the data (CF/ =.902, RMSEA = .066). The fit of the model was further
improved by adding two error covariances (CF/ = .931, RMSEA = .056). Cronbach’s
alpha coefficient showed adequate internal consistency for Closeness (a = .72) and
Conflict (o = .82). In addition, there was a negative moderate association between
the two subscales (r =-.38). Examination of the STRS-SF invariance showed it was
manifested in the same way across gender. The findings of the present study, which
was conducted in a cultural context different from the one in which the STRS-SF was
developed, seem to support the instrument’s factorial validity and equivalence
across gender.

H mapouoa épeuva eEeTATEL TNV TTAPAYOVTLKH EYKUPOTNTA TNEG ZUVIOUNG
Mopdnc tn¢ KAipakag STRS (Student-Teacher Relationship Scale-Short Form, Pianta
2001). H Z0vtoun KAtpako STRS-SF €xel xpnowuomnolnBet oe mMAnBwpa EpeLVWV yla va
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0£LOAOYNOEL UE TILO CUVTOLLO TPOTIO OO OTL ) OAOKANPWUEVN KALHAKA, TIC AVTIANYPELS
TWV TALSAYWYWV YL TLG OXECELG TOUG HLE TOL TIOLSLA Kot TLG AVTIARPELG TOUG yLa T
ouunepldopd Twv matdlwy, aAAd KoL yLa To cuvaLoOAUATA TWV AWV arévavti
TouG. H 20vtopun KAipaka STRS-SF anoteAeital and 15 items ta onoia peTpouv Vo
SlooTdoelg TG oxéong matdaywyou-maldlov, T 'ZuvaltcOnuatiki Eyyotnta' kot tn
'YUykpouon'. 56 vnriaywyot cupunAnpwoayv tn Tuvtopn KAipaka STRS-SF yla toug
HaBNnTéG Toug (n=336). Eva mapayovTiko HOVTEAO Le SUO OPAYOVTEC
Stapopodwbnke kat e€etaotnke. H emuBefalwtikn mapayovtiki avaluon £6eile
oplakn mpocappoyn ota dedopéva (CFI=.902, RMSEA=.066). H elkdva Tou HOVTEAOU
BeAtiwOnke mepattépw npoobetovtag Vo odalpata cuppetaBoAng (CFI=.931,
RMSEA=.056). O 8eiktng aflomiotiag Cronbach's alpha £€6€lfe emapkr eowtepikn
ocuvoyn yla tn Tuvalodnuatikn Eyyotnta (a=.72) kat yia t 20ykpouon (a=.82).
EmunpooBeta, UTApXe piot apvnTIKN LETPLO CUCKETLON OVAUECO OTN ZUVALOONUATIKN
Eyyutnta kat otn Zuykpouon (r=-.38). Ta euprpata TG €PELVAC, TIOU
TIPAYLATOTIOLNONKE O £VA KOLVWVIKOTIOALTIOULKO TIAioL0 SLadopEeTIKO amo eKelvo
oto omolo avantuxOnke n kAlpaka STRS-SF, dpaivovtal va untootnpilouv tnv
TIAPAYOVTLKI) EYKUPOTNTA TOU EPYAAEiOU.  [Emiotpodn oto CV]

59. FpnyopLadng, A. (2008). «Me moLa kpttrpla a€loAoyolv ta matdLd mPooXOALKNG
NALKiag tn ocupnepldpopd TNG vnraywyoL Kot Tn HETAEL Toug aAAnAemidpacn».
MNawbaywyikn Emdewpnon, 46, 109-127.

H mAelovotnta twv SLabéouwy epeuvwy yla T ox€oelg matdaywyou-
nawdlov oto

VNTILOYWYELDO KaL TIG TPWTES TALELG Tou dnuotikol Baocilovtal otn
Slepevvnon twv avilANPewv Twv SaoKAAWY KAl TWV YOVEWV TWV TtaldLwy.
QoT000, €vag ONUAVILKOG OYKOG TTANPOodOopLWY UmopoUlVv va anoktnboulv, edv
StepeuvnBoLV oL avTIANYPELG TwV SLlwV TwV HabnTwv vnTilaywyeiou yla Tig
OXEO0ELG TOUG ME TOUG Ttatdaywyoug TouG.

Autn n €peuva g€taoe T avilAnPelg 338 pabntwv amno 19 tdaelg
VNTILOYWYELWV NG KEVTPLKAG Makedoviag OXETIKA YE TNV TOLOTNTA TNG OXEONG
TOUG PE TOUG/TIC vnraywyoUg Toug. El8IkOTEPQ, N £pEUVA ATTOOKOTIOUCE OTNV
Kataypadry CUYKEKPLUEVWY CUUTIEPLGOPWVY KAl CUVALCONUATIKWY EKSNAWOEWV
TWV madaywywv oL omoieg ekAappavovral amo ta modld wg «SelKTee» N
evbeielg yla tnv UMapén BETIKNG 1 APVNTIKAG oxEong padl Toud.

Ta anoteAéopata £6l€av pia oslpd BETIKWY Kal apvnTIKWV KpLtnplwv ta
omola XpnolponololV ta maldld TTPOKEWWEVOU Vo a€LOAOYHCOUV TNV IOLOTNTA TNG
OX£0NG TOUC UE TOo/TN vRraywyo toud. Edstéav emiong ot ta audid sival os Oon
va TtEPLypaPouV HE LKOVO TPOTIO TA CUVALOOAMOTO KoL TG AVTIARPELS TOUC VLA TLC
OXEOELG TOUG UE Toug madaywyous. [Emstpogn oto CV]
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60. Gregoriadis, A., & Tsigilis, N. (2008). «Applicability of the Student-Teacher
Relationship Scale (STRS) in the Greek educational setting». Journal of
Psychoeducational Assessment, 26 (2), co. 108-120, 2008. Impact factor (0,525).

The purpose of this study was to examine the applicability of the STRS
within the Greek cultural context. Sixty-seven kindergarten teachers filled in a
Greek version of the Student-Teacher Relationship Scale (STRS) for 403
kindergarten students. Exploratory factor analysis showed that a 26-item
version of the STRS could be considered as a valid and reliable instrument to
measure three dimensions of the teacher-child relationship, namely Closeness (o
=.86), Conflict (a = .87) and Dependency (a =.79). Findings further indicated
that teachers described young boys as having more conflictual relationships with
their teachers and young girls as having closer and more dependent
relationships with them. In contrast with previous studies, the Dependency
subscale was positively correlated with the Closeness subscale (r =.34) and did
not associate with the Conflict subscale. This finding might be attributed to the
different cultural background of the Greek kindergarten teachers or their
differentiated interpretation of the notion of Dependency.

O ot6)0¢ TNG tapouoag LEAETNG ATAV VA EEETACEL TNV EPOPUOCLUOTNTA TNG
kAlpakag Student-Teacher Relationship Scale (STRS) oto eAANVIKO TTOALTIOULKO
mAaiolo. 67 vnraywyol cupmAnpwoav TNV EAANVIKA Bepolov tng KAipakag STRS yla
403 pabntég touc. H dlepeuvnTikn mapayovTikn avaluon €6eiée OtL pia Bepolov pe
26 items tnG KAlpakag pmopet va BewpnBel Eéva alomioto kat Eykupo epyaieio yla
N METPNON TV TpLwV SlacTdoewyv TG oxeong matdaywyou-natdlov, SnAadn tn
ZuvaloBnuartikn Eyyotnta (a=.86), tn ZUykpouon (a=.87) kat tnv E€aptnon (a=.79).
Ta eupnpata €6el€av eniong OTL oL vnTloywyol mepléypayav Ta ayopLo OTL £XouV
TILO OPVNTLKEC/CUYKPOUGLAKEC OXECELG UE TOUG/TLC VATILAYWYOUC TOUG, EVW TO
KopLtola OTL £XOUV TILO BETIKEC KO TILO TIPOOKOANUEVEG OXECELG all TOUG. Z€
avtiBetn e Ta eupUaTA TIPONYOUUEVWY EPEUVWY, N UTIOKALHaka TG E€dptnong
ouoyetiotnke BeTIKA Pe TNV UTTOKALOKA TNG ZuvaloOnuatikng Eyyutntag (r=.34) kat
6ev ouoyxetiotnKe Ye TNV UTTOKALHAKA TNG ZUYKPOoUoNG. AUTO TO eUpNUA UTTOPEL va
anobo0el oto SLaPopPETIKO TOALTIOULKO UTIOBAOPO Twv EAAAVWV vNTilaywywv 1 otn
Sladopetiki epunveia toug yLa Tnv évvola tn¢ MNpookoAAnonG. [Emotpodn oto CV]

61. Tsigilis, N., Tsioumis, K., & Gregoriadis, A. (2007). «Applicability of the planned
behavior theory to early childhood teachers’ attitudes toward teaching culturally
diverse classes. The role of self-identity». Psychological Reports, 100, 1123-1128.

The present study was designed to examine the predictive utility of the
planned behavior theory to the multicultural education domain. One hundred and
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forty eight prospective early childhood teachers asked to complete a questionnaire
designed to measure attitudes toward teaching multicultural classes, subjective
norms, perceived behavioral control and self-identity. Hierarchical regression
analysis showed that the planned behavior model components explained 52.5% of
the undergraduate students’ intentions. Entrance of self-identity increased the
predictability of the model (57.3%). It was concluded that: (a) researchers may have
increased confidence when applying the planned behavior theoretical framework to
study prospective educators’ attitudes and (b) self-identity seems to represent a
useful explanatory variable.

H mapouoa €épeuva oXeSLAOTNKE TIPOKELEVOU VA EETACEL TNV TPOPBAETITIKNA
afla Tou BewpPNTIKOU LOVTEAOU TNG MTPOYPALUATIOMEVNG cUTEpLPOPAg oto Tedio
™G StamoALtiopkng ekmaideuong. To delypa amotehovvtav ano 148 unordloug
matdaywyoug MPooXoAKn ¢ ekmaibeuonc. Ol CUPUETEXOVTEG CUUMARPWOAV Eva
EPWTNUATOAOYLO TO OO0 OXESLACTNKE yLa VAL LETPHOEL OTACELG OTEVAVTL OTN
S16aokalio og SLATIOATIOULKEG TALELS, TOV EKAAUBAVOUEVO EAEYXO CUUTEPLPOPAC
KOLL TNV ETIAYYEAUATIKA QUTOELKOVA TOUG. H tepapyikr avaiuon maAvépopunong
£6¢e1€e OTL oL Baolkol @€oveg/6L00TACELG TOU LOVIEAOU TNG TTPOYPOUUATIOMEVNG
ouunepldopdg e§nyovoav 1o 52,5% Twv MPoBECEWY TWV CUUHUETEXOVTWY. O
OUVUTIOAOYLOUOG TNG EMISpAoNG TNG EMAYYEAUATIKAG AUTOELKOVAC aUEnoE TNV
TPOPBAENTIKOTNTA TOU HOVTEAOU 01O 57,3%. Onwc dpaivetal amod ta anoteAéopata o)
T(POKUTITOUV dedopéva Tou evBappUVOUV TOUG EPEUVNTES VAL XPNOLLOTIOLOUV TO
BewpPNTIKO LOVTENOD TNG TPOYPOUUATIOUEVNG cupmepLldopag o umoPridloug
natdaywyoug MPooXoAKn G ekmaibeuon , Kal B) n EMAyyYEAUATIKI) AUTOEIKOVA

daivetal va amoteAel pia aflomiotn Kot XprioLUn EPUNVEUTIKN LETAPBANTA.
[Emiotpodn oto CV]

62. FpnyopLadng, A. (2007). «Kowvwviopetpiar». ApBpo-Anuua oto M. ZwxEAAN
(emup.): «Agéiko tnc Matbaywyikncy, 060.387-389. Osooalovikn, ekSOOELG
Kuplakidn.

To dpBpo auto napouoldlel cuvomTikd Tn HEB0SOo TNG KowvwviopeTpiag kat
neplypadel kal avaAvel tn dtadikaoia epappoyng tng HeBoOdouc. 1o MPWTOo PEPOG
mapouaotaletal o cuvtopn Lotoptkn avadpopr tne €EAENG tng pebodou kat Tta
Baolka «epyaAeia» To omoia XpnolLomoLlouvTal oTtnV epapuoyr) TN, OMwWE lvat ya
TAPASELY A TO KOWVWVLOUETPLKO TECT, TO KOLWVWVLOYPOUUA K.O.

21N ouvéxela meplypddovtal ol BaclkéC Katnyopieg SnUoTikOTNTAS 0TOo SiKTUO
TWV SLOMPOCWTIKWY OXECEWV OTN OXOALKA TAEN Kal oL Suvatotnteg enegepyaaiag
Twv Sedopévwy Kat aflomoinong toug amnod tov/tnv motdaywyo tng Taéng f tov
EPELVNTH. [Emotpodn oto CV]
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63. Tsigilis, N., Tsioumis, K., & Gregoriadis, A. (2006). «Prospective Early Childhood
Educators’ Attitudes Toward Teaching Multicultural Classes: A Planned Behavior
Theory Perspective». Journal of Early Childhood Teacher Education, 27, 1-9.

The aim of the present study was to examine prospective early childhood
educators’ attitudes towards teaching multicultural classes using the planned
behavior theoretical framework. One hundred and forty-eight undergraduate
students voluntarily participated in the study. Participants were divided into two
groups. The first group comprised students who attended courses on multicultural
education, whereas the second group comprised students who did not attend those
courses. A specifically designed questionnaire was administered to assess attitudes
toward teaching multicultural classes, subjective norms, perceived behavioral
control, and self-assessed knowledge.

Results showed that the planned behavior model can be applied to the
multicultural domain. Self-assessed knowledge significantly increased the
predictability of the prospective students’ intentions only for the first group (R2 =
.61). It was concluded that prospective early educators’ participation in courses
regarding cultural diversity facilitated their attitudes towards teaching children from
various cultural backgrounds.

O OKOTIOC TNC €PEUVAC AUTAG NTAV VA EETACEL TIC OTAOELS TWV UTIOY DLWV
TaLd aywywv mpooxoALKn ¢ nAKLOG anévavtl otn S18aoKaAlo 0€ TIOAUTIOALTIOMLKES
TALELG, e TN Xprion Tou BewpnTikoL uOBabpou TNG TPOYPAUUATIOMEVNG
ocuuneplpopac. 148 mpormtuylakol dpoltnTEG CUPUETELXAV EBEAOVTIKA OTNV €PEUVA.
OL OUPHETEXOVTEG Xwplotnkav o€ SUo opadec. H mpwtn opdada amaptiloviav ano
doltnTég mou napakoAolBnoav padripata yio tTn SLAmoALTIOLKA eKMaideuaon, evw n
Sevtepn opdada amoteAouvtav anod doltntég mou dev mapakoAolOnoav apopoLla
poBnuata. Eva epwtnUatoAoyLo mou oxeSLAOTNKE yLa TNV Epyacio Ut
XopnynOnke mpokeLUEVOU va a§LOAOYNOEL TIG OTACELG amEVAVTL ot dtbaokalia og
SLOTIOAITIOLKEG TALELG, TIC UTIOKELUEVLKEG VOPUEG KOL TNV AUTOAELOAOYULEVN YyVWON.
Ta anoteAéopata €8V OTL TO LOVTEAO TNC MPOYPOUUATIOUEVNG CUUTEPLHOPAC
umnopet va epappootel kot oto StamoAtiopiko nedio. H avutoaflohoyoUpevn yvwon
€VIOXUOE OTATLOTIKA ONUAVTIKA TNV IpoBAePLpudTnTa TWV PoBEcewV Twv
TIPOTITUXLAKWYV poLtnTwy Hévo otnv npwtn opada (R2=.61). Qaivetal 6tLn
CUUETOXN) TWV TPOTITUXLAKWY POLTNTWV O HOOAUOTO OXETIKA LIE TN
S10POPETIKOTNTA KOLL TLG TIOALTIOMLKEG LOLALTEPOTNTEC BEATIWOE TN OTACN TOUC

anévavtl otn dtbaokalia og aldLd anod nokila MoALTLIoUIKA TteptBaAAovTa.
[Emiotpodn oto CV]

64. Mmtikog, K., & FTpnyopadng, A. (1998). «HAtkia kol KpLTHPLO KOWVWVIOUETPLKWYV
emidoywv». Makebvov, 4, 89-100.

H enidpaon Twv oxéoswv Tou MaLSloU HE TOUG CUVOUNALKOUC TOuC ival
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dlaitepa GNUAVTIKI) TOOO OTNV KOWWVIKI, YVWOTLKI KAl cuvValoOnUoTLKr Tou
avamntuén 000 Kal otV avamtuén §eLOTATWV yLa KOWWVIKEG OXECELG KaL TN
peAAovTIKA €vtagn Tou otnv KowwvikA {wn. Ot avTIAAYPELS TwWV TTALSLWV OXETIKA
LE TIG KOLWVWVLKEG OXEOELG TOUC HeTaBaAlovTal otadlakd, KabBwe avamtuooovTal,
WOlaitepa amo tnv nAkia twv £EL ETWV Kal Avw. ITOXOG TNG MOPOoUCaG Epyaciog nrav
N Kataypaodr Twv KpLtnpiwv emAOYNG Kal anoppPng padntwv SladopeTikwy
Tagewv dnpotikol oxoAeiou kat n Slepevvnon Tou «BABoUG» TWV KPLITNPLWV AUTWY
o€ ox€on Ue tnv nAwia touc.

Mot Sepevvnon twv avtANPewWV Twv HadnTwy TETAPTNG KAl EKTNG
SNUOTLKOU XPpNOLUOTIONONKE N KOWWVIOUETPLKA HEB0SOC. Ta amoteAéopata
€6e1€av OTL Ta KpLTPLA ETUAOYNG Kal amoppupng LETAL Twv dU0 opdadwv NTav
Sdladopomnotnuéva. Tuykekplpéva eudavilovtol IO EUMAOUTIONEVEG OMOYELS

Kol ToAudlaotata KpLtipLa ETAOYAG Kal anoppldPng Twv LEYAAUTEPWV HaONTWV.
[Emtiotpogr) oto CV]

65. AgplkoA€tn, A. M., KoUAn, O., Mnieunétoog, E., & FpnyopLadng, A. (2021). H
enibpaon evog pubpikol Kal KvnTkoU Poypapatog otny evouvaiocbnon
niodLwv PooxoAkng nAkiag. Quotkn Aywyn & AdAntioudg, 41(2), 161-164.

H mpooyxoAwkn ekmaibeuon eival pla kpiown nepiodog kata tnv onoia to matdi
QVATTUOOEL XAPAKTAPA Kol OEUEALWSN YWWOTIKA OTOLXELQ KL AUTO EVIOXVETOL OO
N Snuioupytkn Kivnon. H mpooxoAikn nAkia Bswpeital katdAAnAn nepiodog yla tnv
edapuoyn MPoypaPUATWY TIOU 0TOXEVOUV 0TNV POowONoN TWV KLVNTIKWV
Se€lottwy. Elval n emoyn Katd tTnv onoia praivouv ot BACELS yLa TIC OeUeALWSELS
Se€10tNTEC TV aLdLwy, Ta omola apyotepa Ba e€eAyBolv Kot o aBANTIKEG
be€lotnteg (Gallahue, 2002). Qotdoo, otnv EANGSA eEAAXLOTEG EPEUVEG LEAETNOQV TNV
enidpacn evog pubuKoU Kat KvnTlkoU TiPoypApUaToC otnV evouvaicbnon matdlwy
TPOOYXOALKN G NAKIAG. ZKOTIOG TNG Mapouoag Epeuvag Atav n Slepelvnon g
eMidpacNC eVOG 0pyOVWHEVOU PUBUIKOU KAl KIVNTLKOU TIPOYPAMUATOC OTNV
gevouvaiobnon matdlwyv mpooyoAkn ¢ NAKIAG. TNV apoloa EPEUVA OUUUETELXOV
TpLavta dVo madld nAtkiag 3-5 eTwv mou ¢ottoloav o€ SNUOTIKOUG oTaBUOoUC.
XpnowuomnotlOnke n kKAipaka Basic Empathy Scale (BES) (Jolliffe & Farrington, 2006) n
orola €xeL mpooapuootel otov EAANVIKO TANBuouo (Stavrinides et al., 2010). Ta
anoteAéopata €60V OTATIOTIKA ONUAVTIKEG SLPOPEC WC TTPOG TOV TTAPAYOVTA
UETPNON (TIPLV KoL LETA TNV EPOPHOYI TOU TOPEUBATIKOU TIPOYPAMLATOC).
[Emiotpon oto CV]

66. FpnyopLadng, A., MmpumiAn, M., MNanavdpeou, M., & Kakavd, A-M. (2020).
MpokAnoelg otov Evtomiopo Kplowwwv Zuppaviwv otnv Mpaktik Acknon Twy
Qoutntwv. Ito Mpaktika 2°Y MaveAAnviou Suvedpiou Aiktuou MPpaKTIKwV
Aoknoewyv «Ekmaidevon Ekmaidevtikwy kat Moatdaywyika Tunuate, 30 xpovia
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UETA: AVTIUETWITI{OVTOC TIC VEEC TPOKANOELGY, (00. 73-86). MAVETLOTNLOKES
Exk600elg Oeooaliag: BoAog, 28-30 ZentepuPpiov 2018. ISBN 978-960-9439-68-8

H mpaktikn pabnteia anoteAovoes avékabev PEPOC TNG ekmaideuong Twv
uroPdLwv eKMALSEUTIKWY, OO TNV ETTOXI TIOU N EKTTALSEVON TWV EKMALSEUTIKWY
Bewpolvtav UL AMOKAELOTIKA EPAPUOCUEVN EMOTAMN £WC KoL orUepa. H auyxpovn
anoyin yla TNV KMAldeLoN TwV EKMALSEVUTIKWY BacileTal mePLOCOTEPO OTO
OVOLOTOXOOTIKO LOVTEAO KOl O CUVOUAOOG TNG OXOALKAG EUTELPLAG LLE TLG
OVOLOTOXOOTIKEC TIPAKTIKEG paiveTal va eival n kpatovoa poaoéyylon. O Baoikog
OKOTIOG TNG epyaciog Atav n Slepeuvnon Twv SUCKOALWY TTIOU AVTLHETWTILIOUV OL
doutntég Tou Tunpatog Emotnuwv MpooxoAkng Aywyng kat Ekmaidsvong tou
Aplototeleiou Navemiotnuiov O@ecoalovikng, kKatd tn Stapkela tng MPAKTKNG TOUG
AoKnongG oTov eVIOTILOUO TwV Kplolpwv ZupBAavTwy Kol OTOV AVOOTOXOOHO OXETLKA LE
outd. O mMANBuouoG TNG Epeuvag amoteAouvtayv ano 50 ¢oltntég tou 2T  e€aurvou.
Ta amoteAéopata aveéSelav €L KATNYOPLEG ONUAVTIKWY MapaAsiPewy Kat
aSuvapLWwV Twv GoLTNTWV Katd TN S1adlKkacia ToU EVTOTILOUOU TWV KPLoLWY

OUMBAvVTWYV. [Emiotpogt) oto CV]

67. Moutag, O., TplikkaAwtng, I., & FpnyopLadng, A. (2020). ZxoAwo Zuotnua
MpowBnong Ostikng Zupumnepldpopadd: NMpoypappa mapepBaong oto SNUOTIKO
oxoAeio. Zto @. Novoiag (Emip.). Mpaktika tou 7°Y MaveAAnviouv Suvebdpiou:
«Néog Matdaywyoc», (co. 956-962). ABrva, 19 ZenteuBpiov 2020. ISBN: 978-
618-84728-6-3.

To ZxoAko Zuotnua NMpowBnong OetikAg Zupunepldpopdc (MpoBeZu)*, éva
mAaiolo mapepBACEWVY Ue 0TOXO TN BEATiWON TNG KOWWVLIKAG CUUTEPLDOPAC TWV
HoONTWV KoL Tou oXOAKoU KALHLATOC, eEMIOPA BETIKA TOCO OTNV EMOYYEALATIKN
gunuepia 600 Kal oTn GUANOYIKI) QUTO-OTMOTEAEGUATIKOTNTA TWV EKTTALOEUTIKWV.
Ztnv napovoa epyacia neplypadetal 1o Bswpntikd umoBabpo tou NpoOeZu Kal Ta
TIPOKATAPKTLKA otddla uAomoinong Tou mpwtou emumédou autol o€ 30 SnUoTIKA
oxoAeia tng Kevtpikrig Makedoviag, oto mAaiolo Tou eupwraikol EPEVVNTLKOU
TipoypAppatog Erasmus+ Itpatnytkeg Zupmnpaeic KA3 «Okodopwvtog OeTIKaA,
Evtaioka kat lodtipa Mabnaotaka MNepiBaAlovra péow tng Npoogyylong ‘ZxoAko
Juotnua NpoBeXu’, katd To oXoAKO £€1o¢ 2019 — 2020. TéAog, avadépovrtal n
peBodoloyia kal Ta epyaleio €peuVOG TIOU XPNOLLOTIOLOUVTAL YLaL TN LETPNCN TWV
Selktwv vAomoinong tou MpoBeZu Kat TNE TUXOV EMIGPACH G TOU OTO OXOALKO KALUQ,
OTNV EMAYYEALATLKN EUNUEPL KOLL OTN GUAAOYLKI) QLUTO-ATIOTEAECLATIKOTNTA TWV
EKTTOLOEVTIKWV TWV OYXOAELWV TTIOU CULUETEXOUV OTO TPOYPAUMO. [Emotpogt} oo CV]

68. Grammatikopoulos, V., Gregoriadis, A., Liukkonnen, J., et al. (2014). Evaluation
of early childhood education quality across Europe. Conference proceedings of
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International EIF/LINQ 2014 “Changing the Trajectory: Quality for Opening up
Education, pp. 82-90, Logos Publications.

The aim of the current study was to present the initial results of the
evaluation of early childhood education (ECE) quality in six European countries.
This study discusses various aspects of the ECE quality in different educational
systems. Such comparisons can create a fertile ground for communication and
collaboration among the educational communities of different European countries
and promote open education. Implications and future recommendations are also
discussed.

O ot0)0¢ TNG MapoV oA UEAETNG NTAV VA TIAPOUCLACEL TO OPXLKA
anoteAéopata TG aloAdynong TnG moLldTNTAC TNG MPOCXOALKN G ekmaideuong o ££€L
EUPWTTATKEG XWPEG. AUTH N HEAETN oulntd SLAdOPEG MTUXES TNG TOLOTNTAG TNG
T(POOYXOALKN G ekmaideuonc o SLadOPETIKA EKTTALOEVUTIKA CUCTHUATA. TETOLEG
OUYKPLOELG UItopoUuV va SnULoUpYRoouV Eva YOVILO £8ad0og yla EMKOLVWVIA Kal
ouvepyaoio HETAEY TWV EKMALSEUTIKWY KOWOTATWY SLadOPETIKWV EVPWTTATKWV
XWPWV KoL Vo TipowBRoouV TNV avolyth eknaidevon. Tulntoluvtal EMiong ot
ETIUTTWOELG KOL OL LEANOVTIKEG OUOTAOEL [Emiotpogr) oto CV]

69. Xat{namnootoAou, A., & FpnyopLadng, A. (2014). ZupumnepldpopEG KOWVWVLKAG
anoduyng ota matdld mPooxoAkng nALkiag. Xto 9° MaveAAnvio Zuvédplo
«EAAnvikn Noudaywyikn kat Ekmaidevtikn Epevvar, Nawdaywykn Etatpeia
EAAaSocg, Topog B’ (oo. 1364-1376). Maveniotruio Autikng Makedoviag,
OAwpva, 28-30 NospuBpiou 2014. ISBN: 978-960-99909-8-1

The purpose of this study was to investigate the phenomenon of «social
loafing» with young children workingingroups on spontaneous anddriven
activities during the daily program in kindergarten. To explore this topic, we have
chosen the method of case study. The data were collected with observationin
two classic kindergarten classes and analyzed with content analysis.

The results revealed some common behaviors (e.g. difficulty of belonging
to a group of children, lack of initiative in communication, delayintask
completion) between children who were susceptible to social loafing. These
findings, if replicated in a larger sample, can provide useful knowledge for the
educator who wants to help children that display social loafingbehaviors.

ZKOTIOG AUTAG TNG MEAETNG ATav n Slepeuvnon Tou dalvouévou Tou «social
loafing» pe pikpd maldid mouv epyalovtal o€ OpAdeG o€ auBOPUNTES KalL
kaBodnyolLpeveg paotnPLOTNTEG KATA TN SLAPKELA TOU KaBnuePLVOU
TIPOYPALUATOC OTO VNTILaywyYELo. Ma va SlepeuvriooupEe auTo To B€pa, eTiAEEQE
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N u€B0SO TNG HeEAETNC mepimtwonc. Ta Sedopéva cUANEXONKaV LE TapaThpnon
og U0 KAOOLKEG TALELG vNTLaywyeiou Kal avaAUuBOnkav pe avaiuon
TIEPLEXOUEVOU. Ta ATOTEAECUATA ATIOKAAUY OV OPLOPEVEC KOLVEG CUUTIEPLDOPES
(. Autad ta euprpata, eav avanapoxBouv oe Eva peyaAutepo Selypa, pmopouv
VA TIOPEXOUV XPOLUEG YVWOELG YLOL TOV EKTTIOLSEUTLKO Tou BEAEL va BonBriosL ta
nadLd ouv epdavifouvv oupunepLPopEG KOWWVIKNAG AOENG.

[Emiotpoen oto CV]

70. Zachopoulou, V., Grammatikopoulos, V., Gregoriadis A., et al. (2013). Comparing
aspects of the process quality in six European early childhood educational
settings. In ICERI 6™ International Conference of Education Research and
Innovation Conference Proceedings (pp. 4218-4224). 18-20 November 2013,
Seville, Spain.

The European project ‘Early Change’ (http://earlychange.teithe.gr) attempts to
evaluate the quality of early childhood education (ECE) environments of six
European countries, Greece, Portugal, Finland, Denmark, Cyprus and Romania. The
purpose of this paper is to compare the level of two dimensions of the process
quality of these environments a) Space & Furnishings, and b) Personal Care Routines.

Theorists, practitioners and researchers agree that in order to provide
gualitative education to young children, one of the basic needs of all children must
be met; that need is the protection of their health and their safety. A high-quality
early childhood education program must contain a safe and stimulating environment
for the child (Lindsey, 1998). Such an environment includes indoor space, outdoor
space, furniture, and room arrangement, and it is considered an integral part of a
high quality early childhood program.

117 early educators from the six participating countries attended the training
seminars about the evaluation of ECE quality using the Early Childhood
Environmental Rating Scale-R (ECERS-R). The trained educators evaluated the 8
indicators of the subscale ‘space & furnishings’ and the six indicators of the subscale
‘personal care routines’ in approximately 600 early childhood classrooms from six
European countries.

The results of this study highlight the similarities and differences concerning
the specific dimensions of the process quality of ECE environments in six European
countries, and reflect the diversity of ECE environment across these countries. The
findings of this study may provide a valuable insight to researchers and educational
policy makers for an enhanced understanding of the cultural diversities and the
strengthening of the common values and targets of the European Union.

To eupwmaiko €pyo «Early Change» emiyelpet va afloAoynoeL TNV TOLOTNTO TWV
nieplBaAlovTwy mpooxoAikn ¢ eknaidevong (ECE) oe €€L eupwmaikeg xwpeg, EANaSa,
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MoptoyaAia, GwAavdia, Aavia, Kimpo kot Poupavia. ZKOmog autig TG Epyaciog
elval va ouykpivel to eninedo twv dVo Slaotdcewv TG oldTnTag Tt Stadkaaoiag
QUTWV TWV epBarioviwy a) Xwpog & EnimAwaon, kat B) Poutiveg MNpoowrikng
Opovtidag. OswpnTikoi, EMAYYEAUATIEG KAL EPEUVNTEG CUUPWVOUV OTL yLO Va
TIAPEXETOL TIOLOTLKN EKTIALOEV O OTA UIKPA TTALSLA, TIPETIEL VA LKAVOTIOLETAL pia amo
TLG BAOIKEG OVAYKEG OAWV TWV TtaLSLWV. AUuTH n avaykn lvat n mpootaoia tng uyeiag
Kall TNG acdAAELAG Touc. Eva uPnAng molotntag mpoypapa TTPOOXOALKAG
eknaidevong mpémel va mepLEXeL Eva acdPalég Kal SleyepTiko mepBAaiAov yla To
natdi (Lindsey, 1998). Eva tétolo meptBariov nep\apPAveL ECWTEPLKO XWPO,
€€WTEPLKO XWPO, EMuTAa Kal dtataén dwuatiwv Kal Bewpeital avamoomacTto HEPOG
€vOGg UPNANG TOLOTNTAG MPOYPAUUATOC TIPWLUNG TLALSIKNA G NALKLOG.

117 eknatdeutikol mPooXoALKn g NALKLOG Ao TIG £€L CUUUETEXOUOEG XWPES
TIAPOKOAOUONCOV TOL CEULVAPLA KOTAPTLONG OXETIKA UE TNV afloAdynon tng
nolotntag tng ECE xpnowomnowwvtag tnv KAtpaka A¢loAoynaong Notdtntag
MNpooxoAikwv MeptBaAlovtwv (ECERS-R). Ot ekmatbeupévol ekmaldeutikol
afloAoynaoav Toug 8 SeIKTEG TNG UTTOKALLAKAG «XWPOC & eMIMAWGN» KoL TOUG £EL
SelkTeC TNG UTTOKALHAKAG «POUTIVEG TPOCWTTKNG dpovTidag» oe mepinou 600 TAselg
TPOCXOALKAG NALKIOG OO €€L EUPWTTATKES XWPEC. TOl AMOTEAECHATA AUTAG TNG
HUEAETNG UTIOYPAUULIIOUV TIG OHOLOTNTEC KAL TIG SLadOPEG OXETIKA UE TIC ELOIKEC
Slaotaoelg tng moldtnTag tng dtadikaoiag Twv mepBaAAOVIwY TPOCYXOALKNG
eKTAiSeVONC O €€L EUPWTTATKEG XWPEC KAl AVTLKATONTPI{oUV TNV MolkIAopopdia Tou
TiepBAANOVTOG TTPOCYOALKN G EKMAUEEVONG OE QUTEC TLG XWPEG. T EUPAHATA AUTAG
NG LEAETNG UTTOPOUV VA TIOPEXOUV JLa TIOAUTLUN ELKOVOL OE EPEVVNTEC Kall
UTELBULVOUG XAPaENC EKTTALOEUTIKAG TIOALTIKNC YLO TNV KAAUTEPN KATAVONoN TWV
TIOALTLOPLKWYV Stadopwv Kal TV EVIoXUON TWV KOWWV afLwV KoL OTOXWV TNG
Evupwnaikn¢ Evwong. [Emotpodn oto CV]

71. Grammatikopoulos, V., Gregoriadis, A., Natsi, V., Klapsinou, K. (2013). Assessing
Student-Teacher relationships: Implementing the Dutch versionof STRS in a
Greek sample, pp.149-154. Proceedings of the Learning Innovations and Quality
(LINQ)", 2013 conference. 16-17 May, Rome, Italy.

The aim of the current study was to examine the applicability of the Dutch
version of the Student-Teacher Relationship Scale (Koomen, Vershcueren, van
Schooten, Jak, & Pianta, 2012). The STRS is a widely used instrument that examines
the relationships between students and teachers. The Dutch version of STRS is a
slightly adapted scale comprising of 34 items instead of 28 of the original scale.
The examination of the original scale in the Greek educational settings showed
differentiated findings regarding the dependency factor (Gregoriadis, & Tsigilis,
2008). The Dutch version reexamined the items that refer to dependency, thus it
was decided to adopt it in the current study. The preliminary psychometric
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properties supported the three-factor solution, even though the dependency factor
demonstrated low reliability scores supporting the evidence of the previous study
in Greece. Further research is needed for an in-depth investigation of the nature of
student-teacher relationships.

O o10X0G TN Mapoloag LEAETNG NTAV va eEETAOCEL TN SuvaTotnTa EPaPUOYNG
NG oAavdIknG €kdoong tng KAlpakag 2xéoswv Madnti-Aackdlou (Koomen,
Vershcueren, van Schooten, Jak, & Pianta, 2012). To STRS eival éva eupEwg
XPNOLLOTIOLOULLEVO OPYAVO TIOU EEETALEL TIC OXEOELC METAEL HoONTWV Kot SAoKAAWV.

H oA\avdikn) €kboon tou STRS eival pla eAadpwc mPooapUoopEVN KALLAKa TTou
anoteAeital ano 34 otoweia avti yia 28 tng apxLkng KApakag. H e€€taaon tng apxLkng
KALLOKAG 0TO EAANVLKO eKTTALOEUTIKO TiepLBAAAOV £6€L€e Sladopomolnpuéva eupripata
OXETIKA UE ToVv tapayovta e€aptnong (Fpnyoptadng, & TolyiAng, 2008). H oAAavdIKkN
€kdoon enaveé£taoe Ta otolxela mou avapEpovral otnv e€Aptnon Kal £Tol
amnodaciotnke va uloBetnBel otnVv TpExouoa LEAETN. OL TPOKATAPKTIKES
P UXOUETPLKEG LOLOTNTEG UTTOOTAPLEAY TN AUCH TWV TPLWV TTAPAYOVTIWY, TTAPOAO TIOU O
napayovtag e€aptnong £detée xapnAég Babuoloyieg alomiotiag mouv unootnpilouv
TO OTOLXELQ TNG TTPONYOUUEVNG MEAETNG oTnV EAAGSA. ATtattelTal MeEpALTEPW EPELVA
yla pa €16 BaBocg diepevivnon tng duong Twv oXECEWV Hadntr-6aokaAou.
[Emiotpo@r) oto CV]

72. Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2013). Evaluation of
educators’ professional development: Implementation of the four-level model
approach. In: "Education and teacher education worldwide: Current reforms,
problems and challenges". Proceedings of the 1 international symposium.
Rethymno, Greece.

Baoikr mpoinoBeon yla t BeAtiwon tng moldtnTag otnv MPOoYXOoALKA
eknaidevon otnv Evpwnn Bewpetal n e€EAEN TNG EMAYYEAUATIKAG OVATITUENG TWV
eKMALOEUTIKWY TIOU SpaOTNPLOTOLOUVTAL OTNV TIPOCYXOALK aywyh. Mpo¢ authv
TV KatevBuvon n mopouoa gpyacia MAPOUGCLAlEL e TIOLO TPOTIO VA EUPWTIAIKO
npoypappa xpnuoatodotoupevo anod tnv E.E, oxedlalel va cupPariel otnv
ETAYYEAUOTIKA QAVATITUEN EKTIALOEVUTLKWY TIPOCYXOALKAG ayWwYNG oo €L EUPWTIAIKES
Xwpes (EAAada, Kumpog, Poupavia, Moptoyahia, Aavia, avdia), aAAd Kal Twg
oautn n dtadikacio Ba afloloynOel.

H enayyeApoatikn avamtuén otnpiletal otn BeAtiwon: (o) KovotnTwy auTo-
afloAoynong kat (B) epeuvnTiKwY SEELOTATWY TWV EKTIALOEUTLKWY TIPOCYOALKAG
OYWYNC TTOU CUUUETEXOULV. Mo TNV afloAdynaon TNG EMAYYEAUATIKAG TOUG AVATTTUENG
TO EVPWTAIKO AUTO TTPOYPAUUA ULOBETNOE TO HOVTEADO AfLOAOYNONG TWV KTECOAPWV
erunédwvy» (Kirkpatrick, 1959. 1976. 1974). To woxupo untoBabpo Tou HOVIEAOU TwV
«TECOAPWV ETMESWV» TIOU £DAPUOTETAL TTAYKOOUIWG oTNV TPAn €dw Kol TTOANEG
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OEKAETIEC LOYUPOTIOLEL TOL OVAUEVOUEVA amoTeEAEopaTA. ETUAEXONKe emiong yati
Bewpeltal MOAU amoTeAeoUATIKO 0TnV afloAdynon cadw Kaboplopévwy
SLa8IKOOLWV EMOYYEAUATIKAC AVATTTUENC TTPOOWTILKOU HE EEKABAPOUC OTOXOUG KOl
OVOUEVOUEVA OTMOTEAEOHATA, ONMWG OKPPWG TO TPOypaupa Tou edapuoleTal
otnv nopouvca epyacia. [Emctpoen oto CV]

73. Michalis, 1., Chatzivasiliou, E., Gregoriadis, A., Tsaliki, C. (2012). What first comes
to mind ... with basic statistical terms. Conference Proceedings of 58th World
Statistics Congress (I1S12011). Dublin, Ireland. Retrieved from
http://isi2011.congressplanner.eu/pdfs/950981.pdf

This paper focuses on what primary school teachers first think when they hear
basic statistical terms (usually met in statistical investigation process) such as
Statistics, Probabilities, Sample, Data, Collecting data, Analyzing data, Plotting data
and Average, trying to comprehend the existing or dominant frames of reference. A
sample of 102 in-service teachers responded to a written questionnaire where they
were asked to mention what first comes to their minds when they meet or hear
these terms. Analysis of the answers revealed quite interesting frames that include
basic misconceptions, fragmentary views and also proper dominant references.

H katavonon Baclkwv oTATIOTIKWY 0pwv BEWPELTAL ONUAVTLKY TIOUPAUETPOG
yla Toug SAOKAAOUG KAl WG TIPOG TOV TPOTIO LE TOV omoio e€nyouv kat S16Aackouv ota
TaLdLA TN XPHon Toug, aAAA Kal yla To POAO TwV (SLwv Twv madaywywv wg
EPELVNTWV TNG EKTAL-OEVTIKN G TPAENC. H Epyacio aUTH EMLKEVTPWVETOL OTLE TIPWTEG
okEPELC KAl OTLG avTIANYPELS TwV atdaywywv SNUOTIKAC ekmaldeuong otav £pxovral
oe enadn pe BaolkoU OTATLOTIKOUG OPOUC (0L omoiol cuvavtwvtot cuvnBwg os
Sladkaoieg otatloTikAg Slepelivnong evog mpoBARUATOC A VOGS BEpaTog Epeuvag).
Alepeuvwvtal SnAadn ta umtdpxovta HoVTEAQ OKEWPNE KL KOTOVONONG OTATLOTIKWY
OpwWV OTWG yLa TtapadeLya oL cuxvotnteg, to deiyua, ta Sedopéva, n cuAAoyn
6ebopévwy, 0 pEaog 0pog KATL. Eva delypa 102 umtnpetouvtwy S0.0KAAWV 0TO VOO
©e00aAOVIKNG CUUTNANPWOE EVA EPWTNHUATOAOYLO YUPW OO TLG OKEPELG KL TLC
avtIANPELG TOUG yLa TNV MpWTN emadn pe S1adopous oTATIOTIKOUCG Opoud. Ta
arnoteAéopata avédelav molkila mAailola Kal LOVTEAQ KaTovonong Ta onoia
niepAapBAvouV BAGCLKEG TTOPOVONOELS, KTUTIOTIOLNUEVEG» ATIOWPELG KaL ETIONG

OTTOCTIAOLLATIKI ELKOVA VL0 APKETOUC AmtO TOUG OPOUC AUTOUC.
[Emiotpodn oto CV]

74. Gregoriadis, A., Zachopoulou, E., & Konstantinidou, E. (2011). Early childhood
educators' perceptions of creativity in education. In: Conference Proceedings of
OMEP European Regional Conference, "Perspectives of Creativity and Learning in
Early Childhood", pp. 120-128. OMEP 2011, Cyprus. Retrieved from
http://www.omep.gr/synedria.htm
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It is commonly accepted that teachers can play a crucial role in the
development of students' creative potential in either a positive or a negative way.
Therefore, it is of high importance that teachers comprehend the notion of creativity
and that they can identify the characteristics and traits of a creative student and use
the appropriate strategies and teaching methods to enhance children's creativity.
Towards this direction, several studies have addressed questions such as "what are
the teachers' conceptions of creativity", "do they know how to facilitate students'
creative potential”, "which variables seem to contribute to students' creativity", etc.
Especially in early childhood, educators are considered as important gatekeepers of
fostering creative development in young children. However, very few studies have
placed these questions in early childhood teachers and they pointed out a
contradiction among teachers' self-reports according to which, they value creativity
in theory but they do not appreciate personality traits associated with creativity,
such as impulsivity and independence. The purpose of the current study was to
examine early childhood teachers' perceptions and conceptualizations regarding (a)
the nature of creativity, (b) the characteristics of a creative child, and (c) the teaching
strategies that promote children's creativity. A total of 279 early childhood teachers
participated in the study from childcare centers and kindergarten schools, by
completing the questionnaire 'Perceptions of Creativity in Education' (POCE), (2008).
Results showed that the majority of early educators have an adequate theoretical
knowledge of the notion of creativity and its various cognates. Teachers also
acknowledged efficiently certain characteristics and personality traits of the creative
student, but displayed a lack of training and awareness concerning the strategies and
the teaching methods that can promote a child's creative potential. This could mean
the existence of a relative gap in teachers' perceptions and implicit theories
regarding creativity in theory and in the process itself, in the praxis. This finding can
be considered important especially if we take under consideration that the ecology
of creative teaching is strongly associated with the ecology of creative learning.

O oKOTOC TNC MOPoU oG EPyOoiac elval va eEETAOEL TIC aAVTIAAYPELS TWV
VNTILOYWYWV OXETIKA HE a) TN dUON TNG SNULOUPYLKOTNTAC, B) Ta XAPAKTNPLOTIKA TOU
Snuoupytkov atdlou, Kal y) TG OTPATNYLKES Kal TG SLOAKTLKEG LeBOdoug mou
TPOAYoUuV TN SNULOUPYLKOTNTA TWV Ttatdlwy. 279 vnmaywyol kot Bpedovnmiokouol
OUMLUETELXOV OTNV £PEUVA CUUTTANPWVOVTOG TO EpwTnUatoAoylo POCE (Perceptions
of Creativity in Education). Ta anoteAéopata £6el€av otL n mAsloPndia twv
VNTILOY WY WV KoL TV BpedovnTILOKOUWY £XOUV EMOPKH BEWPNTIKN KATAPTLON YL TNV
€vvola TNG SNULOUPYLKOTNTAC Kot TwV Slddopwv mapdywywyv TnG. OL CUPUETEXOVTEG
EVTOTILOAV ETILONG OE LKAVOTIOLNTLKO BaBUO CUYKEKPLUEVA XOPAKTNPLOTIKA KoL
OTOLXELD TNG TPOOWTILKOTNTAG TOU SnuLoupylkol pabntr, aAAd €6el&av ENewdn
KOTAPTLONG KOL YVWONG OXETLKA LE TIC OTPATNYIKEC KAl TIG SIOOKTIKEG HeBOSouC mou
UITOPOUV VA TTPOAYOUV TN SNHULOUPYLKOTNTA VOGS adlol. AuTo Umopel va onpaivel
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™V UTtapEn evog kevol avAapeoa oTig avtAAPELC KL TLG UTTOKELUEVIKEG Bewpleg TwV

EKTIALSEVUTIKWV YLa TN SNULOUPYLKOTNTA KOL OTNV EKTTALSEVUTIKN TIPALN.
[Emotpodn oto CV]

75. Chaniotakis, N., Gregoriadis, A., & Thoidis, I. (2009). Teachers’ perceptions about
homework in full-day school. In: Practical Proceedings of the European
Conference on Educational Research", "Theory and Evidence in European
Educational Research", Vienna, 28-31 September 2009. Retrieved from
http://www.eera-ecer.eu/ecer-programmes/conference/ecer-
2009/contribution/1724/?no_cache=1&cHash=4ce9c77915

O oKOTOC TN MOPOoUoAC Epyaoiag ATav va eEETAOEL TIC AVTIAAYPELS TWV
S0OKAAWV OXETIKA UE TIC KAT' olkov epyacieg og dnuoaota oAonpepa SNUOTIKA
oxoAela. Ztnv €épguva cuppeteiyav 260 daokaAol OAoAUEPWY SNUOCLWY SNUOTIKWV
oXOA&lwv, oL omoloL CUUIMANPWOoAV VO EPWTNUATOAOYLO e 28 B€pata mou
avamntuxOnKe yla T avVAYKES AUTAG TNG €PEUVAC.

Ta amoteAéopata £6et€av OtTL oL avTIAAYPELS KAL OL OTACELG TwV SACKAAWV yLa
TIC KAT' oikov gpyacieg pmopouv va BewpnBolv apKETA OTEPEOTUTILKES Kall
OUVTNPNTIKEG. 2€ OTL adopd Ta oAonpepa oxoAeila, Ta eupripata £6et€av OTL oL
Sdaokalol umootnpilouv TNV maltdaywylkn Stdotaon Kat atia Tou. Emumpocdeta, oL
Sdaokalol ¢paivovtal va TILOTEVOUV OTL TA OAOHUEPA OXOAELD TTPOCDEPOULV TIG
KATAAANAEG GUVONKEG yLat TNV OAOKANPWON TWV KAT' 0LKOV EPYACLWV OTO XWPO TOU
oXOAeilou e Alyeg UIKPEC BEATLWOELG va KpivovTtal avayKaieg yia tn BeAtiwon tng
0pYAVWOoNC ToU OAOHUEPOU OXOAELOU. [Emiotpodn oto CV]

76. FpnyopLadng, A., & Mrpurmidn, M. (2009). «Exploring the role of student-teacher
supervisors in Greek higher education: learning from the insiders”. 31o: MpaKTKa
“Current Issues in Preschool Education in Europe”tng OMEP, European Regional
Meeting and Conference, oo. 149-164, Y0pog, 28-29 AnptAiou 2009.

H ouppetoxn Twv poltntwy Twy matdaywylkwyv oXOAWV oTNV TIPAKTLKA ACKNOoN

TIAPEXEL Eva eUpUL pdaopa duvatothTwy HAbnong Kat aflomoinong Twv
OTOKTNOEVTWY BEWPNTIKWY YWWOEWV 0TNV Ttatdaywylkn mpaén. To poviéAo
0pPYAVWONC TNC MPOKTLKAG LOKNONG OE OPKETEG XWPEC TTPOUTIOOETEL TNV «avaBeon»
Tou doltnTr o€ évav UTELBUVO EMOTITN KOL OE VAV TIAVETILOTNULAKO KaBnyntr, ot
ormoiol anaptifouv pLa «Tpldda ouvepyaoiag - EmMonteiag». Ztnv tpLada auvtr, To
HEAOG TO omolo, Katd ko opoAoyia, AapBavel tn Alydtepn avayvwpLon yLa TV
gpyacia Tou, aAAQ KoL TO HLIKPOTEPO EPEUVNTIKO evdladEpov, eival o umevBbuvog
enontng. Onwc umootnpilel kat n BLBAloypadia, n emomnteia Twv GoLTNTWV TWV
matdaywylkwv OXOAWV 0TNV PAKTLKA AoKnaon gival pia moAuvdiaotatn
«SpaotnpLotnTa» Mou ennpedletal apeca anod To mMAaiolo péoa oto omnoio

124



npaypartornoleital. H mapadoxn auth umoSnAwVEL OTL N £PEUVA CXETIKA UE TOUC
EMOMTEG TWV POLTNTWY TWV TIALSAYWYLIKWY OXOAWV XPELALETOL VO ETUKEVTPWOEL OXL
Hovo otnv anoktnon deflothtwy, aAAA Kal oTo Twe SLadopeTIKA TTAALoL
AeLToupylog KoL LOVTEAD TTPAKTLKNA G AoKNoNnG ennpedlouyv Kal dLapopdwvouv To
POAO TOUG KalL TLG EUTELPLEG TOUG. EmumpdoBeta, épeuveg Seixvouv OtL oL avTiANPELg
TWV EMOMTWV YLO TO POAO KL TG EUOUVEC TOUG ATTOTEAOUV GNUAVTIKO OTOLXELD YL
TNV TPOYLLOLTOTIONON TNG EMOTTELQG,.

210 mAaiolo auto, n mapovoa epyaocia eetalel Tig avtlnpelg 14
OTOOTIAOUEVWV EKTTALSEVTIKWYV 0TNV MpakTikr) AckKnon evog madaywyLkou
TMAUATOG OXETKA LE TO POAO TOUG OTNV eMomnteia Twv pottntwyv. H cuAloyn Twv
5e60UEVWY TIPAYHUATOTIOLONKE LE TN CUMTANPWON EVOG EpWTNATOAOYIOU KOl TN
Sle€aywyn opadikwv ouvevieLEEwV. OL CUUUETEXOVTEG OE AUTNA TNV EPELVA
avadépbnkav os éva eupl paopa INTNUATWY, OTIWG yLa tapadetypa o Babuog otov
omoio aloBavovtal OTL EKTIHATOL N EpYAcia TOUC, WG EMONTEG TwV PoLTtnTwy, TO00
OUTTO TO TIAVETILOTA L0 000 Kot amo to Yroupyeio Matdeiag, n aBefatdotntd toug yla
TQ OpLA TOU POAOU TOUG KAl TwV EUBUVWY TOUG, oL SUGKOALEG TOU cUVAVTOUV OTNV
oAANAemidpaor) Toug Pe Toug GOLTNTEC KAl N avVAYKN TOUG yLO ETILUOPPWON Kal
anocadnvion Tou pOAoU Toug amnd TNV MAEUPA TOU TTOVETILOTNULOU.

The learning opportunities for student-teachers in practicum settings has long
been acknowledged and studied in considerable depth. Findings show that the
student teaching field experience is an essential component of learning to teach. In a
number of countries, during practicum, student teachers are assigned to a university
supervisor and a university professor, all of whom form a supervisory triad. In this
triad, the participant who generally receives the least recognition and has been least
studied is the university supervisor. As the literature indicates, supervising student
teachers is a multifaceted practice and a highly cultural and contextual activity. This
notion implies that research on student-teacher supervisors need to focus not only
on the acquisition of skills but also on how different contexts influence and shape
their role and experience. In addition, research shows that supervisors’ perceptions
of their role and responsibilities are a key element in the practice of supervising
student teachers. Within this context, the study presented here examines the
perceptions of 14 supervisors, employed by a Greek university, about their role in
the practice of supervising prospective early childhood educators. The study was
conducted at the Department of Early Childhood Education of Aristotle University of
Thessaloniki the first six months of the year 2008. Data were collected through a
guestionnaire and a focus group interview. Supervisors in this study talked, among
other things, about the extent to which they feel valued as teacher educators by
both the university and the Ministry of Education, their uncertainty about their role
and responsibilities during students’ field experience, the difficulties they face in
their interaction with students and their need for training and for a clear definition
of their role on behalf of the university. [Eniotpodr oto CV]
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77. Tepuavag, A., ApBavitn, I., Fpnyoptadng, A., & KAwamnng, M. (2007). «OL
ekmatdevtikol afloAoyouv tn Stadikaoia Kol To arnotEAEoUa TG dnuloupyiag
OUVEPYOATLKOU TTEPLBAAAOVTOC OTNV TAEN TOUC, OTO TTAQLOLO HILOG EPEUVOG-
Spacong». Ito: Mpaktikd Zuvedpiou tng ZxoAng Emotnuwy TG Aywyng tou
navenotnpiov lwavvivwy pe Opa «H MpwtoBaduta eknaidevan kat ot
TIPOKANOELG TNC EMOXNG Uac», 6o. 294-302. Mdiog, 2007.

H épeuva auth adopd TUAHA KA EPEUVVAG-OPACNG TTIOU TTPAYLATOTOLNONKE TO

OXOALKO €t0¢ 2005-06 o€ 14 TA€elg SNUOTIKWV OXOAElwV TNG Oec0AAOVIKNG, HUE
otoxo tn dlepevivnon tng Stadikaoiag LeTABaonG Tou eKMALSEUTIKOU EPLBAAAOVTOC
amno TNV mapadoclakr o€ cuvepyatikn popdn. H épeuva-Spaaon eMmIKeEVIpWONKE OTLG
Slepyaocieg petaoxnUATIOUOU TwV AVTIANPEWY, TWV TIPAKTLKWY KL TWV OTACEWY TWV
EKMALOEVTIKWV KoL TWV Habntwy, Léoa amo TI¢ onoieg Stapopdwvovtav oL GUVONKEG
TOU VEOU, cuvepyatikoU TeplBaArlovtoc. H Taén avipetwniobnke wg éva cuotnua
TIOU QUTOTEAELTAL ATTO LA KOWVWVLKA KOl ia VALK dopr).

H épeuva-6pacn opyavwbnke oe Tpelg paoels: 1) 2to oxedlaouo tng Spaong,
TIOU £YLVE Q) PE OEULVAPLA ETILLOPDWONG TWV EKTTALSEUTLKWVY OTN CUVEPYOTIKN
TPOooEéyylon, Ta omota otnpilovtav oe PLWUATIKEG Sladikaoieg kKot Aettoupyia
opadwv B) pue alayEg otn StappuBuLon Kat TNV aledntiky Twv atbouocwv
S16aokaAiag, wote oL VEEG CUVONKEG XWPOU VOL EUVOOUV CUVEPYATLKEG TIPAKTIKEG
Sidaokaliag kat padnong y) pue cuvedpieg avatpododotnong kat aLoAdynong, Kata
™ Sdapkela TnG epeuvnTikng Stadikaoiag. Xtn ddon autr, Spwvta uMOKEiEVA
(«sujets-acteurs») NTav oL ekmALSEUTIKOL KL TA LEAN TNG EPEVVNTLKAG opadac. 2)
Itnv e€€ALEN TNC Spdong, oto mMAaiolo TG ekmaldeuTiknG Stadikaociag, n onoia
XOpaKTNPLlOTaV Ao T CUVEPYATLKN SLOOKTLKN TTPOCEYYLON KoL TN AELtoupyla
opadwv otnv taén. H paon auvtn kpdtnoe tpelg LAveg H kataypadrn twv Spwuevwv
€yLve pe tnv ebvoypadikni nEBodo mapatipnong, otnv apxn Kot to t€Aog Tng daonc.
ApwVTa UTTOKELEVA NTAV OL EKTIALSEUTIKOL KAl OL HaBNTEC TwV TAEEWV TNG EPEUVAC.

Itnv afloAdynon tnNg EPEVVNTLKAG SLOSIKOOLOC KOL TWV ATOTEAECUATWY TNG
OTtO TOUG EKTTALOEUTIKOUC KAl TOUG LAONTEC. AVTIKEIPEVO TNG TTAPOU TG
avakoivwong anoteAel n afloAdynon mou €Kavay oL EKTTOLSEUTIKOL, EVW EKELVN TTIOU
€YLVE Ao TouG HabnTtég mapouolacdnke nén pe avakoivwaon og AAAO maldaywylko
ouvedplo. Ot ekmatdeutikol afloAdynoav 1) T Stadopomnolroelg mou epdavicdnkav
OTOUG HaBNTEC oTn cupmeplpopa, TNV emidoon Kal T oXOALKH TOUG EVOWHATWON 2)
TIC AAAQYEG OTOUG EQUTOUC TOUC (OTOV TPOTIO SL6aoKAALOG, TO POAO TOUC, TN OXEON
TOUG e Ta odLd Kot pe tn SoUuAeld toug), 3) ta BeTikd otolyela Kal TLG SUOKOALES
™¢ Sadlkaoiag HETACXNUATIOMOU TNG TAENG Touc. H avaAuon neplexopévou €6eLEe
OTL Slapdpdpwoav BETIKEC OTACELG ATIEVAVTL OTN CUVEPYATLKA Lopdr) TOU
ekmatdeuTikoU meptBaiiovtog. Emiong, ott aAAagav T aviiAPELS TOUC yLa TO pOAO
TOUC KOLL TN OX€0N TOUG LE TOUG HaBNTEC, oL OTtoLEC, TTAE0V, oTnpillouV Tn
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OUVEPYOATLKA AELToupyia TNG TAENG TouG. Kuplwg, Opwe, £6€Lfe OTL TO MEPACHA OTN
OUVEPYATLKNA TAEN Sev €lval povov emBuUUNTO, aAAA Kol EPIKTO. [Emiotpodn oto CV]

78. Feppavog, A., ApBavitn, ., FpnyopLadng, A., & KAlanng, M. (2006). «Ot
QVTIAAYPELG TWV HaBNTWV yla TN CUVEPYATIKA TAEN KOL TA KPLTPLA LE Ta oTtola
™V agloAoyouv». I1o: Mpaktikd Tou 5° MaveAArviou Zuvebpilov «H EAAnvikn
MNawdaywyikn kat Ekmatdeutikn Epeuva» tng Naudaywykng Etatpeiag EANGS0G».
Touog B, 0o. 487-495, Osooalovikn, ekdooelg Kuplakidn, @socalovikn,
NoéuppLog 2006.

O oKOomoC¢ TG Mapoloag EpYAciag eival va SLEpEUVATEL TIG AVTIANPELG TWV
HaBNTWV SNUOTIKOU OXOAELOU OXETLKA LE TNV EUMELPLA TOUC ATIO TNV EDAPHOYH EVOG
OuVEPYATLKOU TtEPLBAANOVTOC HABnong otig Tacelg touc. H épeuva auth Slepeuva
ETILONC TO KPLTHPLOL TTOU XPNOLUOTIOLOUV Ta TIOLSLA TIPOKELUEVOU Vo a€LOAOYooUV
OUTA TOL KCUVEPYATLKA» TtEPLBAAAOVTA pabnong. Itnv épeuva cUUUETELXaV 299
HaBNTéC MpwTNnG €wg Kat EKTNG SnUOTIKOU OTLG OTtoleG opyavwOnKayv Kat
uAomoLnBnkKav cuvePYaTIKEG SLOAOKAALEC.

Mo tnv avaluon Twv 6e60UEVWY TTPAYUOTOTOLONKE MaPaAyOoVTIK avAaAuon
OVTLOTOLXLWV Kol UTIOAoyLoTnKe N BEATIOTN TIUA KABe padntr. Ta anoteAéopata
€6elav OTL 0 CUVOUAOHOC ATOULKWY XOPAKTNPLOTIKWY TWV HABNTWV KoL TNG
ENewdng mpoetolpaciag Kot SLaXeELPLONG TNG CUVEPYATLKNG TAENG Ao TNV MAsUpA
Tou SaokAaAou prnopet va Snuoupyolv pia oelpd pofAnUATwY mou Sucxepaivouv
™ petafaon ano tnv napadooilakn TAEn oTo cUYXPOVO CUVEPYATLKO TtEpLBAAAOV
pHabnong. [Emotpodn oto CV]

79. Mntikog, K., Tolouung, K., & Fpnyopladng, A. (2000). «H kowwvikn B€on moudlwv
LE TIOALTIOMLKEG LOLOULTEPOTNTEG O€ TAEELS TOU EAANVIKOU vnrloywyeiou». Zto:
Mpaktikd 20v MaveAAnviou Zuvedpiouv «H EAAnvikn Mawdaywyikn ko
Exmadevtikn Epeuvar» tng MNatdaywylkng Etalpeiag EANado¢g, Topog B, oo. 864-
885, ABrva: Atparmog.

ZTOX0G TNG EPEUVNTIKNG LEAETNG TTOU OlKOAOUBEL elval N HEAETN TWV KOWWVLKWY
OXEO0EWV KAl TNG KOWWVLIKAG BEoNG Twv TalSLwV UE TTOALTLOULKES LOLALTEPOTNTEG OTNV
Taén tou eAAnVIKoL vnriiaywyeiouv. H epguvntikn umdéBeon ntav otL n 6€on autwv
TWV MASLWV otnV opada tng TA€NC TOU VNTILAYWYELOU OVOUEVETAL VOl
OVTIKATOMTPIlEL TIC SUOKOALEC EVTAENG TWV OLKOYEVELWYV TOUC OTO VEO
KOLVWVIKOTIOALTIOMLKO TteplBAaAAov. Emtiong avapévetal, cUpdwva He TIG OEwPNTIKES
anoyelg mou npoavadEpbnkav, va dtadopormoleital n 6€on Toug avaloya Ue
OUYKEKPLUEVOL XOPAKTNPLOTIKA TOU KOWVWVIKOU TOuG TpodiA.

H épeuva mpaypatomolnonke katd tn SLapKela Tou akadnuaikov £toucg 1999-
2000 os 6£ka vnriaywyeia mou Bplokovtal Kuplwg otn Autikry @scoalovikn Kol o€
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TUAHA TG Avw MOANg, mou Bewpeitat umoBadulopévo. To Selypa amoteAeital
ouVvoALka amod 191 (N=191) maidid mpooXoALkn g nAkioag anod 4 €wg 6 ETwV, K TWV
omoilwv ta 44 lval VATILA LE TIOALTIOUKEG LOLALTEPOTNTEG.

Ta anoteAéopata €6s€av va emiBeBatwvetal n yevikr umoBeon otL ta modid
LE TIOALTIOMKEG LOLALTEPOTNTEC TEIVOUV VO KOTATACCOVTAL 08 SUCHEVELG KAaTnYopLeEC
SNUOTIKOTNTAC, KATL TTOU CUUPWVEL UE EUPNLATO TIPONYOUUEVWY OVAAOYWV
epeuvwVv. OL SUOKOALEC TPOCAPOYNG TWV OLKOYEVELWV TOUG OTO VEO
KOLVWVLKOTIOALTLOULKO TtEPLBAANOV daiveTal va €XOUV QVTIKTUTIO KAL 0TV EVTAEn TwWV
matdlwy Toug 0TNV OHAda TOU vNTilaywyeiou Kot ot duvatotnTa avamntuéng
KOLVWVIKWYV OXECEWV UE TOUCG ouvounAikoug Toug. Mia evéladépouoa
Sladopomnoinon og auTA TN YEVIKA TACN WOTO00 OXETETAL UE TNV OUVOEDN TNG
opadag TnG TaéNng: o TALELG, OTOU Ta MALSLA AUTA AMOTEAOUCAV ULKPN HELOVOTNTA,
N TMBaVOTNTO KOWWVLKAG OMOUOVWONE AUTWV TwV IodLwyv Atav moAv upnAdtepn,
o’ OTL 0€ TALELG OTLG OTIOlEG AUTA Ta TtaLdLA £l)av TTLO EVAPLOUN EKTPOCWTNON.
ErumtAéov emtonuaivovral £€L mapdyovieg ou ¢aivetal va Stadopomolovy e
OTATLOTIKA CNUOVTLIKO TPOTIO TNV KOTOVOUN TWV TOLSLWY UE TIOALTIOULKEG
OLaLTEPOTNTEG OTLC KATNYOPLEG SNUOTIKOTNTAG. [Emotpodh oto CV]

80. Mrntikog, K., Toouung, K., & Fpnyoptadng, A. (1999). «MOAITIOULKEG
LOLALTEPOTNTEG KAl KOWVWVIKEC OXEOELG TIOULOLWV TIPOCYOALKN G NALKLACY. 2TO:
Mpaktikad uvedplou «H Epeuva atnv lNpooyoAikn Ekmaidbeuon» Tou TUAUOTOC
Ermotnuwv NpooxoAikng Aywyng, B topog, oo. 275-289. ABrva: Tunwbntw.

ITOXO0C TNG EPEVVNTIKNG LEAETNG TTOU akoAoUBEl elval n Stepelivnon tn¢ B€ong,
TIOU TOLLPVOUV Ta TIOLSLA LE TIOALTIOULKEG LOLALTEPOTNTEC, OTO MAEYLA KOLVWVIKWV
OXEOEWV TNG TAENG TOU vnTaywyeiou. EWdikotepa n SLapopeTIKOTNTA AUTWY TWV
TALOLWV AVOUEVETOL VA EXEL ETILTTWOELG OTLG OXECELG TOUG UE TA AAAQ TtadLA e
OUVETELQ TN SUCHEVN KOWVWVLKN Toug B€on péoa otnv opada tng Taéng.

H épeuva €ywve oe Tpla vnriaywyeia tng Osooadovikng kat éva tou KIAKig, pe
OUVOALKO aplBuo delypatog 79 matdiwv nAtkiag amnod 4,5 €wg 5.5 etwv. H Stepelivnon
TWV KOWWVLKWV CXECEWV TWV MOLSLWV TipaypoTtonotBnke Ye T xprHon tng
KOLVWVIOUETPLIKNG LeEBGSou. Ta amoteAéopata £6eL€av, petalu dAAwv, OTL N Bactkn
uUT0Be0on MW TA TTALOLA UE TIOALTIOUKEG LOLaLTEPOTNTES Ba KATATACOOVTAL O
Suaopeveig katnyopieg Snuotikotntag dpaivetal va eniBeBatwvetal. Auto BERata
uropet va dtatuntwOel kat avtiotpoda: éva maldi PUe TTOATLOUKES LOLOLTEPOTNTEG
EXELTIOAU AlyoTepEG MIBavVOTNTEG va eival SnUodAEG amod OTL Ta TtaldLd ¢
Kuplapxng kouAtoupag. EmumpooBeta napouvaotdlovial Ta KpLtrpla eMAOYNG Kal
anoppdn Twv matdlwy PE TTOALTLOULKES LOLALTEPOTNTEG, TA oToia tpoodEpouv
ONUAVTLKEG MANPOodOpieg Mpoc maldaywyikr aflomoinon yLo TNV UTooTNPLEN TNG
TIPOCAPUOYNE AUTWV TWV TOLSLWV OTLG OXOALKEC TAEELC. [Emiotpodn oto CV]
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FpnyopLadng, A. (2005). ALATIPOCWTILKEG OXECELG OTO VNTILAYWYELO: aAVTIAYELS
VNTILAY WY WV KOl LodNnTwv yLa Tig LeTafl Toug oXECELS. Adnuoaisutn Atbaktoptkn
SlatpiBn. Aplototédelo Mavemotuio Oeocoalovikng, TuRua Emotnuwy
MpooxoAlkng Aywyng kat Eknaidevong.

AVTIKELLEVO TN TAPOVCAC EPYACLOG ATOTEAOUV OL SLATIPOCWTIILKEG OXECELG
HETAEL VNTILOy WY WV Kol Ladntwyv npoooALkng nAkiog. ElSikdtepa emixelpeital n
Slepelivnon Twv avTANPEWV TWV VNTILAYWYWV KAl TwV Tatdlwy yla tn LeTafl Toug
ox€on Kal kataypddovtal ol avTIAAPELS TWV VNTILAYWYWV VLA TNV TTPOCAPUOYH TWV
matdlwyv oto oXoALko meplBaAAov. EmumAéov e€etalovtal Ta KPLTAPLA TTOU
XPNOLLoToLloUV Ta matdLd yla va «agloAoynoouv» Tnv moldtnta TG oXEong UeE Tn
vy wyo toug, Kabwg kat o Badbuog cupdwviag avapeoa otig avttAnPeLg
VATIOYWYWV KoL TTatdLwy yLa TV moLoTnTa TG OXEoNC TOUC.

H mpooéyylon tou B£partog emixelpeital oe BewpnTikod Kal EUMELPLKO emimedo.
210 BeWPNTIKO PEPOC TTOPOUCLAZETAL KAl OVAAVETAL KPLTIKA TO BewpnTIkO TAQLOL0
Tou B£patog. Mapoucialovtal n Bewplia TG TPOOKOAANONG KOL ) QUTOCUGCTN KN
Bewpla kat meplypadovral Baoikol dfoves Twv Bewplwv autwv. MNvetal avadopa
ota poPAnuata mou oxetilovral pe tnv npoondbela Slepelivnong Kal EKTiHNoNg
TWV VTAAPEWV TWV JIKPWV TIOSLWV armod BewpnTikn Kol HeBoSoAoyIKr) oKoTILd Kot
napouataletal n duon TNG MALdaywyLkng oXEoNG Kal n onuacia tng yla tv
KOLVWVLKN-ouvaloOnuatikn avantuén tou nawdlou.

2TO EPEUVNTLKO PEPOG TIEPLYpAdovTaL OL Bacikol AEOVEC TOUG omoloug
arnookomel va SlepeuvAOEL N epyacia, SLATUTIWVOVTAL OL OXETIKEG UTTOBEDELS Kall
napouataletal n peBodoloyia tng Epeuvac. To delypa tng E€peuvag anoteAeital ano
67 vnroywyoucg kat 403 pabntég vnmiaywyeiov Tou vopou @scoalovikng. Ma tnv
EKTLUNON TWV UTIO €peuva Ttapayoviwy xopnyndnkav 4 epyalieia, Svo
EPWTNUATOAOYLO-KALMOKEG EKTINONG OTLG vTilaywyoug (STRS, Student-Teacher
Relationship Scale, TCRS, Teacher-Child Rating Scale) kat mpayuatomnotibnkav Suo
OUVEVTEVEELG, Pia ouvEVTEUEN Pe OMTIKEC avarapaotaoel (CFATT, Children's
Feelings About Their Teachers) kal pia cuvévteuén utoduong pOAWV e KOUKAEC LE
ta tatdia mpooyoAikn ¢ nAwkiag (Adaptation of Berkeley Puppet Interview).

ZUpdwva E TA ATOTEAECUATA TNG EPELVAC N ELKOVO TWV OXECEWV
vNToywywv Kot matdlwy eivat yevika Betikr. Aev mapapAénetal BERata To yeyovog
OTL €va ULIKPO TTOOO0O0TO TwV TaldLwy, Tou eV X0V APUOVIKEC OXECELC LIE TLC
VNTILOYWYOUG TOUG, TIPETIEL VAL TUXOUV LSLaiTtEPNG TPOooxXNG, SLOTL pia evdexouevn
QTTOTUX O TIPOCAPHOYHG OTO TTPWTO (6PUHA AYWYNG TIOU EVTACCOVTOL UITOPEL val
onuadéPeL TNV Katomvn Toug opeia oto oxoAeio. Ol vnmiaywyol meptlypdadouv tnv
umapén avtumapabécewy Kal TPoBANUATWY KUplwg pe maldld mou dlatapdoccouy
NV €VpPUBUN AetToupyia TNG TAENG. ZNUAVTIKO eUpnUa anoteAel n dlamiotwon otLn
TIOLOTNTA TNE OXEONG VNTILOYWYOU-Uadntr cuoxetiletal pe To Babuo mpooappoyng
TWV MALSLWV OTO VNTILOYWYELD, KATA TG avTIANYPELG TwV vATiLlaywywv. AAo
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ONUAVTLKO gUpnUa ival OTL oL avTIANPELG TwV TTaLlSLWV TTPOOYXOALKAG NALKLAG yLa T
OXEGN TOUG HE TN VNTILAYWYO TOUG UIOPOoUV va EKTLUNO0OUV UE LKAVOTIOLNTIKN
alomiotia. H mAeloPnoia twv pabntwv vnmiaywyeiou ival oe Béon va Slatunwoet
TEKUNPLWHEVEC KOl AOYLIKEC QTTAVTNOELG yla TA KpLThpLla Le Bdaon ta onoia
Xopaktnpillel Tnv moldTNTA TwV CXECEWV TOUC. Ta anoteAéopata Seixvouyv eniong otL
To PpUAO TOU PaBNTH cuoXeTIZETAL E TIC AVTIAAYPELG VNTILAYWYWV KAL VATILWV YLA TLG
HETAEL TOUG OXEOELG. TENOG TaL amoTeEAEoATA EGELEQV OTL UTIAPXEL BETIKN CUCXETLON
QVAUEDA OTLG AVTIAAYELS TWV HOONTWV Kal 0T AVTINAYPELS TWV VNTILAYWYWV VLA TLG
HETAEL TOUG OXEODELG.

H molwdétnta ¢ oxéong tng vnrmaywyol He To KABe maldl cuoxetiletal pe tnv
enidoon, TNV KOWWVIKN LKAVOTNTA KAl T CUVOALKN Tipocappoyr] tou madlov oTo
vnruaywyeio. Ot aAANAEMOPACELS TNG vATLAYwYoU pe To moatdl amotelouv éva
TPOOLTO Kot SeKTIKO Medio yla tpoypdppoTa madaywykng mapepupaong pe otdoxo
NV QVTLLETWTILON SLodpOpwV TPOBANUATWYV TNG OXOALKAG KaBnuepvotntac. Quolka,
n BeAtiwon tng moldtTNTAC TNE OXEONG vNTaywyoUL-pabntry 8ev cuvenayestal TNV
Aaueon emnihuon MPoPANUATWY cuUnepLdopPAC 1 tn SlaoPAAlon TG MPOCAPUOYNG
oto oxolAeio. Qotoco, dUoKoAa umopel kavelg va ¢avtaotel tn BeAtiwon tng
TIPOCAPUOYNG EVOC TALSLOU O0TO OXOAElD XWPIC MPpWTA va €xel amokataoTtabel n
ETUKOLVWVLA KaL N ouvaloOnuatikn emadn Pe Tn vnraywyo tou. Mia npétacn mou
Ba umopouoe va datunwBOel adopd TNV EMUOPWON TWV VvNTILAYWYwV, N omoia Ba
TIPETEL VAL TIPOCAVATOALOTEL 0TNV KateLBUVON TNG cUVELSNTOTOINONG TNG CNUACLOC
KOl TOU pOAOU TwV SLATIPOCWIILKWY OXECEWV, KABWCG KAl TwV EMOPACEWV TWV
vnmoywywv o€ SLadpopoug TOUELS TNG OXOALKAG KABNUEPLVOTNTAG. [EmiotpodH oto CV]

FpnyopLadng, A. (1999). Ot avtiAPeLlg TwV SACKAAWVY YLa TIG KOWVWVIKEC OXECELC TWV
pHabntwv Toug. Adnuocieutn Metantuytak SUTAwUATLKY Epyacia. APLOTOTEAELO
Mavemotuio @sooalovikng, Matdaywytko Tunua Anuotikng Eknaidevong
OAwplvag [peténetta mav/po Autikng Makedoviag).

AVTIKE(HLEVO TNG UETAMTUXLOKAG Epyaoiag ivat n Stepelivnon Twv avtAfPeEwWY Twv
gv evepyela SAOKAAWV SNUOTIKWV OXOAELWV YLO TIG KOWWVIKEC OXECELC KOl TLG
KOLVWVIOUETPIKEG ETUAOYEG TwV HoBNTWV TG TA¢NG TOuc. N Tt CcUAAoyn Twv
6ebopévwyv xpnolpomolOnkav epyaAeia NG KOWWVIOUETPIKAG HeEBOSou. Ta
amoteAéopata £6€l€aV OTATIOTIKA ONUAVTIKO BaBud amokAicewv Twv avtAqPewv
Twv SaokdAwv oe 0,1t adopd OCUYKEKPLUEVEG KATNYOPLEC KOLWVWVIOUETPLKNG
SNUOTIKOTNTAG Kol Lolaitepa yla TIG KATNyopleg TOu TAPAUEANUEVOU Kal TOU
avtipatikoU pabntr. [Emotpodn oto CV]
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